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Cultural
Pers

pectives

Visual Prompt: Thousands of athletes and spectators from many different countries and cultures
participate in the Olympic Games. What are some ways that participants mi?ht show their

individual cultures?

Unit Overview

In the first half of this unit, you

will read and analyze a variety of
narratives by authors of various
cultural backgrounds. Each author
uses the narrative form to express his
or her cultural perspective, As you
read, you will focus on one or more of
the elements of narrative writing and
analyze how they are used to convey
that perspective, Finally, you will use
the narrative techniques that you have

communicates a cultural perspective.

learned and write a narrative about an resonates across cultures.
incident, either real o that C)\ﬂ_gj‘\ v

In the second half of the unit, you
will consider issues of justice that
are commonly shared among very
different cultures. Though justice is
a shared issue, it doesn't mean that
people agree when it comes to how
itis enacted. You will read a variety
of texts that argue for or against
issues of justice. Evaluating each
argument’s claims and evidence will
give you the support to craft your

own argument about an issue that ‘)
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ELD Modes and Processes

Collaborative: Students use their understanding
of collaborative dialogue strategies to effectively
participate in group Socratic Seminar discussions.
They also engage in several partner and small-
group activities to analyze texts and generate ideas.

Interpretive: Students use graphic organizers to
help them evaluate the rhetorical appeals used in
two speeches and discuss how and why the author
approached the subject in the way he or she did.

Productive: Students use graphic organizers to
help them plan personal narratives from their own

_experiences that contain cultural significance.

'They also write compare-and-contrast essays
that employ students’ understanding of thematic
elements used across multiple texts.

Expanding and Enriching Ideas: Students

use clarifying, paraphrasing, and extending
questions during Socratic Seminar discussions,
as well as using provided sentence frames to aid
their analysis of the text.

UNIT 2

Unit 2 explores the ways a writer’s
cultural identity is reflected in their
writing, through imagery, subject
matter, events, characters, style, and
dialogue. It also focuses on how a
person’s identity helps to shape their
perspective on legal, political, and
societal problems. To delve into this
topic, students will examine a variety
of texts that range from poems and
narratives to arguments.

Read aloud the Unit Overview,
asking students to mark the text
by highlighting words and phrases
that help them predict what the unit
will be about. Share responses in
partner, small-group, or whole-class
discussion.

Have students respond to the
visual prompt. You may want to have
students think-pair-share to write
ashort response or discuss their
responses as d class.

| TEACHERTD TEACHER |

You may want to ask students to
share a few examples of the artifacts
that represent their culture or
another culture they are familiar
with. You might also ask students

to reflect to themselves on their
perceptions of cultures different from

eirown. i \Q/ |
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Cultural Perspectives

Have students (ead the goals for the
unit and marlc any words that are
unfamiliar to them, Have students

add these words to the classroom GOALS: Contents
~ Word Wall, along with definitions. B I;ﬂﬁ,;;{g.:ﬁ{;,;ﬂgmm Activities
—YoUmay also want to post these :
1 .y 2 erspective . lewi SRR
goals in avisible place in the 3 ;J anlEe 21 Breviepingthe lnit 106
classroom for the duration of this techniques and use them © 2.2 |mages of Cultural Identity.....vemereererernns severssarsnssanenss 107
unit, allowing you and your students in writing Poetry: “Where I’'m From,” by George Ellu Lynn
to revisit the goals easily and gauge * To examine perspectives of
progress oWl deioyngigeus ]ustic; e *? :ﬂuel::rl r;i::?:;:irom Funny in Fars.' by Flroozeh Dumas ;o
throughout theTnit SurrATS '
* To understand and apply the 2.4 Author's Stylebook: Dialogue ... i w116

sl of €ralment Autobiography: Excerpt from Kafﬁr Bay, by Mark Muthabune

To develop an argument
on an issue for a specific 25 Author's Stylebook: POCING ..ccvcerreerenerersessersrnesssenssessensimesansens 123

Adding to vocabulary knowledge ;
| d ; audience, using an . “pi " ;
is essential for reading fluency. effective genre Essuy: " PlocOne’ hi:Davld Mot thews
Students will encounter new 2.6 Author's Stylebool: Description ... s 128
vocabulary in this course in Essay: “If You Are What You Eat, Then Whut Arn I?”
multiple ways:
¢ evidence
® Academic Vocabulary empirical evidence | 2.7 Elements of a Graphic Novel... seinins 132
: p ‘
® Literary Terms logical evidence Graphic Novel: Excerpt from Persepohs, by Murjcme Sutrcp!
e Academic Vocabulary in Context anecdotal evidence
(unfamiliar terms glossed in text fallacy 2.8 Telling a Story with Poetry ... w143
selections) Poetry: “Woman with Kite,” by Chltrn Bunerjee Dlvukcxruni
o Word Connections Poetry: “Grape Sherbet,” by Rita Dove
® Oral Discussions Literary Terms 2.9  Struggling with Identity: Rethinking Persona .. sisiasisissia 149
Encourage students to keep a ?“":;:;m Memoir: Excerpt from The Hunger of Memory, by Rlchurd
Reader/Writer Notebook in which diologue tags Rodriguez .
they record new words and their narrative pacing >Introducing the Strategy: Socratic Seminar %
meanings (ﬂ“_d pronunciations if " 210 Changes in Perspective ....ouveee SRPTTRPNTRIINN | %
”eedd‘?d)- HI_C"V'"Q students use v;ord- Essay: “Thanksgiving, A Personal Hlstory. byJennifer New E
study graphic organizers to study T
key vocabulary terms in depth will Embedded Assessment 1:  Writing a Narrative ........oeiineeinn. 164 .::;
/[ greatly enhance their understanding )él" 211  Previewing Embedded Assessment 2 and Thinking About 2
of new words and their connection to -\. e(,_c,h 0N cond€ ) ATGUMEN  cevseuisivssnsesssssmssessensssssssessesssssssmsessssssssssssessesscssnens 166 5
\e\ unit concepts and to the broader use f@m an d 212 Justice and Culture .. 185 e
of academic terms. . P l LA» {-e ( m_s Editorial: “Time to Assert Amerlccm Values," The New York Times
, 5‘;’9 tlhe ?‘3}1501;:’”-3;5 -;‘"—'Ctm“ Utl o8 ()P _j Article: “Rough Justice,” by Alejandro Reyes
the back of this book for examples f:t:HOn
of graphic organizers suitable 'f)or LU{ |', anl / 213 Taking a Stand on Justice .., [RSTTRRR I { :
Speech: Excerpt from “On CI\H| Dlsnbedlence,"
word study. As students become o (L%

more familiar with using graphic by Mohandas K, Gandhi
b feuiS10M of SwLULdJﬂT‘j

organizers to explore the meaning of

aword, you may want them to create et w(_)r
their own graphic organizers. w(]' n 5 m-th @HT

T — = =
Have students skim/scan the persuade others in conversutlons in approprmte %
actlvities and texts in this unit. Enalish L Devel +Standaids: registers using a variety of learned phrases, @
Have them note any texts they have gEaN SEHOgE PETe DR HNe0es: indirect reported speech, and open respanses 4
heard about but never read, and any ELD.PI.9-10.1 Bridging* Contribute to class, to express and defend nuanced opinions. <
activities that sound particularly group, and partner discussions, sustaining ELD.PI.9-10.5 Bridging* Demonstrate i
interesting. conversations on a variety of age and grade- comprehension of oral presentations and g
appropriate academic topics by following discussions on a variety of social and academic i
turn-taking rules, asking and answering topics by asking and answering detailed and )
relevant, on-topic questions, affirming others, complex questions that show thoughtful §
and providing coherent and well-articulated consideration of the ideas or arguments, with g
comments and additional information. light support. o

ELD.PI.9-10.3 Bridging* Negotiate with or
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Language & Writer's
2.14  Taking a Stand on Legal Issues.. sevaneess 180 Craft
Speech: “On Surrender at Bear Puw Mountmn, 187.7” * Introducing Dialogue (2.4)
by Chief Joseph s Sentence Varlety (2.5)
Speech: “On Women’s Right to Vote,” by Susan B. Anthony * Clauses (2.6)
2,15 . Taking a Stand Against Hunger ... i 11 £ gz;;nn%nsgesngn;]e
Proclamation: “Declaration of the nghts of the Chlld"
¢ Outlining and Organizing
Essay: “School’s Qut for Summer,” by Anna Quindlen an Argument (2.13)
2.16  Taking a Stand on Truth and Responsibility ........coceeiriniriann. 193
Speech: “One Word of Truth Outweighs the World,” by Aleksandr
Solzhenitsyn E=——— MY INDEPENDENT
Speech: Excerpt from “Hope, Despair, and Memory,” Nobel === READINGLIST
Lecture by Elie Wiesel
2,17  Taking a Stand on Remembrance ....cmirnnieisnenen. 200
Essays: Student Samples
Embedded Assessment2: Creating an ArgUMent.......ueeserseresesens 203
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ELL Support [continued)

ELD.P1.9-10.6a Bridging* Explain ideas,
phenomena, processes, and relationships within
and across texts based on close reading of a variety
of grade-level texts, presented in various print and
multimedia formats, using a variety of detailed
sentences and a range of general academic and
domain-specific words. ELD.PI.9-10.9 Bridging*
Plan and deliver a variety of oral presentations

and reports on grade-appropriate topics that
express complex and abstract ideas well supported
by evidence and sound reuson‘lng, and are

delivered using an appropriate level of formality
and understanding of register, ELD.PI.9-10.10a
Bridging* Write longer and more detailed
literary and informational texts collaboratively
and independently using appropriate text
organization and register. ELD.P.9-10.10b
Bridging* Write clear and coherent summaries
of texts and experiences by using complete and
concise sentences and key words. ELD.PII. 9-10.5
Bridging* Expand sentences with a variety of
adverbials to provide details about avariety of
familiar and new activities and processes.

*The citation reflects the highest leve!suppurted Supportis also offered for the lower levels.

Each unit includes Language and
Writer’s Craft features that highlight
particular language concepts from
reading selections. With guidance,
students examine a writer’s use of
the language concept in context
before incorporating the concept into
their own writing. Similarly, recurring
Grammar & Usage features briefly
highlight and explain an interesting
grammar or usage concept that
appears in a text, both to improve
students’ reading comprehension
and to increase their awareness of
the conventions of standard English
grammar and usage,

In this unit, students will explore
the concept of cultural perspectives
and justice as they read a variety of
genres. Their independent reading
selections should complement the
unit’s focus. The Planning the Unit
section of the Teacher’s Edition and
the Resources section of the Student
Edition contain guidance, Reading
Logs, and Reading Lists to help
students make reading selections.
Independent Reading Links prompt
students to actively respond to their
reading and record responses in
their Reader/Writer Notebooks or
Reading Logs. Independent Reading
Checkpoints allow for quick check-
ins of independent reading prior to
each Embedded Assessment.

| TEACHER TD TEACHER |

The SpringBoard program has been
designed so that students interact
with the text by making notes and
marking text to facilitate close
reading. Students are expected to
use their Reader/Writer Notebooks
for vocabulary study, answers

to text-dependent questions,
reflections, responses to Independent
Reading Links, notes about learning
strategies, and so on, The Reader/
Writer Notebooks are not listed as part
of the materials for each activity, but
the expectation is that students will
have access to them.

Unit 2 e Cultural Perspectives 105



ACTIVITY 2.1

»PLAN

Materials: create a template for the
graphic organizer you will use to
unpack the Embedded Assessment.
Suggested Pacing: 1 50-minute
class period

»TEACH

[l Review the Learning Targets and
help students make connections to
the content.

B Have students write a response to
the Essential Questions before
discussing them in a think-pair-
share. Students will revisit these
questions throughout the unit to
develop their understanding.

[EJ Guide students to mark the
Academic Vocabulary using the QHT
strategy:

Q: I'have questions/never heard of it
H: | have heard of it/familiar
T: | could teach this concept

Direct students to the Independent
Reading Link, and have them
brainstorm keywords that will guide
their search for fiction and nonfiction
narratives related to culture. Consider
providing a selection of titles from
which to choose, Have them add titles
to the My Independent Reading List on
the Table of Contents page. Allow time
for students to discuss their choices
with their peers.

H Lead students through a close
reading of the Embedded
Assessment 1 prompt, steps, and
Scoring Guide criteria. Consider
creating a web listing the needed
skills and knowledge. Or you might
create a graphic organizer to track
students’ progress through the steps
of the Embedded Assessment.

PASSESS

As you unpack the Embedded
Assessment, invite students to
participate so you can informally

gauge their understanding of the topic.

»ADAPT
As students discuss the Embedded
Assessment, add information as

needed to help them understand the
task.

Previewing the Unit

LEARNING STRATEGIES: \-\
Predicting, Skimming/
Scanning, Graphic Organizer |

READING LINK
Read and Discuss

In the first part of this unit,
you will read nonfiction
narratives by writers who
share aspects of their lives
and cultures, For outside
reading, choose fiction

or nonfiction narratives

that explore an aspect of
culture (food, dance, art,
subgroups) of interest.
Discuss an independent
reading selection with peers,
focusing on the similarities
and differences in the
description of a particular
aspect to your own culture,
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Learning Targets

* Preview the big ideas and vocabulary for the unit,

e |dentify and analyze the skills and knowledge needed to complete Embedded
Assessment 1 successfully.

Making Connections

In Unit 1, you learned that all of us have a cultural identity. Writers express

their cultural experiences through multiple narative genres in both fiction and
nonfiction. In this unit, you will further examine cultural influences by reading
narratives expressing elements of culture, You will also look at issues of justice and

how culture influences perceptions of justice. Finally, you will write an argument

aboutan 1550€ 0 ice. _Nog (S I
3 . o'
Essential Questions 1 P
1. How can cultural experiences and perspectives be conveyed through memorable

narratives?

s—v: ote®

2. What issues resonclte across cultures, and how are arguments developed in
response?

\d\sg'&g?ping Vocabulary

Predict what you think this unit is cbout. Use the words or phrases that stood out
to you when you read the Unit Overview and the Key Terms on the Contents page.

Unpacking Embedded Assessment 1
Read the following assignment for Embedded Assessment 1:
Your assignment is to write a narrative about an incident, either real or

_—
imagined, that conveys a cultural perspective, Throughout this unit, you hu\?
studied narratives in multiple genres, and you have explored o variety of
cultural perspectives. You will now select the genre you feel is most appropriate
to convey a real or fictional experience that includes one or more elements of
culture.

Summarize in your own words what you will need to know for this assessment,
With your class, create a graphic organizer to identify the skills and knowledge
needed to complete the assessment successfully. Strategize how te complete the’
assignment. Ta help you and your classmates complete the graphic organizer,
review the criteria in the Scoring Guide on page 165,
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'COMMON CORE STATE STANDARDS |

Focus Standards:

RL.9-10.10; RI.9-10.10

106 SpringBoard® English Language Arts Grade 10

L.9-10.6: Acquire and use accurately general
academic and domain-specific words and phrases,
sufficient for reading, writing, speaking, and
listening at the college and career readiness

level; demanstrate independence in gathering
vocabulary knowledge when considering a word or
phrase important to comprehension or expression.

Additional Standards Addressed:
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ACTIVITY 2.2

»PLAN

Suggested Pacing: 1 50-minute class
period plus homework

A

[l This activity directly scaffolds
Embedded Assessment 1 by
/“ exploring a cultural perspective of
identity through the genre of poetry.
o “Where I'm From” provides a model if
students choose poetry as their genre
for conveying their cultural narrative.

Review the Learning Targets, and
explain that this activity introduces
the idea that cultural identity is
reflected in a writer’s word choice.

EJ Read the Preview and the Setting a
Purpose for Reading sections with your
students. Help them understand the
instructions for annotation explained
in the Setting a Purpose section.
Discuss the term sensory language.
Have them offer examples of language
that evoke each of the senses.

[EY FIRST READ: Based on the

complexity of the passage and your
urstudents, vou

Images of Cultural Identity

5t ggw&
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LEARNING STRATEGIES:

Graphic Organizer, Think-
Pair-Share, Marking the Text

Learning Targets * \ =

poetry to nsory longuage, structure, and technique. ‘

n explanatory text citing evidence from a poem.
Preview

e
In this activity, you will read and analyze a poem about cultural identity.

—

. N My Notes
Setting a Purpose for Reading
e Writers of fiction and nonfiction use imagery and other sensory language to add
color and depth to their writing. As you read the poem on the next page, mark
the text for details that appeal to your sight, hearing, touch, taste, and smell. n S

Circle unknown words and phrases. Try to determine the meaning of the words \'\Dr

by using context clues, word parts, or a dictionary.
N cphd e,

QL lustgns

[,

ABOUT THE AUTHOR

George Ella Lyon (1949-) is the author of award-winning children’s books,
including Catalpa, a book of poetry that won the Appalachian Book of the Year
award, and the novel With a Hammer for My Heart. Lyon is often asked about
her unusual first name. On her website, she explains that she was named after
her uncle George and her aunt Ella.

M Poetry \g W

Where I’'m

* paired reading

e small-group reading
e choral reading

e read aloud

by George Ella Lyon

"

1 am from clothes- iﬁ

from Clorox and carbon-tetrachloride,

Tam from the dirt under the back porch.
—— T

(Black, glistening,

© 2017 College Boord. All rights reserved
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B if you chose to do a guided
reading of the text, model ways to

Content Connections
Carbon tetrachloride is a

;tazls;iirl:(t;:efztriit}ua bush, W‘JN poisonous chemical produced interpret the text, such as thinking
- from the chemical compound ;
the Dutch Elm methane, Itwas formerly used aloud about how the title relates to

the subject and theme of the poem or
about how the images are strung
together with little explanation,
creating a collage of memories that
the poet feels are part of her identity.

A Point out that the information in
the Word Connections feature helps
readers connect the poem’s
reference to carbon tetrachloride to a
sensory experience of smelling a
sweet odor.

whose long gone limbs I remember
as if they were my own.

in dry cleaning, as a refrigerant,
and in fire extinguishers, among
other uses. Lyon is probably
remembering its sweet smell,

f}p

W.9-10.9: Draw evidence from literary or
informational texts to support analysis,
reflection, and research,

| COMMON CORE STATE STANDARDS 1‘
Focus Standards:
RL.9-10.4: Determine the meaning of words and

phrases as they are used in the text, including
figurative and connotative meanings; analyze
the cumulative impact of specific word choices

W.9-10.10: Write routinely over extended
time frames (time for research, reflection, and

or a day or two) for a range of tasks, purposes,

on meaning and tone (e.g., how the language
evokes a sense of time and place; how it sets a
formal or informal tone).

W.9-10.1: Cite strong and thorough textual
evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text.

voah - wnnaw?O Word.g
Moric Ukeroay edhniqwesS &S

by OUl lithacs

conturnQuilt?
Mol Weld

Unit 2 » Cultural Perspectives
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and audiences.

Additional Standards Addressed:
RL.9-10.10; W.9-10.2; W.9-10.4; 5L.9-10.1a; | l{
SL.9-10.1d; SL.9-10.6; L.9-10.1q; L.9-10.4;
L.9-10.6

: - g S f(umznidQ TCWS'
revision) and shorter time frames (a single sitting 1“b—"d6
il (yro.s'\cﬁJ’U-S
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ACTIVITY 2.2 continued

A As students are reading, monitor
their progress. Be sure they are
engaged with the text and
annotating examples of sensory
language and unfamiliar words.
Evaluate whether the selected
reading mode is effective.

El Review the Grammar & Usage
feature with students, and have
them respond to the questions. Make
sure they understand the difference
between complete sentences and
sentence fragments. Remind
students that they may use sentence
fragments in some situations, but
they should be aware that they are
doing so—fragments should always
be used intentionally, to achieve a
certain effect.

El Based on the observations you
made during the first reading, you
may want to adjust the reading mode
for the second reading. An excellent
option for poetry is to have students
take turns reading aloud stanzas of
the poem. Encourage students to
read with expression, emphasizing
repeated phrases and creating
strong rhythms as they read aloud.

[EI] SECOND READ: During the
second reading, students will be
returning to the text to answer the
text-dependent comprehension
questions. You may choose to have
students reread and work on the
questions in a variety of ways:

e independently

e in pairs

e in small groups

e together as a class

XN Have students answer the
text-dependent questions. If they
have difficulty, scaffold the
questions by rephrasing them or
breaking them down into smaller
parts. See the Scaffolding the
Text-Dependent Questions boxes for
suggestions.

ACTIVITY 2.2
continued

Images of Cultural Identity

My Notes

auger: tool for boring holes

drift: be carried along by a current

GRAMMAR (5 USAGE
Sentences and Fragments

A complete sentence
includes at least one
independent clause. In
academic writing, it is
important to make sure all of
your sentences are complete.
In narrative writing and in
poems, however, sentence
fragments can sometimes he
used for effect. Notice that
George Ella Lyon uses the
sentence fragment “From the
finger my grandfather lost to
the auger, the eye my father
shut to keep his sight.” How
does this this fragment affect
the pace of the poem? What
does it leave out?

10 I'm from fudge and eyeglasses,

I'm from the know-it-alls

from Imogene and Alafair.

and the pass-it-ons,

from Perl;ﬁ!'_ﬂﬁ'?ﬁ:ﬁﬁ&n!

15 I'm from He restoreth my soul

g:i"/

with a cottonball lamb
and ten verses I can say myself,

I'm from Artemus and Billie’s Branch,
fried corn and strong coffee. 5
20 From the finger my grandfather lost

to the auger,

4_0_94_1?_/ "

e LA

the eye my father shut to keep his sight.

Under my bed was a dress box

spilling old pictures,
25 asift of lost faces

5:.&\3—

to drift beneath my dreams.
I am from those moments—
snapped before I budded—
leaf-fall from the family tree.

Second Read
Reread the poem to answer these text-dependent questions.
Write any additional questions you have about the text in your

5
&

Reader/Writer Notebook.

to show her memories of her family culture?

The speaker uses sensory language in lines 3-5 to share a memory from her
childhood. She includes the words “Black, glistening dirt” to appeal to readers’

. Craft and Structure: How does the speaker use sensory language in lines 3-5

sense of sight and “tasted like beets” to appeal to our sense of taste, RL.9-10.4

Key Ideas and Details: What is the central idea of the poem? What details does

the speaker use to help readers understand the central idea?
The central idea of the poem is that it’s all the small moments in our lives,

from childhood to adulthood, that make up our sense of identity. The speaker

describes details of her childhood, including doing the laundry, eating or
making fudge, being told to “Perk up! and Pipe down,” and going to church.

She also explains that she has a dress box full of fomily pictures that help byjng

those memories to mind. RL.9-10.2

LT 1%

.l

© 2017 College Board. All rights reserved.
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' SCAFFOLDING THE TEXT-DEPENDENT QUESTIONS

1. Craft and Structure (RL.9-10.4) How does
the speaker use sensory language in lines 3-5
to show her memories of her family culture?
When we talk about sensory language, we are
talking about words that appeal to our senses
of sight, hearing, touch, taste, and smell.
Reread lines 3-5. Which sense do you use to

| understand the words black and glistening?

| To which sense do the words tasted like beets

relate? What memory from the speaker’s
childhood is she describing?

2. Key Ideas and Details (RL.9-10.2) What is
the central idea of the poem? What details does
the speaker use to help readers understand the
central idea? In this poem, the speaker repeats
the phrase “'m from” many times. What clues
do the answers to this repeated phrase provide
about why the author wrote this poem?

© 2017 College Board. All rights reserved.
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Working from the Text

3. Record textual evidence of the speaker's use of sensory details in the poem

using the table below.

Hearing

i “long gone limbs” © “know-it-alls”
i “dress box spilling | “pass-it-ons”

old pictures”

2

“Perk up!”

)

i

Touch
. “dirt under the i tdirt ..,
¢ beets”

. back porch”

How did the inclusion of sensory language help convey the speaker’s culture?

\J”

5. Notice the speaker’s use of anaphora-the repetition of aword or phrase at the
beginning of a line. The speaker repeats “l am from" (or “I'm from") in each
stanza. What does each use of the phrase reveal about her identity? How does

©2017 College EALI rights reserved.

L

the repetition provide structure to the free verse?

The repetition of the phrase “I am from” creates a pattern that emphasizes her
thematic idea— her origins and history. Each use of the phrase evokes memories

of smells, tastes, sights, touches, things heard, and the names of people from

the speaker’s past.

Check Your Understanding

How would you describe the culture reflected in Lyon’s poem? What clues from the

poem helped you to form your description?

-

ACTIVITY 2.2

continued

s
ug%kif‘f}%

/7

Taste

tasted like

by:\hth a partner, discuss the textual evidence that you recorded in the table.

Smell

“Clorox”

0

ACTIVITY 2.2 continued

EF3 Assign the Working from the
Text questions to students. As
students begin working on their
sensory details charts, suggest that
they read through the poem five
times, focusing on one sense at a
time and language associated with it.

Have students make inferences
about the meaning of the poem and
then worlk in groups to discuss the
examples of sensory language they
identified. They should understand
that the memories are of smells,
tastes, sights, the names of people,
and oft-repeated phrases and
images from the speaker’s past.

EIA Draw students’ attention to the
writer’s use of anaphora—the
repetition of a word or phrase at the
beginning of a line. Lyon repeats “|
am from” (or “I'm from”) in each
stanza. Discuss how the poet uses
the technique to convey her cultural
identity. (This repetition creates a
pattern that emphasizes her

thematic idea—her origins and
P‘Z}?‘i&* Each use of the phrase “l am
fom” reveals something about her

Literary Terms
Anaphora is the repetition
of the same word or group
of words at the beginning
of two or more clouses

or lines.

oo

[ P
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.Oﬂi[q;ltity.)
Discuss their responses as a

class, and make sure students
understand anaphora and its use as_
rhetorical device, as well as the
extensive use of imagery and
sensory language in the poem.

EIA Direct students to answer the
Check Your Understanding
questions.
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S TR e i Images of Cultural Identity
ACTIVITY 2.2

EEA To extend the Check Your continued
Understanding, ask students to
complete the Writing to Sources

pramp i Bt Writing to Sources: Explanatory Text

homework. ) )
Write an essay to explain how the author uses imagery and specific words and
o - | phrases to convey a sense of family culture and identity. How do these images
’ASS ESS ) reflect a particular aspect of culture? Be sure to:
Before they begin th iti t e Begin with a clear thesis that states an aspect of culture explored in the poem,
2 _ore ey begin the writing prompt, e Include direct quotations and specific examples frem the text, introduce and

review student responses to the punctuate all quotations correctly.

Check Your Understanding. Assess s Use a coherent organizational structure and make connections between specific

how well students understand the words or images and the ideas conveyed.

way the poem uses langudge to O-O.HGY\ :

reveal the speaker’s cultural identity. v W .
QQ&S\b\e P(gQg id
As you review responses to the v

Writing to Sources writing prompt, Use oFf »t"(’dn nong

consider how clearly students state
their thesis and support it with _ .
relevant examples from the text. \6 .
Look for students’ explanations of
connections between the sensory f
language and the important ideas
conveyed in the poem. - . &/U\ MCQ/ W nf_cuf
— Yrriamgm., |~ ——— 3
» ADAPT o —

o \
If students need additional help m
connecting text evidence to ideas W =
in the poem, review the chart of
Fal -

sensory details that they created

in item 3 of Working from the

Text. Have volunteers explain an
association or idea connected to
each detail in the chart. For example,

. L Ory
the idea of cleanliness is associated

s WP 2

with “Clorox.” Then guide students
in connecting these associations

. 4 . i T\
with the ideas of culture and identity .
conveyed in the poem. qf O,(;)NCJ I:)

<
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Cultural Narrative
R

0
W{

Lea Targets E R ——
- . ; . . LEARNING STRATEGIES:
\ = (Anal .z narr and.identify ke narrative com-pu?ents. | Marking the Text, Graphic
l s fdentify ghd edispects of culture presented in literature, | Organizer
e e— i
. I
Elements of Narrative
You have most lilkely written several narratives by now in your various courses, As
you recall, writers use the narrative writing mode for persenal narrative —in which My Notes

the writer shares something from his or her own experience—as well as fictional
narrative, which is a made-up story, Whether fiction or nonfiction, writers use some
cemmon narrative techniques in telling their steries, such as creating a setting,

sequence of events, a point of view, a theme, and, of course, characters—real or

imagined —who populate the narrative.
3 2 —(O'P*“'\
Preview ob

In this activity, you will read a memolr ulﬁanulyze the narrative techniques that

the author uses to tell her story.

Literary Terms
e A memoir is an account of
the personal experiences
of the author. It is also an
Setting a Purpose for Reading autoblegraphleal ecolnts

° The following text is a memoir, which is a type of personal narrative. In her
memoir, Dumas writes about her experience as a newcomer to the United
States and_haw she cmd her family odjust to a different culture, As you read th

ind i
Circle unknown words and phrases. Try to determine the meaning of the words

by using context clues, word parts, or a dictionary.

C)(ldf’t——"'

ABOUT THE AUTHOR

Born in Abadan, Iran, writer Firoozeh Dumas spent much of her childhood
living in California. She credits her father—a Fulbright scholar and engi-
neer who attended Texas A&M University—and his fondness for humorous
storytelling with inspiring her to write stories of her own, After the events of
September 11, 2001, friends urged Dumas to publish her stories as o way to
remind readers of the humor and humanity of Middle Eastern cultures.

WORD
CONNECTIONS

Multiple Meaning Words

The word account has different
meanings. As a noun, account
can mean anarrative of events,
which is its use in describinga
memoir as an account, |t may
alse mean d financial record,
such as a bank account or a
credit card account. As a verb,
account means to give an
explanation, s in this sentence:
“How would you account for the
missing footballs?"”
N

© 2017 College Board, All rights reserved.

shaped und refmed by SpECIfIC detmls prowde
an objective summary of the text.

W.9-10.9: Draw evidence from literary or
informational texts to support analysis,
reflection, and research.

Additional Standards Addressed:

R1.9-10.3; RI.9-10.5; R1.9-10.6; R1.9-10.10;
W.9-10.2qa; W.9-10.2b; W.9-10.4; W.9-10.9b;
W.9-10.10; L.9-10.2, L.9-10.4; L.9-10.6

 COMMON CORE STATE STANDARDS |
Focus Standards:

RI.9-10.1: Cite strong and thorough textual
evidence to support analysis of what the text
says explicitly as well as inferences drawn from
the text.

R1.9-10.2: Determine a central idea of a text
and analyze its development over the course

of the text, including how it emerges and is

ACTIVITY 2.3

»PLAN

Suggested Pacing: 1 50-minute class
period plus homework

P TEACH
[ Explain that this activity invites
students to consider how a writer’s
cultural identity can be expressed
through personal narrative, In
particular, narratives about
encountering a new culture or
moving from one culture to another,
such as this one, provide writers
opportunity to explore issues related
to their cultural identity: What

changes, and what stays the same,
when one bridges multiple cultures?

B Guide your students through the
Elements of Narrative section.
Discuss each element of a narrative,
and review the types of information
that could be annotated for each
one:

e setting—details about time
and place; details about the
surrounding environment

» sequence of events—main events;
transition words that show the
order of events

e point of view—pronouns that
indicate first- or third-person point
of view

e characters—names and
descriptions of people in the story

» theme—details, such as the way
a problem is resolved or how
characters react to events, that
develop the theme

El Read the Preview and Setting a
Purpose for Reading sections with
your students. Point out the Literary
Terms box. Explain that memoir is
related to the word memory; thus, a
memoir is a collection or series of
memoeories that the author has chosen
to narrate in order to express
something they feel is significant
about their life. Then help students
understand the instructions for
annotating narrative elements and
unknown words and phrases.

Point out the Word Connections
feature and invite students to use
the word account in original
sentences that feature its different
meanings.
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ACTIVITY 2.3 continued

E FIRST READ: Based on the
complexity of the passage and your
knowledge of your students, you
may choose to conduct the first
reading in a variety of ways:

e independent reading
e paired reading

e small-group reading
e guided reading

e read aloud

/
k Text Complexity

Overall: Complex

Lexile: 1040L

Qualitative: Moderate Difficulty
Task: Moderate (Analyze)

[A Have students read the Grammar
& Usage feature, and encourage
them to examine the writer’s use of
subordinate structures in this essay.
Then, discuss the effect of the
writer’s syntactical choices with a
small group.

| TEACHER 0 TEACHER |

Throughout the year, students will
examine grammatical concepts and
structures, As students continue to
examine more complex syntax and
learn to manipulate the language

in increasingly sophisticated ways,
encourage them to apply what

they are learning, Emphasize that
grammar is not an end in itself; it is,
rather, a means of helping students

become increasingly effective users

of language.

Cultural Narrative
ACTIVITY 2.3
continued

(- Biography

F” Memair
from F"n n

by Firoozeh Dumas \

GRAMMAR (5 USAGE
Syntax

Syntax is the way a writer
organizes the words, phrases,
ond clauses of sentences. The
use of suberdinate structures,
such os subordinate clauses
and appositives, lengthens

a sentence, allowing more
details to be packed into

it. Notice that the opening
sentence contains an
introductory adverbial clause
and an appositive, What
details do these sentence
parts add? Notice also that

in the opening complex
sentence, the main clause
comes last, requiring the
reader to complete the whole
sentence to understand

the meaning.

As you read, identify the
author's syntactical choices,
and consider their effects on
the flow, rhythm, and content
of the memaoir.

1 ‘When I was seven, my parents, my fourteen-year-old brother, Farshid, and I moved
from Abadan, Iran, to Whitfier, California. Faridm brothers, had been
sent to Philadelphia memo attend high school. Like most Iranian youths, he
had always dreamed of attending college abroad and, despite my mother’s tears, had left
us to live with my uncle and his American wife. I, too, had been sad at Farid’s departure,
but my sorrow soon faded—not coincidentally, with the receipt of a package from him.
Suddenly, having my brother on a different continent seemed like a small price to pay for
owning a Barbie complete with a carrying case and four outfits, including the rain gear
and mini umbrella,

2 Our move to Whittier was temporary, My father, Kazem, an engineer with the
National Iranian Oil Company, had been assigned to consult for an American firm
for about two years, Having spent several years in Texas and California as a graduate
student, my father often spoke about America with the eloquence and wonder normally
reserved for a first love, To him, America was a place where anyone, no matter how
humble his background, could become an important person. It was a kind and orderly
nation full of clean bathrooms, a land where traffic laws were obeyed and where whales
jumped through hoops. It was the Promised Land. For me, it was where I could buy
meore outfits for Barbie.

3 We arrived in Whittier shortly after the start of second grade; my father enrolled
me in Leffingwell Elementary Schoal, To facilitate my adjustment, the principal
arranged for us to meet my new teacher, Mrs. Sandberg, a few days before I started
school. Since my mother and I did not speak English, the meeting consisted of a
dialogue between my father and Mrs. Sandberg. My father carefully explained that [ had
attended a prestigious kindergarten where all the children were taught English, Eager
to impress Mrs, Sandherg, he asked me to demonstrate my knowledge of the English
language. I stood up straight and proudly recited all that T knew: “White, yellow, orange,
red, purple, blue, green?

facilitate: make easier

prestigious: high status

Vumiaer
My Notes
axe0.5 o

4 The following Monday, my father drove my mother and me to school. He had
decided that it would be a good idea for my mother to attend school with me for a few
weeks. I could not understand why two people not speaking English would be better
than one, but T was seven, and my opinion didn’t matter much.

5 Until my first day at Leffingwell Elementary School, I had never thought of my
mother as an embarrassment, but the sight of all the ldids in the school staring at us before

~thre-bettrang Was enough to make me pretend I didn't know her. The bell finally rang and

A
ity
\-_'%—_—

Mrs. Sandberg came and escorted us to class, Fortunately, she had figured out that we

You may want to start a %s('
Writing Revision checklist based
on the Grammar & Usage topics.
Students may use this checklist
to focus on sentence creation,
manipulation, and effect in their own
writing

ﬂ‘—‘ suded? #"were precisely the kind of people who would need help finding the right classraom.

CMJ.W&(L purs ™

Y
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' SCAFFOLDING THE TEXT DEPENDENT DUESTIIJNS

d Details dreams had to be buried as well.” Why do you

1. Key Ideas and Details (R1.9-10.1) In
paragraph 3, the narrator visits her new school think the author chooses to use this figure of
speech to describe the event? We know that

for the first time. What does the narrator’s first

encounter with the school setting indicate about a person’s dreams are not something that can

her? What does the narrator do when she meets actually be buried. To understand why the

her teacher? What English words does the narrator ~ author used this figure of speech, reread the
last four sentences of the paragraph and look at

use? What do those words show about her?
the context. It says that the mother’s dream was

2. Craft and Structure (R1.9-10.4) In ‘cont a !
paragraph 7, Dumas tells us that her “mother’s  buried “as well.” What or who else was buried?
What feelings do people usually have when

112 SpringBoard® English Language Arts Grade 10
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by the end of the year.

ACTIVITY 2.3
continued

6 My mother and I sat in the back while all the children took their assigned seats.
Everyone continued to stare at us. Mrs. Sandberg wrote my name on the board: F-]-R-
0-0-Z-E-H. Under my name, she wrote “I-R-A-N.” She then pulled down a map of the
world and said something to my mom. My mom looked at me and asked me what she
had said. T told her that the teachers probably wanted her to find Iran on the map.

My Notes

7 The problem was that my mother, like most women of her generation, had been
only briefly educated. In her era, a girl's sole purpose in life was to find a husband.
Having an education ranked far below more desirable attributes such as the ability to
serve tea or prepare baklava. Before her marriage, my mother, Nazireh, had dreamed
of becoming a midwife. Her father, a fairly progressive man, had even refused the two
earlier suitors who had come for her so that his daughter could pursue her dream. My
mother planned to obtain her diploma, then go to Tabriz to learn midwifery from a
teacher whom my grandfather knew. Sadly, the teacher died unexpectedly, and my
mother’s dreams had to be buried as well.

sole: only
attributes: qualities /)

progressive: liberal Oﬁ% .

)

8 Bachelor No. 3 was my father. Like the other suitors, he had never spoken to my
mother, but one of his cousins knew someone who knew my mother’s sister, so that was
enough. More important, my mother fit my father’s physical requirements for a wife.
Like most Tranians, my father preferred a fair-skinned woman with straight, light-
colored hair. Having spent a year in America as a Fulbright scholar, he had returned
with a phato of a woman he found attractive and asked his older sister, Sedigeh, to
find someone who resembled her. Sedigeh had asked around, and that is how at age
seventeen my mother officially gave up her dreams, married my father, and had a child

9 As the students continued staring at us, Mrs. Sandberg gestured to my mother to
come up to the board. My mother reluctantly obeyed, I cringed. Mrs. Sandberg, using
a combination of hand gestures, started pointing to the map and saying, “Iran? Iran? ﬂ
Iran?” Clearly, Mrs, Sandberg had planned on incorporating us into the day’s lesson.
only wished she had told us that earlier so we could have stayed home,

10 After a few awkward attempts by my mother to find Iran on the map, Mrs. Sandberg ﬂ/
finally understood that it wasn't my mother’s lack of English that was causing a problem, . - ,.}ﬂ
but rather her lack of world geography. Smiling graciously, she pointed my mother back to 8 i l W
her seat. Mrs. Sandberg then showed everyone, including my mother and me, where Iran -

was on the map. My mother nodded her head, acting as if she had known the location

all along but had preferred to keep it a secret. Now all the students stared at us, not just /
because I had come to school with my mother, not because we couldn’t speak their

language, but because we were stupid, I was especially mad at my mother, because she

had negated the positive impression I had made previously by reciting the color wheel, T
decided that starting the next day, she would have to stay home.

20

negated: canceled out

11 The bell finally rang and it was time for us to leave. Lefingwell Elementary was just
a few blocks from our house and my father, grossly underestimating our ability to get
lost, had assumed that my mother and I would be able to find our way home. She and
T wandered aimlessly, perhaps hoping for a shooting star or a talking animal to help
guide us back. None of the streets or houses looked familiar. As we stood pondering Fa)
our predicament, an enthusiastic young girl came leaping out of her house and said
something. Unable to understand her, we did what we had done all day: we smiled.

The girl's mother joined us, then gestured for us to follow her inside, ] assum t
the girl, who appeared to be the same age as I, was a student at Leffingwell Elementary;
having us inside her house was probably akin to having the circus make a personal visit,

© 2017 College Board. All rights reserved.

SCAFFOLDING THE TEXT-DEPENDENT QUESTIONS |

thinks and feels and how she behaves in the
scene set in the classroom, What clues can you
get from the idea that she pretends not to know
her mother, she cringes when her mother goes

to the board, and she is mad at her mother for
“negating the positive impression” Dumas had |
made the day before?

someone they know dies? How does this context
help you understand why Dumas writes that her
“mother’s dreams had to be buried as well”?

3. Key Ideas and Details (RI1.9-10.1) How

does Dumas feel on her first day of school in
America? What evidence in the text supports
this idea? Look for descriptions of what Dumas

ACTIVITY 2.3 continued

Ed As students are reading, monitor
their progress. Be sure they are
engaged with the text and annotating
words that indicate a first-person
narrator, cultural references, voice,
and narrative (story) elements,
Evaluate whether the selected
reading mode is effective.

Ed If you chose to do a guided

reading of the text, point out
problems people might experience
when they try to fit into a new k
culture, such as differences in
language, educational expectations,
gender expectations, and ideas of
how parents and children should
behave.

Unit 2 e Cultural Perspectives 113



[El Based on the observations you
made during the first reading, you
may want to adjust the reading mode a’\/—)

12 Her mather handed us a telephone, and my mother, who had, thankfully,
memorized my father’s work number, called him and explained our situation. My father

for the second reading. Whether

na i i My Notes
reading independently or in groups, y then spoke to the American woman and gave her our address. This kind stranger agreed
have students read through the i i6 take us back to o hodee
tEXt.—dE.pEI'IdE!:It qUEStIDnS before f__\,w\ J 1 O’J- 13 Perhaps fearing that we might show up at their doorstep again, the woman and her
beglnmng their secom‘i read asa way [ ] QJJ 5 2 ‘ﬂM daughter walked us all the way to our front parch and even helped my mother unlock
to set a purpose for this reading. \\’_/ \ u)/‘ the unfamiliar door. Alter making one last furtile attempt at communication, they waved
m SECOND READ: During the \80‘/ good-bye, Unable to thank them in words, we smiled even more broadly.
second reading, students return to ‘(- 14 After’spendi.ng.an entire da.y in America, surrounded by Americans, I realized that
the text to answer the text- ;rg;;zi;h;re:i::;;;:’t:;f;‘:menua had been correct. The bathrooms were clean and the
dependent comprehension ' '
questions. You may choose to have
students reread and work on the Se;ondd ieud . ) teoend ;
questions ina variety of ways: eread the memoir to answer these text-dependent questions. .
. ¢ Write any additional questions you have about the text in your Reader/Writer
= independently Notebook.
e in pairs
e in small groups 1. Key ]dem_; and Detuails: In paragraph 3, the nurrutorvisits- her new school f(?r
the first time. What does the narrator's first encounter with the school setting

* together as a class indicate about her?
m Have students answer the The narrator’s first encounter with the school shows her eagerness to fit in and
text-dependent questions. If they impress the teacher by retiﬂng. waords in English, Becugse the worfﬁs are just colors,
have difficulty, scaffold the questions g‘u;iﬂlghluws that the narrator is not as prepared to fit in as she might hope.
by rephrasing them or breaking them Eia
down I'nt.D smaller parts. See the 2. Craft and Structure: In poragraph 7, Dumas tells us that her “mother’s dreams
Scaffolding the Text-Dependent had to be buried as well.” Why do you think the author chooses to use this
Questions boxes for suggestions. figure of speech to describe the event?

[\/L)/ The author compares the end of her mother's dream te the death of her potential

{ ‘\/LF teacher. Just as a person is buried when his or her life ends, the mother’s dream
n u}" comes to an end due to the teacher’s death, Dumas probably chooses this figure of

speech to emphasize the impact of the end of the mother’s dream. RI1.9-10.4

Key Ideas and Details: How does Dumas feel on her first doy of school in
America? What evidence in the text supports this idea?

Dumas is embarrassed on her first day of school because all the kids are staring at
/ her and her mother. The author says it “was enough to make me pretend | didn’t

w

® 2017 College Board. All rights reserved.

know her.” She is also mad at her mother because she is unable to locate Iran on
/ the map. Dumas feels that this makes her and her mother look stupid in the eyes

of her classmates. RI1.9-10.1

. Craft and Structure: Why does Dumas use an adult narrator to reflect on her
experiences as a 7-year-old?

o })J . As an adult reflection, the narration gives Dumas the advantage of being able to

present a mature perspective on an embarrassing and difficult incident. Hindsight

gives the adult narrator the ability to look at the painful and the positive with equal

clarity. R1.9-10.6

:

| SCAFFOLDING THE TEXT-DEPENDENT QUESTIONS : g
4, Craft and Structure (RI.9-10.6) Why does 5. Key Ideas and Details (R1.9-10.2) Reread g
Dumas use an adult narrator to reflect on the last sentence of the text. How could you i)
her experiences as a 7-year-old? What words use the descriptions of Dumas’s emotions and Z
does the narrator use to describe the first her statement that “the people were very, very E
day of school? How are these ideas different kind” to state the theme of the text? Consider @
from what a child might say? How might how people can often feel in strange or new =
the narrator’s later experiences shape her situations. Then thinlk about the way the story G
understanding of that first day of school? characters show kindness and understanding. E

What does this say about how people might 5
cope with a new experience such as moving?
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5. Key Ideas and Details: Reread the last sentence of the text. How could you use
the descriptions of Dumas’s emotions and her statement that “the people were
very, very kind” to state the theme of the text?

The story is about how embarrassed Dumas is on her first doy of school, but she
ends by saying that the people in America are very, very kind. The theme could be
stated as, “Moving to a strange place can be very difficult, but kind people can make
it easier.” R1.9-10.2

Working from the Text
\_,; 6. Use this graphic organizer to record specific details from the text,
Narrative Elements Details from the Narrative

Setting(s) © “When | was seven”; “Whittier, California”;
: . “Leffingwell Elementary School”
i Character(s) . Firoozeh, Kazem, mother, Mrs. Sandberg
i Point of View o syt syt

“shortly after the start of second grade™; “The
: following Monday”; “Mrs. Sandberg wrote
: my name on the board”; “As the students
continued staring at us"; “After a few awkward
: attempts”; “The bell finally rang”

| Sequence of Events

: “Smiling graciously”; “None of the streets or

i houses looked familiar”; “kind stranger”; “the
. people were very, very kind”; “Unable to thanl
i themin words, we smiled even more broadly”

Theme

Check Your Understanding

Reread the description of Dumas’s mother’s lack of education. Discuss with a
partner: How can adding background information about a character add depth to
a character in a narrative?

Writing to Sources: Explanatory Text

Write an essay to explain how the incidents portrayed in the narrative make a point
about a particular aspect of culture, Which asrmctofrm_.c_’mmiiét’hgjamw

_ narratjve? What narrative elements does the author incorporate, and how do they
contribute to the cverall purpose of the memoir? Be sure to:

= Begin with a clear thesis statement that states the author’s peint.

# Include direct quotations and specific examples and other relevant evidence
from the text. Introduce and punctuate all quotations correctly.

» Organize your ideas and information in a way that highlights important
connections and distinctions,

© 2017 College Board. All rights reserved.

=

o

ni As they prepare to begin the writing prompt, sentence of
= Remind them to clearly state a thesis. For “the inciden
£ example: The setting and sequence of events point out thy
% highlights cultural differences in education incidents to
o and gender roles. The use of first-person point underline “r
2 of view helps readers experience the author’s students mv
& feeling of being out of place in a new culture. making. Fint
3 —e. of culture,” ¢
5~ PADAPT identify whit
é focus,

If students need help, model how to break the
prompt into smaller chunks. Write the first

ACTIVITY 2.3
continued

My Notes

ACTIVITY 2.3 continued

EF3 Assign the Working from the
Text section to students. Have them
work individually to complete the
graphic organizer using their
annotations, then break into small
groups to discuss their responses.

As you monitor group discussions,
male sure students are identifying
elements of narrative correctly.

Leveled Differentiated
Instruction

In this activity, students may need
support completing the “Sequence
of Events” section of the Working
from the Text graphic organizer,

Pair students, and have them

use the Sequence of Events
Time Line graphic organizer to identify
four key events that happen in the
Funny in Farsi excerpt. Provide the
following sentence frames as needed:
In paragraph 1, Firoozeh and her
family — . In paragraph 5,
Firoozehfeels . In
paragraph 10, Mrs. Sandberg
understands that In paragraph
14, Firoozeh realizes that ____

Pair students, and have them

use the Sequence of Events
Time Line graphic organizer to
identify four key events. Provide
partners with the following
questions: What important event
starts the story? What event occurs
because of this? What key thing
happens in the middle of the story?
How does the excerpt end?

Have students work individually

to complete the Sequence of
Events Time Line graphic organizer.
Encourage them to record only the
most important events. Remind
students to cite specific details from
NErs.

P complete the
rompt either in
ork.

onses to the

inding question.
wrstand that the
tion provided

}r helps readers
enge the family

B anew culture and
'Dumas’ mother.
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ACTIVITY thDr'S StVIEbUUk: DiEIDgUE

P PLAN
Suggested Pacing: 2 50-minute class .
eriods plus homework " "I .
P P LEARNING STRATEGES: - | 8 the narrative technique of dialogue in an autobiography. M
I — S Marking the Text, Paraphrasing, || M—-——\?_
’TEACH | Graphic Organizer, Think-Pair- || farrative using direct and indirect dialogue.

Share, Discussion Groups ‘ |
4

Dialogue
Authors use a variety of techniques to create narratives that make their stories
come alive on the page. Authors use dialogue te provide the reader with

[l Inform students that the next
series of lessons will provide them

the oppor.tunlty to CIDSE_H.V exumm.e My Notes information about a character, to provide background information, and to advance
and practice three specific narrative the plot. You may have noticed that the previous narrative contained almost no
techniques: dialogue, pacing, and dialogue, which served to emphasize the confusion and embarrassment, as well as
description. This is an opportunity the humor, of the situation.
for students.to study me1:|t01‘ te?(ts cji Dialogue may be efther direct or indirect. Indirect dialogue is a paraphrase of what
and to practice the techniques in [t is said by a character or narrator, This dialogue does not need quotation marks.
their own writing. Example: When my mother began dropping hints that | would soon be going to
E Ask students to take a moment ¥ school, | vowed never to go to school because it was a waste of time,
and think about a person who tells L ) .

e s N Direct dialogue is the exact words spoken by a person. This diglogue uses
L : $ quotation marks and dialogue tags.
discussion about what makes people Literary Terms s I s

tetorytellers. Ermohiasize thot : Example: “This time next fall, you will be in school,” hinted my mother.
gred y saugy) Dialogue tags are the phrases “Why would | go to school? You'll never see me wasting my time at
great storytellers usually take on the that attribute the quotation to schooll” | vowed.

personae of the subjects of their the speaker; far example, she

ctories. Writers use this skill when stidor e bpllowed. ‘Ttukbe a |t11ttl)1mlenlt: unil tlrlllink&bﬁut ukperlstan you I;l;ogu WE?' telﬁI gtniﬁt storiis.b\tl\‘hgt is
: A it about their starytelling that makes it so good? One thing that they probably do is
th,ey create dlEIlOgLI.e. Review the change the way that they say things as they tell the story, With a partner, quickly
Dialogue section with students. generate a list of dialogue tags other than “said” that good starytellers use.
Review the techniques of direct and excliniod retortad
indirect dialogue. muttered giggled
y barked answered =
El Read the term dialogue tag and cohfessed complalid §
ask students to generate as many acknowledged wailed g
examples of dialogue tags as they roared hissed -
can in three to five minutes. You = thregtzﬂed lied = ' =
could have students go through the Sobbe umye E
cried howled

on the wall for future reference.

alphabet to create a list of the bragged wondered
dialogue tags on a poster and post it
Preview

© 2017 College

In this activity, you will read an excerpt from an autobiography to analyze the

1 Read the Preview and the Setting

a Purpose for Reading sections with authar’s use of dialogue and then use dialogue when writing your own narrative.
your studen.ts. Help them urllderstand Setting a Purpose for Reading -

the instructions for annotating the ° Asyi the excerpt for the elements of a narrative, ulse
story’s dialogue and unknown tex{_noting the impact of the dialogue and dialogue tags on trestory and the
words. charad

A = = e Circle unknown words and phrases. Try to determine the meaning of the words
by using context clues, ward parts, or a dictionary.,

COMMON [:t]RE STATE S-TAN-DARBS multi;;ie plot lines, to develop experiences,

’ Enpus:Shmards: events, and/or characters.
) W.9-10.4: Produce clear and coherent writing in

£

8
RI:9—10.1: Cite strong and thorough textual which the development, organization, and style E
evidence to support analysis of what the text says ;o appropriate to task, purpose, and audience. i
explicitly os well as inferences drawn from the text. | 9-10.2: Demonstrate command of the g
W.9-10.3: Write narratives to develop real or conventions of standard English capitalization, csz‘
imagined experiences or events using effective  punctuation, and spelling when writing. =
technique, well-chosen details, and well- Additional Standards Addressed: =
SEEHred eversequences, RI.9-10.2; RI.9-10.6; W.9-10.3a; W.9-10.3¢; | &
W.9-10.3b: Use narrative techniques, such as W.9-10.3d; W.9-10.9; W.9-10.10; L.9-10.4; @

: dialogue, pacing, descnptlon reflection, and L.9-10.6

116 SpringBoard® English Language Arts Grade 10



© 2017 College Board. All

i
-

ABOUT THE AUTHOR

ACTIVITY 2.4
continued

My Notes

Mark Mathabane (1960-) was born in South Africa just outside Johannesburg.

He spent his childhood in an unheated shack with no electricity and no running

ACTIVITY 2.4 continued

water. Mathabane and his family lived in fear of the police who enforced the

law of apartheid —sometimes violently. In 1978, Mathabane secured a tennis
scholarship to a college in South Carolina. He later graduated from Dowling

College in New York, During his writing career, Mathabane has produced

several worls of nonfiction as well as three recent novels, Kaffir Boy is

Mathabane’s story of his childhood living under apartheid.

Autobiography

- Kagfir Boy

by Mark Mathabane

1 When my mother began dropping hints that I would soon be going to school, I

Lavnel indipeCh

gf\d dijcect

‘'vowed never to go because school was a waste of time. She laughed and said, “We'll see.

You don't know what you're talking about” My philosophy on school was that of a ganap U Ej

of ten-eleven-and twelve-year-olds whom [ 80 reveres revered that their every ord seemed

that of an oracle.

2 These boys had long left their homes and were now living in various neighborhood
junkyards, making it on their own. They slept in abandoned cars, smoked glue and
benzene, ate pilchards and brown bread, sneaked into the white world to caddy

and, if unsuccessful, came back to the township to steal beer and soda bottles from
shebeens, or goads from the Indian traders on First Avenue. Their lifestyle was exciting,

adventurous and full of surprises; and I was attracted to it. My mother told me that

3 They, like myself, had grown up in an environment where the value of an education
was never emphasized, where the first thing a child learned was not how to read and write
and spell, but how ta fight and steal and rebel; where the money to send children to school
was grossly lacking, for survival was first priority. I kept my membership in the gang,
knowing that for as long as I was under its influence, I would never go to school.

4 One day my mother woke me up at four in the morning.

5 “Are they here? I didn’t hear any noises,” I asked in the usual way.
6 “No. my mother said. “I want you to get into that washtub over there”

7 “What!” I balked, upon hearing the word washtub. I feared taking baths like one
feared the plagie. Thoughout seven years of hectic living the number of baths I had
taken could be counted on one hand with several fingers missing. I simply had no
natural inclination for water; cleanliness was a trait I still had to acquire, Besides, we
had only one bathtub in the house, and it constantly sprung a leak.

ers, that they would amount to nothing, that I should not associat:
with them, but I paid no heed. What does she know? [ used to tell myself. One thing she
did not know was that the gang’s way of life had captivated me wholly, particularly their
philosophy on school: they hated it and considered an education a waste of time.

C——— INDEPENDENT
(=== READING LINK

Read and Discuss

Discuss with peers how the
texts you have read in class
and independently depict the
role of education in different
cultures, Compare and
contrast this with your own
views and perspectives on
education. How does reading
other perspectives help

you understand the role of
education in society? Discuss
how your reading contributes
to an understanding of the
Essential Question, “How
can cultural experiences and
perspectives be conveyed
through memorable
narratives?”

© 2017 College Board. All rights reserved.

SEAFFEILDING THE TEXT- IJEF'ENI]ENT [JUEST!DNS

1. Key Ideas and Details (RI. 9-10. 1) How

does Mathabane hint that his life is about to
change on the day in which this scene takes
place? Name three events from the text and
explain how you know they signal something
unusual is going to happen. To find an event
that suggests a character’s life is about to
change, look for hints that show that something
different from everyday life is about to happen.

In the first paragraph, Mathabane’s mother tells
him something that he reacts strongly against
because it's so different from what he believes.
On the day Mathabane’s mother wakes him

up very early, something happens that he has
hardly ever experienced in his life. His mother
later tells him to do something that makes no
sense to him and that he complains about.

EJ FIRST READ: Based on the
complexity of the passage and your
knowledge of your students, you
may choose to conduct the first
reading in a variety of ways:

e independent reading
e paired reading

» small-group reading
¢ read aloud

L. Text Complexity
Overall: Accessible

Lexile: 790L

Qualitative: Moderate Difficulty
Task: Moderate (Analyze)

[A Direct students to the
Independent Reading Link. Allow
time for them to consider how their
own educational experiences
compare to those they have read
about before discussing their ideas
with a partner or small group. Ina
class discussion, connect each
group’s ideas to the Essential
Question.
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ACTIVITY 2.4 continued Author’s Stylebook: Dialogue

ACTIVITY 2.4
4 As students are reading, monitor continued
their progress. Be sure they are
engaged with the text and
annotating dialogue and unfamiliar

8 “Isaid get into that tub!" My mother shook her finger in my face,

words as they read. Evaluate Efr:\cnr:;‘;@pUSAGE 9 Reluctantly, I obeyed, yet wondered why all of a sudden I'had to take a bath. My
whether the selected reading mode ik ik mother, armed with a scropbrush and a piece if Lifebouy soap, purged me of years and
is effective o 2ENE0SE years of grime till T ached and bled. As I howled, feeling pain shoot through my limbs
i g;LT;tgSfic:g”u;t::‘uglcl;uu:r'g as the thistles of the brush encountered stubborn callouses, there was a loud knock at

] After students read the text, have ; w: the door.

readers to easily understand
them return to the Grammar & Usage when characters in a story are 10 Instantly my mother leaped away from the tub and headed, on tiptoe, toward the
feature and discuss how to speaking. Ending punctuation bedroom. Fear seized me as I, too, thought of the police. [ sat frozen in the bathtub, not
punctuate quotations correctly. Have '"“rt:‘s glf“em“" are placed knowing what to do.

; 2 inside the quotation marlks. G . o 5 B -

them find exumples of question Notice the?)lucement of 11 “Open up, Ml.::ja.]’l [m);momers maiden name],’ Granny's voice cameim].l)g__
marks, commas, periods, and quotation marks and other through the door. “It's me.
exclamation points in dialogue. punctuation in the following 12 My mother heaved a sigh of relief; her tense limbs relaxed. She turned and headed
There are many examples to refer to sentences from Kaffir Boy: to the litchen door, unlatched it and in came Granny and Aunt Bushy.

« "
in this text. agii;“:;';;”;féf"“""v 13 “You scared me half to death” my mother said to Granny. “I had forgotten all about

' your coming.”

14 “Are you ready?” Granny asked my mother.
15 “Yes—just about,” my mother said, beckoning me to get out of the washtub,
——
My Notes 16 She handed me a piece of cloth to dry myself. As I dried myself, questions raced
through my mind: What's going on? What's Granny doing at our house this ungodly _
= hour of the morning? And why did she ask my mother, “Are you ready?” While I stood JJ'

debating, my mother went into the bedroom and came out with a stained white shirt < ‘-\_
and a pair of faded black shorts.

17 “Here," she said, handing me the togs, “put these on”
18 “Why?” I asked,

19 “Put them on I said!”

20 1put the shirt on; it was grossly loose-fitting. It reached all the way down to my
ankles, Then I saw the reason why: it was my father’s shirt!

= 21 “But this is Papa’s shirt,” I complained. “It don't fit me.”

22 “Putit on,’” my mother insisted. “I'll make it fit”

23 “The pants dor't fit me either” I said, “Whose are they anyway?”

24 “Put them on,” my mother said, “Tll make them fit”

25 Moments later T had the garments on; I looked ridiculous. My mother started
working on the pants and shirt to make them fit. She folded the short in so many
intricate ways and stashed it inside the pants, they too having been folded several times
at the waist. She then chocked the pants at the waist with a piece of sisal rope to hold
lavishly: richly them up, She then lavishly smeared my face, arms and legs with a mixture of pig’s fat

and Vaseline. “'l'l'limn%ulate you from the cold," she said. My skin gleamed like the
morning star and I felt as hot as the centre of the sun and smelled God knows like what.
After embalming me, she headed to the bedroom.

® 2017 College Board. All rights reserved.

SCAFFOLDING THE TEXT-DEPENDENT QUESTIONS I g
2. Key Ideas and Details (RI.9-10.1) What the beginning of the story and mostly direct E
details from Mathabane’s life explain why he dialogue at the end. What effect do his choices 5
is so determined not to go to school? Reread have on the pacing of the story? Why do you =
the first three paragraphs. Underline sentences think he makes these choices? Look at the first E
that include school and education. Who, in three paragraphs of the story. Ask yourself: &
| Mathabane’s life, affect his feelings about are they short or long? Do they have a lot of [ Ew
school? What is their attitude about school? dialogue? Why or why not? Then look at the [ 3
3. Craft and Structure (R1.9-10.4) Mathabane purugruphs.on the last page. Ask yourselfthe =
chooses to use mostly indirect dialogue in same questions. o
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26 “Where are we going, Gran'ma?” I said, hoping that she would tell me what my
mother refused to tell me. I still had no idea I was aboult to be taken to school.

27 “Didn't your mother tell you?” Granny said with a smile, “You're going to start
school.”

28 “What!” 1 gasped, leaping from the chair where I was sitting as if it were made of
hot lead, “T aiff Tiot going to school!” T Eﬁrted out and raced toward the kitchen door.

29 My mother had just reappeared from the bedroom and guessing what I was up to,

she yelled, “Someone get the door!”

30 Aunt Bushy immediately barred the door. I turned and headed for the window.

As 1 leaped for the windowsill, my mother lunged at me and brought me down. I
tussled, “Let go of me! I don’t want to go to school! Let me go!” but my mother held fast
onto me.

31 “Ifs no use now,” she said, grinning triumphantly as she pinned me down. Turning
her head in Granny's direction, she shouted, “Granny! Get a rope quickly!”

32 Granny grabbed a piece of rope nearby and came to my mother’ aid. I bit and
clawed every hand that grabbed me, and howled protestations against going to school;
however, I was no match for the two determined matriarchs. In a jiffy they had me
bound, hand and feet.

33 “What’s the matter with him?” Granny, bewildered, asked my mother, “Why did he
suddenly turn into an imp when I told him yatTe taking him to school?”

34 “You shouldn’t have told him that hes being taken to school,” my mother said, “He
doesn't want to go there. That's why 1 requested you come today, to help me take him
there. Those boys in the streets have been a bad influence on him.”

35 As the two matriarchs hauled me through the door, they told Aunt Bushy not to go
to schaol but stay behind and mind the house and the children.

Second Read
= Reread the autobiography to answer these text-dependent questions.

= Write any additional questions you have about the text in your Reader/Writer
Notebook.

1. Key Ideas and Details: How does Mathabane hint that his life is about to
change on the day in which this scene takes place? Name three events from
the text and explain how you know they signal something unusual is going
to happen.
Mathabane hints that his life is about to change when he says his mother
“began dropping hints that he would soon be going to school,” when his mather
malkes him take a bath, and when she makes him put on clothes that don't fit.
We know they signal something unusual is going to happen because he tells us
that he hates the idea of school, has hardly ever had a bath, and doesn’t want
to wear the clothes. R1.9-10.1

ACTIVITY 2.4
continued

My Notes

matriarchs: ruling women of the
family
bound: tied up

© 2017 College Board. All rights reserved.

' SCAFFOLOING THE TEXT-DEPENDENT QUESTIONS

4. Craft and Structure (R1.9-10.4) Describe
how the author uses active verbs to develop

his characters in the part of the scene after the
narrator is told he will be going to school. Find
the sentence in which Granny tells Mathabane
he is going to school. Underline the verbs that
show his reaction; his mother’s; Aunt Bushy’s;

| and Granny’s. What do they tell you about
Mathabane’s feelings? How do his mother, aunt,
and grandmother feel about the situation?

5. Craft and Structure (R1.9-10.4) The weord
protestations on page 119 means nearly the

same as the simpler word protests. Why might
the auther have chosen to use a more formal and
elaborate version of the word in this scene?
Formal words underscore the importance of an
action. Reread lines 28-34. What is Mathabane
protesting? How does he feel about it? How do
Granny and his mother respond? Who is more
determined: Mathabane or the two women?

ACTIVITY 2.4 continued

El Based on the observations you
made during the first reading, you
may want to adjust the reading
mode, For example, you may decide
for the second reading to read aloud
certain complex passages, or you
may group students differently.

Il SECOND READ: During the
second reading, students will be
returning to the text to answer the
text-dependent comprehension
questions. You may choose to have
students reread and work on the
questions in a variety of ways:

e independently

® in pairs

e in small groups

e together as a class

KN Have students answer the
text-dependent questions. If they
have difficulty, scaffold the
questions by rephrasing them or
breaking them down into smaller
parts. See the Scaffolding the
Text-Dependent Questions boxes for
suggestions.
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continued
ACTIVITY 24
Teacher Notes continued

My Notes

Author’s Stylebook: Dialogue

2. Key Ideas and Details: What details from Mathabane’s life explain why he is so
determined not to go to school?
Mathabane tells readers in the secoend paragraph about the gang of kids he
reveres, who hate school. He wants to be like them, so he thinks school is a
waste of time. He also explains that the value of an education is not emphasized
in his environment, that children don’t usually learn how to read, write, and
spell, and that families don't have enough money to send children to school,
RI.9-10.1

3. Craft and Structure: Mathabane chooses to use mostly indirect dialogue in the
beginning of the story and mostly direct dialogue at the end, What effect do
his choices have on the pacing of the stary? Why do you think he makes these
choices?
The indirect dialogue at the beginning of the story gives it a slower pace.
Mathabane needs time to give a lot of background information that is important
for understanding his attitude toward school. By the end of the story, we
already know that his family has decided he will go to school. The use of
dialegue gives the end of the story a faster pace. R1.9-10.4

4, Craft and Structure: Describe how the author uses active verbs to develop his
characters in the part of the scene after the narrator is told he will be going
to school.
Mathabane tells us that he leaps out of a chair, blurts his words, and races
to the kitchen door. These active verbs help show us how strongly he resists
the idea of going to school. His mother yells, causing his Aunt Bushy to bar
the door. These active verbs show us that these two characters are just as
convinced that Mathabane should go to school. Finally, Granny grabs a piece of
rope. She is clearly a part of the decision that has already been made. RI.9-10.4

5. Craft and Structure: The word protestations on page 119 means nearly the
same as the simpler word protests. Why might the author have chosen to use @
more formal and elaborate version of the word in this scene?

Mathabane describes how he bites and claws his family members’ hands
and howls protestations against going to school, but he is “no match for the
two determined matriarchs.” The word “protestations” shows how hard he is
protesting. However, his mother and grandmother are even more determined
than he is. R1.9-10.4

© 2017 College Board. All rights reserved.
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Working from the Text

6. Use this graphic organizer to record specific details from the text.

| g 5
Narrative Elements | Details from the Narrative

|
: Setting(s) :

. Character(s)
Point of View
. Sequence of Events

© Theme

Language and Writer's Craft: Dialogue

Writers may begin a sentence with dialogue, or they may use a comma or a
colon to introduce direct dialogue that comes later in a sentence. Commas
are used to introduce shorter quotations, and colons are sometimes used for
longer quotations.

Dialogue beginning a sentence:
“You scared me half to death,” my mother said to Granny. “| had fergotten
all about your coming.”

Dialogue introduced using a comma:
And why did she ask my mother, “Are you ready?”

Dialogue introduced using a colon:

| stood up straight and proudly recited all that | knew: “White, yellow,
orange, red, purple, blue, green.”

Consider the following excerpt from Kaffir Boy:

As | dried myself, questions raced through my mind: What's going on?
What’s Granny doing at our house this ungadly hour of the morning?

Notice that a colon is used to introduce the narrator’s thoughts, but quotation
marks are not used. Authors differ in their treatment of a narrator's thoughts.
This author chooses not to punctuate them as quoted words. Other authors
might use italics or quotation marks to set these thoughts apart from the rest
of the text. Add quotation marks to punctuate these quoted questions as direct
quotes introduced by a colon.

My Notes

ACTIVITY 2.4
continued

© 2017 College Board. All rights reserved.

ACTIVITY 2.4 continued

3 Assign the Working from the
Text questions to students, asking
them to read the story for the
elements of a narrative using the
graphic organizer to record specific
details from the text. This should be
afinal check for understanding of
narrative elements.

EEJ Review the Language and
Writer’s Craft: Dialogue feature. To
further discuss how authors use
dialogue, have students work with
partners to reread the text and
discuss how it would be different if
the author did not include dialogue.
Have students support their thinking
with details from the story. Ask them
to share their insights and examples.

[ TEACHER IO TEACHER |

For additional practice with dialogue,
have students read “They’re Made of
Meat” by Terry Bisson,
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AGTIVITY 2.4 continued Author’s Stylebook: Dialogue
ACTIVITY 2.4

EEd Have partners find examples of continued
direct and indirect dialogue from the
narrative and place them in the
chart. Select an example of indirect

7. Look back through the text you just read and find examples of direct and indirect

i S My Notes dialogue, List and label them in the chart that follows. Practice the two methods
dlulpgue u.nd g [nto ar exumPle of writing dialogue by paraphrasing the examples of direct dialogue and rewriting
of direct dialogue using punctuation indirect dialogue as direct dialogue, being sure to punctuate it correctly.

and dialogue tags. Instruct students

to continue working and have them Y —

share their responses.

i - When my mother began dropping i “This time next fall, you will be in
ﬁ Treci,smgl_l grOU[JS to tgeh . hints that | would soon be gaing school,” hinted my mother.
ollaborative Discussion an ave
them di bowthe githaeneas 7 to school, | vowr?d never to go to “Why would | go to schoal? You'll
. eém discuss how au : : - school because it was o waste never see me wasting my time at
dialogue to create the relationship . of time. school!” | vowed.

between the mother and son. Have
students support their thinking with
details from the story.

A Direct students to the writing
prompt and have them complete it
individually, using the excerpt from
Kaffir Boy as inspiration.

Leveled Differentiated
Instruction

In this activity, students may need B
support writing a personal narrative.

In pairs or small
groups, have students

use the Narrative Analysis and

Writing graphic organizer to

8. Collaborative Discussion: Return to the excerpt and review the dialogue between

H
generate ideas for their personal Mathabane and his mother. Discuss with your group the impact of the dialogue 'E‘
narratives. Have each student share on the development of the characters and the narrative. How does the author 3
and record the “Incident” that use dialogue to create the relationship between mother and son? Support your E
illustrates one perspective from their q thinking with details from the story that illustrate the culture of family. g
culture. Encourage the group to ask { ‘ §
questions to help the writer come up ’}7 E
with lde,as forthe‘ “Response” and = \ {\ [8] Write a personal narrative about @ memorable experience from yeur own childhood
“Reflection” sections. For example: i {\ that illustrates one perspective or attitude from your culture. Consider the impact your
How did you respond to the incident? \}/ family and culture had on your experience. Be sure to:
How did others respond? What did "))J « Introduce the character(s) and setting for the narrative.
they say or do? What did you and/or 7 o Provide a well-structured sequence of events and a conclusion that reflects on the
others think about it afterward? impact of the experfence.
Provide students ith e ~ Bepmie et f e ke b Mool

W'ritinlzu;gg]:iecAol:g:lﬂsilzs;‘rmﬂdnd hiive s Use precise words and phrases and sensory language.
them record the incident they want
to write about. Encourage students
to come up with events that help .
illustrate one perspective from their g
culture. These events should show P ASSESS P ADAPT | g
how they and others responded to, rr—— — e PR EA Y R a
and later reflected on, the incident. As you review student responses to the If students have difficulty organizing their 5

Review the traditional plot writing prompt, look for a clear event narrative, have them use a graphic organizer E:
arc of storytelling: opening, sequence with details that communicate to place the events they want to include in E
rising action, climax, falling action. As the significance of the events to the writer. sequential order. Provide ‘_TlliSt of transitions 2
students prewrite their narratives, tell Check for coverage of the “Be sure tos” listed often used in narrative writing to help move g
them to keep this structure in mind. It in the writing prompt. smoothly from one event to the next. d
will help them plan events that move For students looking for a challenge, have 8
the plot forward and increase the them write a short narrative told completely @
tension leading to the resolution. in dialogue.
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Author’s Stylebook: Pacing

Learping Targets
the narrative techniques writers use to create a sense of pacing in
onguative, ————

clng ta my own writing.
e ——

Pacing

Narrative pacing is an important part of telling a good story. A writer cantrols
the rhythm of a narrative with specific choices in sentence length, word choice,
and details. For example, a series of short sentences can heighten suspense and
increase the pace, while a series of long sentences may slow the pace.

Preview

In this activity, you will read an essay and analyze its pacing. In addition, you will
write your own narrative using the techniques you have learned so far in this unit.

Setting a Purpose for Reading

= As you read the following essay, mark the text and write notes about where the
pacing or rhythm of the narrative changes and how these changes in pacing
affect you as a reader,

Circle unknown words and phrases, Try to determine the meaning of the words
by using context clues, word parts, or a dictionary.

ABOUT THE AUTHOR

David Matthews is the author of the memoir Ace of Spades published in
2007 by Henry Holt and Co. He is the son of an African American father and
d Jewish mother, In his memoir, Matthews tells of growing up racially mixed
in Baltimore, Maryland during the 1970s and ‘80s. The following essay was
odapted from his memoir and printed in The New York Times Magazine on
January 21, 2007.

Essay

P (JoSe: PN TU Tg.)d"

LEARNING STRATEGIES:
Graphic Organizer, Think-
Pair-Share, Marking the Text

'Literarv Terms

Narrative pacing refers
to the speed at which

a narrative moves. A
writer slows pacing with
more details and longer
sentences, Fewer details
and shorter sentences
have the effect of
increasing the pace.

AMMAR &5 UISAGE
Semicolon

Writers use a semicolon to
join independent clauses
when two or more clauses
are of equal importance.

In paragraph 2, notice the
sentence “| was black, too,
though | didn't look it; and |
was white, though | wasn't

B quite.” In this sentence, the

two independent clauses
are about two aspects of the
same problem. In paragraph
7, notice the sentence

“l didn’t contemplate

the segregation; it was
simply part of the new
physical geography, and

| was no explorer; | was

a weak-kneed outsider, a
yellowed freak.” How do the /*

by David Matthews
The New York Times

1 In 1977, when I was nine, my father and I moved away from the protected
Maryland suburbs of Washington—and away from his latest wife, my latest
stepmother—to my grandmother’s apartment in inner-city Baltimore, I had never seen
so many houses connected to one another, block after block, nor so many people on
streets, marble stoops and corners, Many of those people, I could not help noticing,
were black. I had never seen so many black people in all my life.

independent clauses relat
to one another?

My Notes

(Stounieng of tha

© 2017 College Board. All rights reserved.
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COMMON CORE STATE STANDARDS
| Focus Standards:
RI.9-10.1: Cite strong and thorough textual
evidence to support analysis of what the text
says explicitly as well as inferences drawn from
the text.

W.9-10.3b: Use narrative techniques, such as
dialogue, pacing, description, reflection, and
multiple plot lines, to develop experiences,
events, and/or characters.

lWnrchag 1

L.9-10.2: Demonstrate command of the
conventions of standard English capitalization,
punctuation, and spelling when writing.

Additional Standards Addressed:

W.9-10.3a; W.9-10.3¢; W.9-10.3d; W.9-10.4;
W.9-10.9; W.9-10.10; SL.9-10.1a; SL.9-10.1c;
5L.9-10.6; L.9-10.2qa; L.9-10.4; L.9-10.6

ACTIVITY 2.5

»PLAN

Materials: various commercials
from YouTube

Suggested Pacing: 1.5 50-minute
class periods plus homeworlc

P TEACH

[l Remind students that this activity
is part of a series of lessons that will
provide them the opportunity to
study mentor texts and to practice
the technique in their own writing.
The focus of this activity is pacing.

B Review the term narrative pacing
and discuss the impact of pacing on
a narrative. Use several commercials
to look at the impact of pacing on the
audience. Use commercials that are
fast-paced or slow-paced so
students can understand the effect
of pacing on audience reaction.

EJ Read the Preview and the Setting a

Purpose for Reading sections with

your students. Help them understand

the instructions for annotating the

pacing of the essay, as well as for

circling unfamiliar words. Explain to

students that as they read the

narrative this first time, they should

annotate where the rhythm of the

pay attention and note how these———————
changes affectTAe NATTALIVE POCE m—

[ FIRST READ: Based on the
complexity of the passage and your
knowledge of your students, you
may choose to conduct the first
reading in a variety of ways:

e independent reading

e paired reading

e small-group reading

e read aloud

% OU..(CA Text Complexity

Overall: Complex

Lexile: 1000L

Qualitative: Moderate Difficulty
Task: Moderate (Analyze)

[ Direct students’ attention to the
Grammar & Usage feature, and discuss
the information about the semicolon.
After students read this text, return to
this page and have them review and
respond to the note. Then discuss how
the writer’s use of semicolons affects
the pace of the essay.
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ACTIVITY 2.5 continued

[ As students are reading, monitor
their progress. Be sure they are
engaged with the text and
annotating the narrative pacing.
Evaluate whether the selected
reading mode is effective.

Have students review the
information in the Grammar & Usage
feature on the use of the dash. Ask
students to discuss whether using a
dash speeds up or slows down the
pace, and give evidence for their
choice by referring to the text.
Remind students to apply this
information as they respond to the
narrative writing prompt on page 127.

ACTIVITY 2.5
continued

GRAMMAR (FUISAGE
Dashes

Dashes can provide emphasis.
Notice the dash used in this
sentence: “l froze, and said
nothing—for the time being."”
Here, the phrase “for the
time being” is emphasized.
Dashes can also set off
parenthetical information,

as in this sentence: “And
though | was used to some
measure of instability—
various apartments,

sundry stepmothers and

girlfriends—| had always

gone to the same redbrick
single-level school.” With
this usage, the dash p

render: pronounce

equine: horselike

stumped: baffled

partisan: of one belief

avidity: eagerness

clause: part of a legal document

My Notes

vicarious: lived through another
person

utho'@Stylebuuk: Pacing
(€8

2 I was black, too, though I didn't look it; and 1 was white, though I wasn't quite. My
mother, a woman I'd never really met, was white and Jewish, and my father was a black
man who, though ontwardly hued like weak coffee, was—as I grew to learn—stridently
black nationalist in his views and counted Malcolm X* and James Baldwin? among his
friends. I was neither blessed nor cursed, depending on how you looked at it, with skin
milky enough to classify me as white or swarthy enough to render me black. But before
moving from our integrated and idyllic neighborhood, I really knew nothing of “race”
T was pretty much just a kid, my full-time gig. And though I was used to some measure
of instability—various apartments, sundry stepmothers and girlfriends—I had always
gone to the same redbrick single-level school. Nothing prepared me for walking into
that public-school classroom, already three weeks into fourth grade. 1 had never felt so
utterly on my own.

3 Mrs. Eberhard, my new homeroom teacher, made an introduction of sorts, and
every student turned around to study me. The black kids, who made up more than
80 percent of the school’s pepulation, ranged in shades from butterscotch to Belgian
chocalate, but none had my sallow complexion, nor my fine, limp hair, And the white
kids, a salting of red and alabaster faces, had noses that were tapered and blunted, free
of the slightly equine flare of my own, and lips that unabtrusively parted their mouths,
in contrast to the thickened slabs I sucked between my teeth.

4 In the hallway, on the way to class, black and white kids alike herded around me.
Then the question came: “What are you?™

5 Twas stumped. No one had ever asked what I was before. It came buzzing at me
again, like a hornet shaken from its hive, The kids surrounded me, pressing me into a
wall of lockers. What are you? Hey, he won't answer us, Lool at me, What are you? He's
black. He looks white! No way, he's too dark. Maybe he’s Chinese!

6 They were rigidly partisan. The only thing that unified them was their inquisitiveness.
And T had a hunch, based on their avidity, that the question had a wrong answer. There was
black or white, Pick one. Nowhere in their ringing questions was the elastic clause, mixed.
The choice was both necessary and impossible; identify myself or have it done for me. T
froze, and said nothing—for the time being,

7 At lunchtime that first day, teetering on the edge of the cafeteria, my eyes scanned
the room and saw an island of white kids in a sea of black faces, I didn't contemplate the
segregation; it was simply part of the new physical geography, and I was no explorer; T
was a weak-kneed outsider, a yellowed freak,

8 In some way I wasn't fully aware of, urban black people scared me. I didn't know
how to play the dozens or do double Dutch. I didn’t know the one about how your
mama’s so dumb she failed her pap test. I didn’t know that with the wrong intonation,
or the wrong addressee, any mention of one’s mama could lead to a table-clearing brawl.
The black kids at schoal carried a loose, effortless charge that crackled through their
interactions. They were alive and cool. The only experience I had with cool had been
vicarious, watching my father and his bebop-era revolutionary friends, and feeling their
vague sense of disappointment when I couldn't mimic their behavior. The black kids
reminded me of home, but the white kids reminded me of myself, the me T saw staring
back in the mirror. On that day, I came to believe that if I had said I was black, I would
have had to spend the rest of my life convincing my own people.

! Malcolm X (1925-1965) was an African American minister and civil rights activist who was
assassinated in 1965,
2 James Baldwin (1924-1987) was an African American writer and social critic,
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SCAFFOLDING THE TEXT-DEPENDENT QUESTIONS 7;

1. Key Ideas and Details (RI.9-10.3) What his childhood. How does his use of narrative
contrast does Matthews make between his elements in the essay help him to achieve his

old neighborhood and his new one? When purpose? To identify Matthews’s purpose, think
Matthews discusses his old neighborhood, about what all the details of his first day in

what words does he use to describe it? How is his new school focus on. Then reread the last

| the description of the way the students in his paragraph. What decision does he make in his last
‘ new school focus on the question of his race paragraph, and how does he word that decision?
different from that situation? Next, reread the text and focus on the narrative

2. Craft and Structure (RI.9-10.6) Identify details of indirect dialogue and description. How
Matthews’s purpose in telling this story from do those details help to make his main point?

© 2017 College Board. All rights reserved.
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ACTIVITY 2.5
continued

9 Lunch tray in hand, I made 2 final and (at least I like to tell myself) psychologically
logical choice, one I would live with, and wrestle with, for a full decade to come: 1 My Notes
headed toward the kids who looked most like me. Goofy bell-bottoms and matching
Garanimals? Check. Seventies mop-top? Check. Then a ruddy boy with blond bangs
lopped off at the eyebrows looked up from his Fantastic Four comic book, caught my

eye across the cafeteria, scooched over in his seat and nodded me over.

10 That was it. By the code of the cafeteria table, which was just as binding in that time

and place as the laws of Jim Crow? or Soweto, I was white,

Second Read

 Reread the essay to answer these text-dependent questions.

¢ Write any additional questions you have about the text in your Reader/Writer
Notebook.

s

. Key Ideas and Details: What controst does Matthews make between his old

neighborhood and his new one?
Matthews writes that his old neighborhood was integrated, so he didn’t have

to think about his race at school. In contrast, in his new neighborhood, the

students segregate themselves in groups of black and white kids. R1.9-10.3

L

Craft and Structure: Identify Matthews's purpose in telling this story from his

childhood. How does his use of narrative elements in the essay help him to

achieve his purpose?
Matthews’s purpose is to show that in 1977, sacial pressure forced him to

identify as a white person although he was of mixed race. His use of narrative

elements, such os indirect dialogue and description, help show how rigid the
other students were. RI.9-10.6

Knowledge and Ideas: Matthews makes the point that the “code of the

W

cafeteria table ... was just as binding in that time and place as the laws of Jim

Crow or Soweto.” During the 20th century, the laws Matthews refers to enforced
segration of black and white peaple in the United States and South Africa. Does

his essay prove that his comparison is valid?

Matthews says that “Nowhere in their ringing questions was the elastic clause,
mixed,” which would have allowed him to give the correct answer, Instead, they

are unified in forcing him to choose. He also says he had to “identify myself or

have it done for me.” Furthermore, he describes the segregation in the cafeteria,

which again forces him to make a choice. Although the laws he is discussing are
social rather than pelitical, his essay does prove that his comparison is valid.
Rl.9-10.8

3 Jim Crow is a name given to laws that enforced racial segregation in the United States from
after the Civil War until 1965.

* Soweto is a part of a city in South Africa where black Africans lived under the policy of
apartheid,

© 2017 College Board. All rights reserved.

SCAFFOLDING THE TEXT-DEPENDENT QUESTIONS

3. KnoWiéEgé and Ideas (RI.9-10.8) Matthews The question asks if Matthews shows that the
malkes the point that the “code of the cafeteria segregation in his new school Is as binding as if

table ... was just as binding in that time and it were enforced by laws, rather than society. To
place as the laws of Jim Crow or Soweto.” answer that question, consider: What is the one
During the 20th century, the laws Matthews thing that his classmates want to know about
refers to enforced segregation of black him? Do all the students want to know, or just
and white people in the United States and some of them? How is the seating arranged in
South Africa. Does his essay prove that his the cafeteria?

comparison is valid?

ACTIVITY 2.5 continued

[l After the first reading, ask
students to share their thinking
about the essay with a partner.
Discuss the parts of the essay that
are telling a story rather than
explaining thinking. Ask students to
focus on the one piece of dialogue.
How does this dialogue become the
impetus for the entire essay?

El Based on the observations you
made during the first reading, you
may want to adjust the reading
mode. For example, you may decide
for the second reading to read aloud
certain complex passages, or you
may group students differently.

] SECOND READ: During the
second reading, students will be
returning to the text to answer the
text-dependent comprehension
questions. You may choose to have
students reread and work on the
questions in a variety of ways:

s independently

® in pairs

e in small groups

e together as a class

[EEH Have students answer the
text-dependent questions. If they
have difficulty, scaffold the questions
by rephrasing them or breaking them
down into smaller parts. See the
Scaffolding the Text-Dependent
Questions boxes for suggestions.
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ACTIVITY 2.5 cantinued Author’s Stylebook: Pacing
ACTIVITY 2.8

[P Direct attention to the Language continued

and Writer's Craft: Sentence Variety
feature. Review the definitions of
each type of sentence, and have
volunteers read aloud the example
sentences.

EEX Have pairs continue to collaborate
by rereading the narrative and looking
for an example of each type of
sentence. Then have them complete

My Notes

the graphic organizer by adding an

original sentence of each type.

A Have pairs share their examples
with the class.

Working from the Text

Language and Writer’s Craft: Sentence Variety

Avariety of sentence types gives prose a natural rhythm. Simple sentences
consist of ane independent clause. Compound sentences consist of two
independent clauses joined by a coordinating conjunction. Complex
sentences consist of an independent clause and one or more subordinate
clauses. Compound-complex sentences have two or more independent
clauses as well as at least one subordinate clause,

Consider these examples from the essay:

Simple Sentence: “| had never felt so utterly on my own,”

Compound Sentence: “Mrs. Eberhard, my new homeroom teacher, made an
Introduction of sorts, and every student turned around to study me.”
Complex Sentence: “I was neither blessed nor cursed, depending on how
you looked at it, with skin milky enough to classify me as white or swarthy
enough to render me black.”

Compound-Complex Sentence: “| was black, toa, though | didn’t look it; and |
was white, though | wasn’t quite.”

LYYE (e With a partner, reread the essay looking for at least one example
of each of these sentence types, Then write your own examples.

Sentence Type Example from Text Original Example

. Simple (one i Possible response: “| was Any simple

* independent ¢ stumped.” . sentence.
clause) :

‘ Compound : Possible response: “The i Any compound

. (two or more : choice was both necessaryand | sentence.

- independent | impossible: identify myself or

* clauses) have it done for me.”

: Complex (one  : Possible response: “At i Any complex

: independent . lunchtime that first day, : sentence,

" clause and ' teetering on the edge of the :

. at least one - cafeteria, my eyes scanned the

. dependent . room and saw an island of white

: clause) : kids in a sea of black faces.”

. Compound- : Possible response: “My mother, Any compound-

. complex : awoman I'd never really met, - complex sentence.

i (twoormore . waswhite and Jewish, and my :

: independent : father was a black man who,

- clauses and i though outwardly hued lile weak

- at least one  coffee, was—as | grew to learn—

- dependent  stridently black nationalist in his

¢ clause) : views and counted Malcolm X and

James Baldwin among his friends.” :
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ACTIVITY 2.5 continued

ACTIVITY 2.5
continued EE After completing the Language
and Writer’s Craft activity, have
students summarize the impact of
4. What is the overall impact of sentence variety on the pacing of the essay? sentence variety on the pacing of the
Provide details from the text to support your answer. My Notes essay. They should be able to

provide evidence from the text.

KA Ask students to complete the
Narrative Writing prompt either in
class or for homework, Tell students
that the writing prompt is a chance to
practice using sentence variety to
affect pacing. You might make
special note of juxtaposing a short
sentence against a long one or

Narrative Writing Prompt combining several short sentences to

Write a narrative about a time when you made an important decision about achieve an effect.

] yourself, Vary the pacing in your narrative by working in simple, compeund, Check for student understanding
complex, and compound-complex sentences. Be sure to: by having students read their
e Use descriptive details to help the reader understand your story. narrative to a partner and listen to
* Provide o smooth progression of experiences or events, using transitions to the partner’s narrative. Or you might

move through the story.

H 1,
s Vary the pacing through the use of details and sentence types and lengths, have pairs read each other’s

narrative aloud. Have readers
emphasize the pacing of the
narrative as it is controlled by
sentence variety and punctuation.

» ASSESS

Use students’ responses to the
writing prompt to evaluate their
understanding of narrative writing.
Check that they have included
descriptive details, varied sentence
types to control pacing, and used
effective transitions.

Check Your Understanding
After completing your narrative, work with a partner and share your stories. |dentify
the change in pacing and the sentence types each of you used in your stories.

Informally assess students’
understanding of how varying
sentence types affects pacing by
circulating and briefly participating
in each pair’s discussion.

»ADAPT

If students have difficulty varying
sentence types to affect pacing in
their own narratives, have them
practice on a story that is not their
own: Have them rewrite a fairy

tale or an episode from a fairy tale,
using different types and lengths of
sentences to control pacing as they
build suspense or slow the action.
Discuss when the action should be
faster-paced and slower-paced, and
what types of sentences work well in
each case.

© 2017 College Board. All rights reserved.
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ACTIVITY 2.6

P PLAN

Suggested Pacing: 1 50-minute
class period

P TEACH

[N Explain that the focus of this
activity is description, emphasizing
that description brings the setting,
characters, and action of a narrative
to life.

A Read the Preview and the Setting
a Purpose for Reading sections with
your students. Review that sensory
details appeal to the five senses and
that figurative language cannot be
understood through its literal
meaning only.

EJ Direct students to the
Independent Reading Link, and have
them take a few moments to write
down their thoughts about the texts
they have read independently. Ask
them to share with a partner or with
the class.

EJ FIRST READ: Based on the
complexity of the passage and your
knowledge of your students, you q
may choose to conduct the first

reading in a variety of ways: Q
e independent reading

s paired reading \(.
s small-group reading

e read aloud

/

La. Text Complexity
Overall: Accessible
Lexile: 890L

Qualitative: Low Difficulty
Task: Moderate (Analyze)

[El Be sure that students attend to
the Grammar & Usage feature on

&

the colon.

¢

Author’s Stylebook: Description

LEARNING STRATEGIES: || \
Thinlk-Pair-Share, Marking the |
Text, Rereading |

———

Preview
In this activity, you will read an essay and evaluate the author's use of sensory

— NDEPENDENT details and figurative language.

READING LINK
Read and Research
Examine the texts you have
read independently to
analyze how they present
particular aspects of
different cultures. What
recurring themes and issues
do you notice? How does

an author’s use of sensory \Ji
details and other descriptive F
language convey elements

and reflections of the

author’s culture?

Setting a Purpose for Reading

s |n the following excerpt from “If You Are What You Eat, Then What Am 1?” author
Geeta Kotharl creates an image of a can of tuna with vivid language and telling
details. As you read the passage for sensory details, highlight the descriptions
that speak to your senses,

e Circle unknown words and phrases. Try to determine the meaning of the words
by using context clues, word parts, or a dictionary.

tomdf You Are What You Eat,

& « Then What Am |2

Geeta Kothari

1\, “To belong is to understand the tacit codes of the people you live with”—Michael
Tatief§

RAMMAR & USAGE
Colons

You can use a colon after an
independent clause when it is
followed by a list, a quotation,
an appositive, or another

ideq directly related to the
independent clause. In this
sentence, the colon helps to
introduce a list: “l want to

eat what the kids at school
eat: bologna, hot dogs,
salami—foods my parents
find repugnant because

they contain pork and meat

by-products, crushed bone s A PRI
and hair glued together by /"4 5 “What's wrong with it?” [ ask.

The first time my mother and I open a can of tuna, [ am nine years old. We stand
in the doorway of the kitchen, in semi-darkness, the can tilted toward daylight. I
want to eat what the kids at school eat: bologna, hot dogs, salami—foods my parents
d repugnant because they contain pork and meat by-products, crushed bone

nd hair glued together by chemicals and fat. Although she has never been able to
olerate the smell of fish, my mother buys the tuna, hoping to satisfy my longing for
merican food.

3 Indians, of course, do not eat such things.

4 The tuna smells fishy, which surprises me because I can't remember anyone’s tuna
andwich actually smelling like fish. And the tuna in those sandwiches doesn't look like
Ithis, pink and shiny, like an internal organ, In fact, this looks similar to the bad foods
my mother doesn't want me to eat. She is silent, holding her face away from the can
while peering into it like a half-blind bird.

6 She has no idea, My mother does not know that the tuna everyone else’s mothers
made for them was tuna salad.

As you read this essay, find
ancther colon, and identify it

' 7 “Do you think its botulism!?”
use in the sentence.

chemicals and fat.”

§ ! Botulism is a serious illness caused by eating tmproperly preserved food.

N

© 2017 College Boord, All rights reserved.

=
w\j

I (e.g., how the language of a court opinion

W.9-10.9: Draw evidence from literary or
informational texts to support analysis,
reflection, and research.

L.9-10.1b: Use various types of phrases
(noun, verb, adjectival, adverbial, participial,
prepositional, absolute) and clauses
(independent, dependent; noun, relative,
adverbial) to convey specific meanings and add
variety and interest to writing or presentations.

Additional Standards Addressed:

W.9-10.2b; W.9-10.10; L.9-10.6; RI.9-10.5;
W.9-10.20; W.9-10.2d; L.9-10.4

COMMON CORE STATE S
Focus Standards:

R1.9-10.4: Determine the meaning of words
and phrases as they are used in a text,
including figurative, connotative, and technical
meanings; analyze the cumulative impact of
specific word choices on meaning and tone

ANDARDS

differs from that of a newspaper). (See grade
9-10 Language standards 4—6 for additional
expectations.)
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8 1have never seen botulism, but 1 have read about it, just as I have read about but

never eaten steak and kidney pie, My Notes

9 There is so much my parents don't know. They are not like

ACTIVITY 2.6
continued

other parents, and they disappoint me and my sister. They are

supposed to help us negotiate the world outside, teach us the
signs, the clues to proper behavior: what to eat and how

to eat it

10 We have expectations, and my parents fail to

meet them, especially my mother, who works full
time. T don’t understand what it means, to have a

mother who works outside and inside the home; T

notice only the ways in which she disappoints me.
She doesn’t show up for school plays. She doesn’t

make chocolate-frosted cupcakes for my class.

At night, if T want her attention, T have to sit in the
kitchen and talk to her while she cocks the evening

meal, attentive to every third or fourth word I say.

11 We throw the tuna away. This time my mother is disappointed. I go to school with

tuna eaters. I see their sandwiches, yet cannot explain the discrepancy between them
and the stinking, oily fish in my mother’s hand. We do not understand so many things,

my mother and T,

Second Read
* Reread the essay to answer these text-dependent questions.

= Write any additional questions you have about the text in your Reader/Writer

Notebook,

. Key Ideas and Details: Use evidence from the essay to explain why Kothari says

e

her mather disappoints her,

Kothari says she is disappointed in her mother because parents are supposed

to “help us negotiate the world,” including teaching them what to eat. Her
mother can't do this because she doesn't understand or know how to prepare

American food such as tuna. Her mother also disappoints her because she

doesn't show up for school plays, make cupcakes, or pay attention to Kothari,
This is because her mother works full-time. R1.9-10.2

Craft and Structure: What senses does Kothari appeal to in her descriptions of
the can of tuna? Give examples for each, Then explain how these descriptions

b

help to support Kothari’s conclusion, “We do not understand so many things,

my mother and 1.”

Kothari describes how the tuna smells, looks, and feels. She describes it as
“smelling fishy,” looking “pink and shiny, like an internal organ” and “similar to

the bad foods” her mother doesn’t want her to eat, and “stinking and oily.” The

descriptions help to support Kothari’s conclusions because neither she nor her

mother can understand what to do with such unappealing food. RI.9-10.4

© 2017 College Board. All rights reserved.

 SCAFFOLDING THE TEXT-DEFENDENT QUESTIONS

1. Key Ideas and Details (R1.9-10.2) Use
evidence from the essay to explain why Kothari
says her mother disappoints her. Look in the
text for the word “disappoint” and reread the
surrounding sentences. What are the ways in
which Kothari’s mother disappoints her? What
explanations does Kothari give for her mother’s
“disappointing” behavior?

2. Craft and Structure (R1.9-10.4) What senses
does Kothari appeal to in her descriptions of

the can of tuna? Give examples for each. Then
explain how these descriptions help to support
Kothari’s conclusion, “We do not understand
so many things, my mother and 1.” Where

does Kothari describe how the tuna smells,
looks, and feels? What phrases does she use
to describe the tuna? Consider how the tuna
appears to both Kothari and her mother. Do
they understand how to prepare the food to
make it seem more attractive and good to eat?

ACTIVITY 2.8 continued

I As students are reading, monitor
their progress. Be sure they are
engaged with the text and
annotating the descriptive and
sensory language used in the
narrative. Remind them to continue
marking unfamiliar words and
phrases, using context and resources
to clarify meanings as needed.
Evaluate whether the selected
reading mode is effective.

Lead a classroom discussion
using this narrative to re-examine
the Essential Question, “How can
cultural experiences and
perspectives be conveyed through
memorable narratives?” Ask
students to identify the image or
images that they found most
memorable, and discuss what made
each image “stick” with the reader.

[ Ask students to focus on the idea
of expectations, and what happens
when reality fails to meet them. How
does the writer use the episode of
the tuna to explore this idea? Can
students make a text-to-life or
text-to-text connection?

El Based on the observations you
made during the first reading, you
may want to adjust the reading
mode. For example, you may decide
for the second reading to read aloud
certain complex passages, or you
may have students work
independently.

[EI*] SECOND READ: During the
second reading, students will be
returning to the text to answer the
text-dependent comprehension
questions. You may choose to have
students reread and work on the
questions in a variety of ways:

¢ independently

e in pairs

e in small groups

e together as a class

EEN Have students answer the
text-dependent questions. If they
have difficulty, scaffold the
questions by rephrasing them or
breaking them down into smaller
parts. See the Scaffolding the
Text-Dependent Questions boxes for
suggestions.
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ACTIVITY 2.8 continued
ACTIVITY 2.

[P Have students work with a continued

Author’s Stylebook: Description

partner to answer the Working from
the Text questions.

Have students review their
annotations and discuss how elements
of the author’s culture are shared
through the descriptive details. The
author uses sensory details such as
“stinking, oily fish” to show her and
her family’s unfamiliarity with common
American foods.

[ After reviewing the examples of
descriptive and sensory language in
the text, ask students to complete 4
the table. Medel the first example
with students before they begin
working on their own.

My Notes

Working from the Text

3. How does this writer share elements of her culture through her descriptive
details? Give examples.
“] want to eat what the kids at school eat: bologna, hot dogs, salami—foods
my parents find repugnant because they contain pork and meat by- prnducts
crushed bone and hair glued together by chemicals and fat.”

“pink and shiny, like an internal organ”

“What's wrong with it?”
“stinky, oily fish”

4. Use the table below to record and evaluate the writer’s use of sensory details,
Write at least four examples of sensory details in the table. Then analyze each
xample to understand the effect the writer is trying to create. Finally, evaluate
ach detail’s effectiveness in conveying the writer’s experience.

Evaluate How

Analyze the Effect !
Effective It Is

Sensory Detail %
i

: highly effective
: it shows how

. the author uses a

: simile to compare the
: average American food ! uncomfortable the :
i to an unpleasant sight : narrator and her family :
i ! is around this unusual :
 food :

¢ “pink and shiny, like
an internal organ”
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Language and Writer’s Craft: Clauses

Clauses add variety to writing as well as help to convey meaning, Writers use
avariety of clauses to enhance their writing.
Adverbial clauses (often beginning with after, as far as, before, even though,
if, no matter how, that, while, or where) describe a verb in the sentence's
main clause. An adverbial clause answers questions such as when?, why?,
how?, or to what degree?
Example: At night, if I want her attention, | have to sit in the kitchen and talk
to her while she cooks the evening meal, attentive to every third or fourth
word | say,

Noun clauses perform the same functions in a sentence as nouns. A noun
clause answers such questions as who?, whom?, or what?
Example: | don’t understand what it means, to have a mother who
works outside and inside the home; | notice only the ways in which she
disappoints me.

Adjectival clauses (often beginning with that, which, who, whom, or whose)
describe a noun in the sentence’s main clause. An adjectival clause answers
questions such as which one? or what kind?

Example: | don't understand what it means, to have a mother who

works outside and inside the home; | notice only the ways in which she

disappoints me,

L. @I Think about the purpose of each of the above underlined clauses
on the narrative, and note these purposes in the space provided.

The adverbial clause tells the reader more about the relationship between
the narrator and her mother; the noun clause tells readers what the
narrator doesn’t understand; the adjectival clause adds information about
the way the narrator perceives her mother,

Writing to Sources: Explanatory Text

Write an essay that explains the author’s use of a can of tuna as a symbol of
a cultural difference. Discuss the author's use of specific words and figurative
language to describe the characters’ ideas about the tuna. How does this narrative
technique engage readers and help them to interact with the story? Be sure to:
+ Begin with a clear thesis statement that introduces the topic of the symbol and
your view on how the writer uses it to engage readers.

¢ Include direct quotations and specific examples and details from the text to

support your thesis statement. Introduce and punctuate all quotations correctly,

e Use a coherent organizational structure that shows how your ideas are
connected and provide a concluding statement that follows from and supports
the information.

ACTIVITY 2.6

continued

© 2017 College Board. All rights reserved.

ACTIVITY 2.6 continued

EE Review the three types of
clauses addressed in the Language
and Writer's Craft: Clauses feature.
Discuss how the functions of
adjectival, noun, and adverbial
clauses differ. Specifically, take
some time to look at the questions
each type of clause answers for a
reader. Find the examples from the
text and have students discuss in
small groups the impact of the
clauses on the writing.

A Review the Writing to Sources
writing prompt with students and have
them complete it individually. Remind
them to refer to their annotated text,
answers to the text-dependent
questions, and previous class
discussions about the text for ideas.

» ASSESS

Check students’ responses to the
writing prompt to ensure that they
are using different types of clauses
and that they have included:

s g clearly stated thesis that answers
the question posed in the prompt

e text evidence to support their ideas

e g concluding statement

e a noun, adjectival, or adverbial
clause

»ADAPT
If students need support in
organizing their writing, encourage
them to create an outline or a
graphic organizer to keep track
of their thesis, text evidence to

support the thesis, and a concluding
statement.

If students have mastered the
skills, ask them to use sensory words
and figurative language to describe
asymbol that they feel represents
their culture.

For additional practice with
description, have students read the
short narrative “The All-American
Slurp” by Lensey Namioka. As
students read this narrative, have
them identify a passage that is rich
in descriptive language to share
with a partner.
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ACTIVITY 2.7

»PLAN

Materials: the narrative that
students wrote for Activity 2.5;
informational texts about the Iranian
Revolution or Internet access
Suggested Pacing: 2 50-minute class
period plus homework

PTEACH

[l Review the Learning Targets,
Preview, and Features of a Graphic
Novel sections with students. Have
them use the list of terms to label the
image on the student page. Make sure
that they are able to identify each
feature of a graphic novel. They will
use these terms in their academic
discussions about the genre,

A Read the Setting a Purpose for
Reading section with students. Help
them understand the annotation
instructions by explaining the
specific narrative elements that they
should focus on: setting, character,
point of view, sequence of events,
and theme.

El Paint out that they will also
identify the features of a graphic
novel as they read. Explain that
these features correspond to the list
of narrative elements on which they
are focusing. For example, they
might ask themselves, “How is
setting revealed visually in the
graphic novel?” They will be referring
to these features to help compare
how graphic novels presenta
narrative with the way narrative is
developed in a prose text.

Elements of a Graphic Novel

Learning Targets

* Examine the narrative elements of a graphic novel.
| | L o Relate aspects of cultural perspective to literature.
i 5 ® Create a graphic panel with dialogue.

LEARNING STRATEGIES: | \
Graphic Organizer,
Summarizing, Note-taking

Preview
In this activity, you will read a graphic novel and compare its presentation of
historical events to an informational text.

My Notes

Q Features of a Graphic Novel
N

Graphic novels are cartoon drawings that tell a story and are published as a book,
As you explore Persepolis, you should note the distinct features that characterize

the genre. Following is a list of terms to use when referring to the novel bath in
your writing and speaking.

Panel-squares or rectangles that contain a single image
Gutters-space between panels

Dialogue Balloons-contain communication between/among characters

Thought Bubbles-contain a character's thoughts shared only with the reader

Captions-provide information about the scene or character
Sound Effects-visual clues about sounds in the scene

Preview the excerpt of the graphic novel to identify its features, Then label the
following image using the terms provided.

CH, YES, S0 POOR THAT WE HAD CNLY BREAD TO EAT, | WAS SD ASHAMED THAT | PRETEMDED TO (00K

MPMPA! MO 16 CODCRIG
SOMETHING GI0D!

50 THAT THE HEIGHBORS WOULDN'T HOTICE ANYTHING.
COME OM! SHE (5 TUST
BOILING WATER, AGAIN,
6 o
I

Setting a Purpose for Reading
* As you read a chapter from Persepolis, record details of the key narrative

elements of the story in the My Notes space. Also generate a list of the

characteristics of a graphic novel that the author uses to create the narrative,

 Circle unlknown words and phrases. Try to determine the meaning of the words
by using cantext clues, word parts, or a dictionary.

© 2017 College Board. All rights reserved.

emphasized in each account.
|

W.9-10.3b: Use narrative techniques, such as
dialogue, pacing, description, reflection, and
multiple plot lines, to develop experiences,
events, and/or characters.

Additional Standards Addressed:
RI.9-10.1; RI.9-10.3; R1.9-10.5; RI1.9-10.10;
W.9-10.3a; W.9-10.3c; W.9-10.4; L.9-10.4;
.9-10.6; SL.9-10.1

COMMON CORE STATE STANDARDS |
Focus Standards:

R1.9-10.7: Analyze various accounts of
asubject told in different mediums (e.g.,

a person’s life story in both print and
multimedia), determining which details are

132 SpringBoard® English Language Arts Grade 10
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ACTIVITY 2.7 continued

ACTIVITY 27
continued A Read the About the Author content

with students before they begin the

First Read. Support students’

ABOUT THE AUTHOR s unders'tan'dmg f)fthls grupl?lc nov'el
¥ by beginning with a class discussion

Marjane Satrapi grew up in Tehran, Iran. As a child, she observed the

increasing loss of clvil liberties In her country. At the age of 14, her parents about the meaning of civil liberties.

sent her to Austria to escape the turmoil in Iran, After returning to Iran for Breal the term down into the
a brief period as an adult, Satrapi moved to France, where she works as an meaning of each word: civil relates to
illustrator and author of children’s books. i : 2
citizens and their ordinary concerns;
liberties describes the freedoms that
| Graphic Novel CI‘tIZEI'IS do'or say that are not illegal
; without being stopped or interrupted

by the government.

E FIRST READ: Based on the
complexity of the passage and your
knowledge of your students, you
may choose to conduct the first

= reading in a variety of ways:

e independent reading
® paired reading
e small-group r
/eﬂ
& Hate students identify the main
characters and setting of the story as
R shaliza Kirigof Tran the excerpt begins. As they read,
TO D i poveRTe. encourage them to monitor their
understanding of plot and how it is
expressed in this graphic novel excerpt.

HI. GO AMD LOOK [H THE
GUEST RODM. THERE'S
A SURPRISE FOR YOU.,

KO, pA O 35 YOU S&Y,

IT WAS VERY HARD FIR paL

BUT ALSD FOR YOUR MOTHER
AND FOR. YOURL UNCLES

S0 THAT THE NEIGHBORS WOULDN'T NOTICE ANY THING

® 2017 College Board. All rights reserved.

04, YES, S0 PDOR THAT WE HAD DHLY BREAD TO EAT, | 'WAS S0 ASHAMED THAT | PRETENDED TO COK K

SCAFFOLDING THE TEXT-DEPENDEN QUESTIONS |

1. Craft und-St_ructurE (RI.9—‘16.6) What is novel tell readers about? How do the words and
the purpose of the graphic novel? How do the illustrations help the reader understand that
words and format of the graphic novel relate history? Would the ideas be easier or harder to

to that purpose? What history does the graphic  understand in an informative text?

© 2017 College Board. All rights reserved.
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ACTIVITY 2.7 continued Lo
ACTIVITY 2.7

Have students note the conventions continued
of dialogue and narration di edin

T0 SURMIVE | TOOK IN WHY ISNT GRANDPA
My Notes gwﬁ&ml xmuﬂtg::g. THERE? WAS HE IN PRISON
AT
o THE WHOLE FAMILY. 5, THE FATHER. OF Th Sl
WS VERY TOUGH BUT w5
S0M WS TEM TIMES WORSL

much empty/black space
he Shah in the large panel.
Compare the use of space in this panel
with the other panels on the page.

dynasties: families of rulers YOU KNOW, MY CHILD, SIMCE THE DAWHN OF TIME, DYNASTIES HAVE
ded: ruled aft SUCCEEGED EACH OTHER BUT THE KINGS ALWAYS KEPT THEIR
AuecaRQoU Ui Lo ; PROMISES, THE SHAH KEPT NOME, | REMEMBER THE DAY HE WAS

CROWRNED. HE SAID;

¥

Aryans: Caucasians | B8 THE LIGHT OF THE ARVANS,
| WILL MAKE THIS COUNTRY

THE MOST MODERM OF ALL TIME.
OUR PEOPLE WILL REGAIN
THEIR SPLENDOR.

© 2017 College Board. All rights reserved.
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ACTIVITY 2.7 continued
ACTIVITY 2.7

continued El If you are guiding the reading,

aracter is thinking, rather than
speaking? How would this be

HE EVEN WENT T0 THE GRAVE OF CYRUS THE GREAT, WHO RULED OVER THE ANMCIENT \HM MV Notes

@' LT PEATh e AEC PR APTER “579 written in a prose narrative?
5 4 ¥ / e How does the author build
' / suspense? Is this similar or
/ different from the way a writer

/ would build suspense in a prose
{ narrative?

/l

LN
777

ALL THE COUNTRY'S MOHEY WENT INTU RIDICULOUS CELEBRA-
TIONS OF THE 2600 YEARS OF DYNASTY AND OTHER FRINOLITIES,.,
ALL OF THIS TO IMPRESS HEADS OF STATE; THE POPULATION
COULDN'T HAVE CARED LESS,

| AM 5D HAPPY THAT THERE IS frivolities: trivial things
FIMALLY & REVOLUTION BECAUSE
THE
= !

@ 2017 College Boord. All rights reserved.
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ACTIVITY &7 continuad Elements of a Graphic Novel
ACTIVITY 2.7

[E[®1 As students are reading, monitor continued

their progress. Be sure they are

engaged with the text and

annotating narrative elements and

graphic novel features. Evaluate My Notes (o PATER $4V5 54615 HnGR C.""'h)q‘“ 2 T )

whether the selected réud gThode ¥ \ 5 lf ) 1/ o im
¥ g
ng the reading, \\ Q \m

pduse after reagding this page to ask: \ O‘f

elements tg show the emotions
characters gre experiencing? How
would this be shown in a prose
narrative?

e How does the author use visual o ‘:ﬂ-rm:‘?:;g‘? ::ﬁ\;::y;ﬁ:zuw‘_:s STRICTLY FORBIDDEN. HE HAD EVEM BEEM ARRESTED OMCE
elements to show the relationship

between the women? How would % L\-P
this be expressed in a prose )
)%* N
L]

MY FATHER HAD GONE TO TAKE SOME
PHOTOS OF THE DEMDNSTRATION
BUT THIS TIME HE WAS VERY LATE,

narrative?

© 2017 College Board. Al rights reserved.

- SCAFFOLDING THE TEXT-DEPENDENT QUESTIONS

‘ 2. Key Ideas and Details (RI.9-10.1) Look at she Is standing between the two adults? Do
the panel on page 136 in which the narrator is we see the adults’ faces, or are they cut off in

‘ pressed between her mother and grandmother.  the illustration? How do these clues help you

i What can you infer from the art that is not understand the way she feels about the fact ‘
| stated directly in the text? What clues can you that her father is very late coming back from ‘
| use to make this inference? What can you tell taking photos of the demonstration? ]

from the narrator’s expression and the way

© 2017 College Board. All rights reserved.
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WE WAITED FOR HIM FOR HOURS. THERE WAS
THE SAME SILENCE 45 BEFORE A STORM.

ACTIVITY 2.7
continued

My Notes

ACTIVITY 2.7 continued

EFA If you are guiding the reading,
pause after r i "page fo ask:
* Ho es the author express \
discomfort of waitingand
worrying? What are some ways |
this could be handled in a prose
narrative? Consider how sentenc

length, use of sentence fragments,
and punctuation could be used/to
evoke a sense of waiting in silgnce.

e What is the effect of the wor
incredible on this page?

1 Was SURE
YOU WERE
DEAD!

IF YOU DNLY
KHEW HOW
WORRIED

SOMETHING INCRE-
DIBLE HAPPENED!

L

© 2017 College Boord. All rights reserved.
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| SCAFFOLDING THE TEXT-DEPENDENT QUESTIONS

3. Craft and Structure (R1.9-10.4) Why does
the narrator compare the wait for her father to
come home to “the same silence as before a

| storm”? Why might people waiting for a storm
be silent? How would they feel about the coming
storm? Is there anything that can be done about
it? Now, consider how the characters feel about
the father’s delay in coming home. How might
their silence be similar to that of people waiting
for a storm to arrive?

4. Craft and Structure (R1.9-10.5) What do you
notice about the dominance of black or white

in each illustration on page 137? How do the
illustrations support the text of the story? Which
color do you see more of in the scenes in which
the characters are worried about the father?
Which color do you see more of in the scenes after
the father comes home? What conclusion can

you draw about the author’s use of dark and light

color to echo the mood of the story?
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AGTHRIE 7 epiiuiuad Elements of a Graphic Novel

Teacher Notes

ooa [ WENT TO REY PEOPLE CAME DUT CARRYING THE BODY OF A YOUNG MAN KILLED
My Notes HOSPITAL WITH MY CAMERA BY THE ARMY, HE WAS HONORED LIKE A MARTYR. & CROWD
GATHERED TO TAKE HIM TO THE BAHESHTE ZAHRA CEMETERY.

)
AR
/ \
b\ y
\ LTS \
THEN THERE was aNDTHER CADAVCE, AN OLD MAN CARRIED DUT 0N A STRETCHER . THOSE WHD

DIPN'T FOLLOW THE FIRST OME WENT OVER TO THE OLD MAN, SHOUTING REVOLUTIONARY SLOGANS
AND CALLING HIM A HERD,

WELL, | WAS TAKING MY PHOTOS WHEN | NOTICED
. AN ELD WOMAN NEXT TO ME. | UNDERSTUGD WHATT WHAT 15 IT P ARE YOU &
royalist: person who supports a THAT SHE WAS THE WIDOW OF THE VICTIM, | HAD ROYALIST?
king SEEN HER LEAVE THE HOSPITAL WITH THE BEDY.
HO, BUT MY
HUSBAND DIED
WHo 4RE YOU? OF CANCER...

© 2017 College Board. All rights reserved.

SCAFFOLDING THE TEXT-DEPENDENT QUESTIONS ‘/

| 5. Craft and Structure (R1.9-10.4) Why does 6. Craft and Structure (R1.9-10.5) At one
; the grandmother say, “If | die now at least Ill point in the excerpt, the author switches from
| be a martyr! Grandma martyr!” Reread the part  showing what is happening in the narrator’s

© 2017 College Board. All rights reserved.

of the excerpt about how the crowd reacts to house to showing the historical events that the
seeing the two dead bodies leave the hospital. grandmother is describing. Why do you think
Were both of the dead men killed because of she chooses to show this flashback? Think of

| the king? What is different about the death of the phrase “Seeing is believing.” How
the second man? How does the crowd react? seeing the shah at the top of a tower against the
How might they react if anyone, including sky or visiting a dead king’s grave help you to
Grandma, were to die? understand how great he thinks he is? How |
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ACTIVITY 2.7
continued

SOMETHING ESCAPED ME,

\

THE KING 5 A ICILLER! BUT HE WONT BE
A WINNER! WE WILL CATCH YOU ONE DAY !
AHD MAKE VOU PAY!

My Notes

.BECAUSE THE WIDOW STARTED

SUT THE EEST IS DEMONSTRATING WITH THEM.

EVEN BETTER!

| wilL BE

A MARTYRIM
GRANDMA

MARTYR!

/&

L]
LA d

()
\

| REALIFZED THEN THAT | PIDN'T
UNDERSTAND AMYTHIMG, | READ
ALL THE BOOKS | COULD,

© 2017 College Board. All rights reserved.

SCAFFOLDING THE TEXT-DEPENDENT DUESTIONS

| does seeing one of the “ridiculous celebrations”

described by the grandmother help you

understand how he wasted the people’s money?
What conclusion can you draw between how the

i shah saw himself and how the people saw him?
| 7. Craft and Structure (R1.9-10.5) At the end
| of the excerpt, we see the narrator reading a

| book called The Reasons for the Revolution and

saying that she decided to read all the books
she could. How does this help to bring this part

of the story to a satisfying close? How does
ignorance contribute to many of the events in
the excerpt, starting with the shah’s ignorance
about how to rule well? How does the narrator
feel when she doesn’t understand what the
adults are laughing about? In what way could
reading a book called The Reasons for the
Revolution help to break the cycle of ignorance
shown in the excerpt?

ACTIVITY 2.7 continued

KE if you are guiding the reading,

pause after reading this page to ask:

e Why do the adults laugh together?
What do they find funny? How does
this make the narrator feel?

e |f you were rewriting this story in
prose, would you tell it from first-or
third-person point of view? Why?
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EHIbLE T oonuiy Elements of a Graphic Novel
ACTIVITY 27

K Based on the observations you continued
made during the first reading, you
may want to adjust the reading mode

for the second reading. Second Read
[} SECOND READ: During the My Natss ¢ Reread the graphic novel excerpt to answer these text-dependent questions.

second reading, students will be ¢ Write any additional questions you have about the text in your Reader/Writer

returning to the text to answer the Notebook.
text-dependent comprehension
questions. You may choose to have
students reread and worl on the
questions in a variety of ways:

Craft and Structure: What is the purpose of the graphic novel? How do the
waords and format of the graphic novel relate to that purpose?

One of the main purposes of the graphic novel is to create some understanding
of the political realities of this time in Iran's history. The graphic novel, with

its illustrations and focus on dialogue, helps tell the reader about political

=

¢ independently landscape through the eyes of people who experienced it firsthand. The format
e in puirs maokes the content more accessible to people who, like the narrator, may be
e in small groups unfamiliar with Iran’s history. R1.9-10.6

N

. Key Ideas and Details: Lock at the panel on page 136 in which the narrator is

® together as a class
pressed between her mother and grandmother. What can you infer from the

IE Have students answer the art that is not stated directly in the text? What clues can you use to make this
text-dependent questions. If they inference?

have difficulty, scaffold the You can infer that she is worried and she feels as if the adults know something
questions by rephrasing them or that she does not. We see her looking up at them, but we don’t see their faces,

so we can’t tell what they are saying or feeling. We can feel her frustration at

brealking them down into smaller
being excluded from the knowledge of what is really happening. RI1.9-10.1

parts. See the Scaffolding the
Text-Dependent Questions boxes for
suggestions,

Craft and Structure: Why does the narrator compare the wait for her father to
come home to “the same silence as before a storm™?

When people are waiting for a storm, the weather they experience is often calm,
but they know that dangerous conditions are coming. Here the characters wait
in apprehension during the calm, anticipating that something bad will happen.
They are worried about what the father's delay means. R1.9-10.4

A

Craft and Structure: What do you notice about the dominance of black or white
in each illustration on page 1377 How do the illustrations support the text of the
story?

The author uses heavy black backgrounds in the scenes in which the characters
walit for and worry about the father, When he says he’s home, the background is
half black and half white, and then the backgrounds are white. The outhor uses
black to symbolize their fear and white to symbolize their relief. R1.9-10.5

£

Craft and Structure: Why does the grandmother say, “If | die now at least I'll be
a martyr! Grandma martyr!™

Grandma and the other adults realize that the crowd is so determined to oppose
= the king and call him a killer, they are ready to blame him for a man's death
fram cancer. The grandmother is joking that anyone can be a “martyr” to the
king just by dying. RI.9-10.4

Craft and Structure: At one point in the excerpt, the author switches from
showing what is happening in the narrator’s house to showing the historical
events that the grandmother is describing. Why do you thinl she chooses to
show this flashback?

She is making a contrast between the Shah’s ideas about himself and how the
population saw him. RI1.9-10.5

b2l
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7. Craft and Structure: At the end of the excerpt, we see the narrator reading a

ACTIVITY 2.7 continued .

pairs to share their examples.

EE Next, lead a class discussion of
how the narrative would be different

if it were in prose, without the visual

/ element. Ask students to choose a

sequence of panels that they find
\ meaningful, Have students analyze

the illustrations in terms of the
characterization revealed, images

presented, and dialogue. Students

should identify how the key narrative

elements are presented in a graphic

book called The Reasons for the Revolution and saying that she decided to read My Notes
all the books she could. How does this help to bring this part of the story to a
satisfying close?
Throughout this excerpt, ignorance and a lack of understanding contribute to e /\
problems, The narrator’s lack of understanding about her father's delay causes / \
her anxiety. The crowd’s insistence that the man who died of cancer was a /
martyr shows they don’t understand which problems should be blamed on the
shah. Finally, the narrator's lack of understanding over what the adults are /
laughing about makes her realize that books can help her. When she decides to / l \
read and find out more, she helps to break the cycle of ignorance. RI.9-10.5 4 |
Working from the Text
8. Use the following graphic organizer to sort your annotations.
arra Deta 0 arra ara 0 ap
. Setting i The setting at first is inside the home. . Minimal visual detail; setting is conveyed
: : The father's story changes the setting through context and suggestion (bedroom,
¢ to the streets, : kitchen, outdoors).
. Character i The main character is a child. She : The central character's youth is
: :is with her mother, grandmother, i emphasized through her smallness in
. and father, : relation to the other characters. Dialogue
; . is presented in balloons.
Point of View The view is objective (like a camera). The

5 Sequence of Events

Theme

perspective. She does not understand

that her grandfather was imprisoned
for opposing the shah or that Iran is in
a revolution.

: The events begin with the child asking

: about her grandfather and grandmother

. discussing the shah. Next, the mother

. and grandmother talk about the father’s

. photographing of the demonstrators

. ogainst the shah. The father returns and

¢ tells o story of how the demonstrators

. used a corpse for political purposes.
The illustrations emphasize the child’s

: lack of understanding by placing her

* in the picture so her smallness and

: childishness are major features of the

¢ storytelling.

intimacy of the scenes is emphasized
by the crowding of characters in a small

. frame, The child's perspective is obvious in
i her placement in scenes with the adults.

Read the story left to right, top to bottom.

. The size of the panel gives a sense of

: the importance of the incident presented
(images of ancient Persia, apparent

¢ snapshots of the demonstrators). The

. spaces between panels (the gutters) help

- separate the action. Captions and dialogue
balloons advance the plot.

: The scenes about the shah’s reign and

: the demonstrators are bigger to show

: the importance of these events. The lost :
¢ illustration is of a child reading because she :
i wants to learn more. :

novel as opposed to in a prose piece

© 2017 College Board. All rights reserved.
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G LT deenpled Elements of a Graphic Novel
ACTIVITY 2.7

EEJ Expand the discussion to continued
focus on comparing a particular
informational text with the graphic
novel. Divide students into small
groups, and have each group choose
an informational text about the
Iranian Revolution. Some possible
texts include the following:

® Marijane Satrapi Author Page
“Historical Context”

® BBC News: “In Pictures: The Iranian
Revolution”

* New York Times Upfront: “Iran’s
Islamic Revolution”

e Britannica Online Encyclopedia:
“Iranian Revolution of 1978-1979"

e Nova Online: “1979 Iranian
Revolution”

9. Read the informational text about the Iranfan Revolution that your teacher
My Notes provides. Create a Venn diagram to compare and contrast the effect of

presenting this piece of history in a graphic novel form and in prose.

X Ask small groups to compare their
chosen informational text with the
graphic novel using a Venn diagram.
Remind them to consider differences
in presentation as well as effect on the
reader. Have groups share their Venn
diagrams with the class.

XN Direct students to the writing
prompt, and have them complete a

sequence of four to eight panel
drawings. Remind them that their Narrative Writing Prompt

panels need to include narrative Take the narrative that you wrote for Activity 2.5 and create a series of panel
elements as well as narration and drawings that include dialogue. Be sure to:
dialogue. = Include narrative elements of setting, character, point of view, sequence of
= T i events, and theme throughout the graphic panels,
}ASSESS | * Use dialogue balloons and narrator blocks effectively.

© 2017 College Board, All rights reserved.

After students have adapted their
narrative to a series of panel
drawings, review each student’s
work to ensure that it has setting,
characters, point of view, theme,
and a series of events that flows
logically. You may wish to have
students identify these elements on
a separate sheet of paper that they
submit with their drawings.

PADAPT |

If the narrative students wrote is too
wide in scope for four to eight panel
drawings, have students focus on
just a section of their narrative.

Creating a graphic panel could be
achallenge for students who do not
draw well, Remind students that they
can use stick figures. Model creating
one scene for students who need
additional help.
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