©2017 College Board. All rights reserved.

@ 2017 College Board. All rights reserved.

and Introducing Satire

Learning Targets
* Reflect on concepts, essential questions, and vocabulary,

* [dentify and analyze the knowledge and skills needed to complete Embedded

Assessment 2 successfuily.
+ Generate examples of satirical writing,

Making Connections

The op-ed page is an important forum for the exchange of Ideas in our society,

but the conversation does not stop there. Not everyone who contributes fo the
conversation means exactly what they say. Satire may be the tool of choice for
some writers (and cartoonists) who prefer to use irony and a range of tones to
make statements about the issues of the day. If you have ever enjoyed watching
late-night comedy shows, you know how effective—and how much fun—this
approach can ba when it comes to changing perception of the subjects being
lampooned. Immersing yourself in the art of satire, you will explora how writers
use arange of genres and techniques to present their messages in indirect ways, In
this way, satirists can make powerfi:l contributions to the marketplace of ideas.

Essential Questions

Based on your study of the first part of the unit, review and revise your answers to

the Essential Questions.

Previewing Embedded Assessmen —

314

LEARNING STRATEGIES:
Close Reading, Graphic
Ozganizer, Marking the Text

My Notes

1. How do news outlets impact public opinion or public perception?

2, How does a writer use tone to advance an opinion?

Developing Vocabulary

Review the Academic Vocabulary of the unit and the Literary Terms to check your
knowledge and ability to use these terms fluently in writing and in speaking.
Also check that you can proneunce each word correctly. For any words you may
not know exactly how to pronounce, check a reference such as a dictionary for
pronunciation guides, What strategies will you use to gather knowiedge of other

new terms independently? How will you develop the ability to use them accurately?

Unpacking Embedded Assessment 2

Closety read the assignment for Embedded Assessment 2: Writing a Satirical Piece.
You have been studying how opinions are expressed and perceived in a

democratic soctety through a variety of rhetorical formats including satire, Your

assignment is to develop a satiricat piece critiquing some aspect of our society.

in your own words, summarize what you will need to know to complete this
assessment successfully, With your class, create a graphic organizer to represent
the skilis and knowledge you will need to complete the tasks identified in the

Embedded Assessment,

1. As you read the following text, use your metacognitive markers to indicate
anything that provokes a question {2), anytking about which you wish to
comment or make a connection (*), and anything you find surprising (f). Be

prepared to discuss your response,

Focus Standards:

RL.11-12.1: Cite strong and thorough textual
evidence fo support analysis of what the text
says explicitly as well as inferences drawn from
the text, including determining where the text
leaves matters uncertain,

W.11-12.10: Write routinely over extended
time frames (time for research, reflection, and

: revision) and shorter time frames (g single

sitting or a day or two) for a range of tasks,

purposes, and audiences.

1.11-12.6: Acquire and use accurately general
academic and domain-specific words and phrases,
sufficient for reading, writing, speaking, and
listening at the coliege and career readiness

level; demonstrate independence In gathering
vocabulary knowledge when considering a word or

phrase important to comprehension or expression.

Additional Standards Addressed:

RI1.11-12.7; SL.11-12.1

Materials: poster paper; internet
access; Optional: DVD/video play
video monitor

Suggested Pacing: 1 50-minute
class period

E¥ Malking Connections should
help students see the relationshig
between editorial and opinion pfe
and a literary text such as a satire

BZ Review vocabulary from the
first half of the unit and preview
additional vocabulary.

El To preview the skills and
knowtedge necessary for success
Embedded Assessment 2, studeni
should locate the Assignment and
Scoring Guide. Guide students
through a close reading and
unpacking of the prompts, steps,
and scoring criteria.

Unit 3 = American Forums; The Marketplace of Ideas
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E Review the Literary Terms box
with students and see how familiar
they are with the techniques of
satire. Students should already be
familiar with some of the terms.

E Form small groups, and send
students to the Internet to find
examples of the terms and
techniques related fo satire.

[& Have students use poster paper
to create visualizations of the
techniques of satiric writing.
Depending on the n-umber of small
greups, assign each group one or
two techniques. Post these visuals
for easy reference during the
remainder of the unit.

> ASSESS

Use students’ responses to the
poster activity to assess their
understanding of satiric elements.

CBADAPT

If students have difficulty creating
satiric posters, provide them with
popular media representations of
parody, satire, hyperbole, caricature,
and s¢ on, and have students work
with partners ar small groups to
label each with sticky notes.

R

ACTIVITY A
continued

Previewing Embedded Assessment
and Introducing Satire_

Litarary Terms
Satire is a manner of writing
that mixes a critical attitude
with wit and humer in an effort
to improve humankind and
human Institutiens, Editorial
cartoohs are often rather
satirical, You will learn more
about satire in the second half
of this unit.

Horatian satire pokes fun at
human feibles and folly with

a witty, gentle, and even
indulgent tone,

Juvenalian sative denounces,
sometimes harshly, human
vice and error in dignified and
sofemn tones,

WORD
CONNECTIONS

Roots and Affixes

Denounce, derision, and
deragatory all begin with

the Latin prefix de-, which
means “remove from” or “do
the opposite of.” The root of
denounce is from the Latin
nuntiare, meaning “to report.”
Adding de- creates the meaning

\of reposting in a negative way.

N

derogatory: belittling or
disrespectful
deriston: mockery

denounces: publicly names as
wrong or evil

My Notes
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Introduction to Satire

Satire is a literary genre that uses irony, wit, and sometimes sarcasm to expose
humanity’s vices and foibles, giving impetus to change or reform through ridicule.
Types of direct satire include Horatian satire and Juvenalian satire, named after
the Roman writers Horace and Juvenal, who made the genre famous. As you read
satite, look for these characteristic techniques of satiric wrlting:

Trony: A mode of expression that uses words {verbal Irony) or events (siiuational
frony) to convey d reality different from dnd usudily opposite to appearance or
expectation. The surprise recognition by the audience often produces a comic
effect. When a text intended to be ironic is not seen as such, the effect cen be
disuastrous. To be an effective piece of sustained irony, there must be some sort of
audience tip-off through style, tone, use of clear exaggeration, or other device,

Hyperbole: Deliberate exaggeration to achieve an effect; overstatement

Litotes: A form of understatement that invalves making an affirmative point by
denying its opposite. Example: “The grave's a fine and private place, / But none,
1 think, do there embrace.” (Andrew Marvell, “To His Coy Mistress™)

Caricature: An exaggeration or otiver distortion of an individual’s prominent
features or characteristics to the point of making that individual appear ridiculous.
The term is applied more often to graphic representations than to kiterary ones.

Wit: Most commonly understood as clever expression—whether aggressive or
harmiess, that is, with or without derogatory intent toward someone or something
in particular, We also tend to think of wit as being characterized by a mocking or
paradoxical quality, evoking laughter through apt phrasing.

Sarcasm: Intentiongl derision, generally directed at another person and intended
to hurt, The term comes from o Greek word meaning "to tear flesh like dogs” and
signifies a cutting remark, Sarcasm usually involves obvious verbal irany, achieving
its effect by jeeringly stating the opposite of what is meant so as to heighten

the insult.

Ridicule: Words intended to belittle a person or idea and arouse contemptuous
laughter, The goal is to condemn or criticize by making the thing, idea, or person
seem laughable and ridicuious,

Parody: An imitation of a work or of an author with the idea of ridiculing the autkor,
ideas, or work. The parodist exploits the peculiarities of an author's expression—
his or her propensity te use too many parentheses, certain favorite words, or other
elements of the author's style.

Invective; Speech or writing that abuses, denounces, or attacks. It can be directed
against a person, cause, idea, or system. It employs a heavy use of negative
emotive language. Example: “I cannat but conclude the bulk of your natives to be
the most pernicious race of little odious vermin that nature ever suffered to crawl
upon the surface of the earth.” {Swift, Gulliver' s Travels)
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Learning Targets
* [dentify the elements of satire by marking a text.

- 7y 4 Andlyze how g satirist uses humor to develop a position.

© 2017 College Board. All rights reserved.

Preview

Satire is a specific form of titerature in which an author often adopts a persona to
convey a perspective different from her or his own in order to make a point. In this
activity, you will try to identify the characteristics of the persona of a satirical essay.

Setting a Purpose for Reading
» Highlight words, phrases, or sentences you find funny.

« Circle unknown words and phrases, Try to determine the meaning of the words

by using context clues, word parts, or a dictionary.

¢ Put a star next to instances of purody uncE caricature you find.

ot B

: "ABOUT THE AIITHOR

“David. Bouch:er isa Bntish wrlter who hus llved m the Umted Stutes smce : .:
|es qnd humor CO]UITI]’]S o . hisorherideas,orthe . . . .. .

-1986: He. hus wrltten ﬁctlon, nonﬁmon. romment

f-'for newspupers, literary. |Dumuls und muguzmeé He is ulsa an, uwurd wmnlng o

: essuylst for Nutlonul Publlc Rud]o

by David Bouchier

1 Strange things happen on college campuses in surnmer. I was nearly tramnpled to
death the ather day by a horde of very young women wearing very short red skirts and

chanting something that sounded like “A fence! A fence!”

2 A fence might be a very good idea, perhaps with some razor wire and a warning
sign saying “Danger: Cheerleaders Ahead” Long Island is host to more than a dezen
cheerleader camps, For the educationally gifted, Hofstra and Adelphi Universities even

offer cheerleading scholarships ("Give me an Al Give me an A!”).

3 ButI think there is some intellectual work to be done here. Cheerleading needs a
history, a philosophy and, above all, a more sophisticated theory of communications.

4 'The cheerleading phenomenon is almost unknown in the rest of the world.
British soccer fans do their own cheerleading, with a medley of traditional songs,
bricks and bottles. In Jess civilized parts of the world, fans express their enthusiasm by
running onto the field and beating up the epposing team, Only in America do we have

professional partisans to do the jumping and yelling for us.

Focus Standards:

RL.11-12.1: Cite strong and thorough textual
evidence to support analysis of what the text
says explicitly as well as inferances drawn from
the text, including determining where the text
leaves matters uncertain.

RL.11-12.6: Analyze a case in which grasping
a point of view requires distinguishing
what is directly stated in a text from what is

really meant {e.q., satire, sarcasm, frony, or

Identifying the Elements of Satire ACTIVITY

315

LEARNING STRATERIES:
Marking the Text, Quick
Write

Literary Tarms

A persona is a volce or
mask that @n author,
speaker, or parformer
assumes for a particutar
purpose.

, ACADEMID VOCABULARY

¢ Parody is an imitation of

__another’s work with the
idea of ridiculing the author,

. work itself. .
Caricature is an exuggerutlon
or other distortion of . .
.. characteristics ta the point_. .
.. .of making a petson or group
appear ridiculous.

My Nates

understatement).

L.11-12.4: Determine or clarify the meaning
of unknown and multipte-meaning words and
phrases based on grades 11~12 reading and
content, choosing flexibly from a range of
strategies.

L.11-12.4q: Use context {e.g., the overall
medning of a sentence, paragraph, or text; a
word’s position or function in a sentence) as @
clue to the meaning of a word or phrase.

Suggested Pacing: 1 50-minute
class period

PTEACH

Ell Explain to students that while
many writers use a serious tone t
persuade their audiences, some u
humor to entertain or to convey a
serious message. Students will nc
examine how writers use humor t¢
persuade and will practice doing ¢
themselves.

P Read the Preview and the Setti
a Purpose for Reading sections wi
students. Help them understand t
academic vocabulary they encoun

EJ FIRST READ: Based on the
complexity of the passage and yo
knowledge of your students, you
may choose to conduct the first
reading in a variety of ways:

* independent reading
* paired reading

¢ small-group reading
» read aloud

Text Complexity

Overall: Complex

Lexile: 1110L

Qualitative: Moderate Difficulty
Task: Challenging (Evaluate)

¥3 As students are reading, monit
their progress. Be sure they are
engaged with the text and
annotating words, phrases, or
sentences they find funny and
instances of parody or caricature,
Evaluate whether the selected
reading mode is effective.

E¥ Bosed on the observations you
make during the first reading, you
may want to adjust the reading

mode. For exampte, you may deci
for the second reading to read alo
certain complex passages, or you
may group students differently.

Unit 3 = American Forums: The Marketploce of ldeas




ACTIVITY 316
continued

Identifying the Elements of Satire

This Horatian satire is only slightly
concerned with changing behavior My Notes
and is primarily for entertainment,

as is Twain’s “Advice to Youth”

(Activity 3.19). In Activity 3.20,

Twain’s “The War Prayer” is

Juvenalian satire; in it, a harsh,

bitter tone preveils, and the aim
is to change what Twain thinks is

shameful behavior.

novices: new members of the group

rites: ceremonial acts

compilation: collection

conducive: likely fo bring about

6]

; Additional St

andards Addressed:

5 Strange as it may seem to foreigners, the cheerleading industry has many ardent
supporters, It is said to build self-confidence, positive attitudes and a mysterious quality
called spirit, which seems to involve smiling a lot. Cheerleading also teaches the value of
teamworl, something that women have often despised in the past as a male excuse for
mindless violence and idiotic loyalties. “Be 100 percent behind your team 100 percent
of the time” is a slogan that would be heartily endorsed by Slobodan Milosevic, the
Orange Order and the Irish Republican Army.

& Young cheerleaders also acquire valuable practical skills: impossible balancing
tricks, back flips and the brass hungs they will need for child raising or being heard at
the departmental meeting, Above all, they learn to compete in hundreds of local and
national events. Cheetleaders are clearly the corporate leaders and the political stars of
the future,

7 Cheerleader culture is much broader and shallower than I had imagined. There are
glossy magazines and webzines feafuring the essential equipment: deodarants, cantact
lenses, Cheer Gear, makeup, party dresses and miracle diets. Novices can learn how
to create a successful cheer routine with hot music, unique moves, fab formations, and
multiple levels. They can alsc learn to make their own pom poms (called just “Poms™).
‘There are international stars out there you've never heard of, and even a few anonymous
muscular cheerleading males, whose job it is to support the base of the feminine
pyramid.

% Despite cheerleaders’ obsession with pyramids, my research suggests that
cheerleading began in ancient Greece, rather than in Egypt. The first cheerleaders were
called Maenads, female atiendants of the god Bacchus. Their task was te encourage the
crowds to have a good time, with frenzied rites and extravagant gestures. The opposing
squad, the Puries, were merciless goddesses of vengeance who would swing into violent
action if their team was losing. The ancient Greeks must get the credit for being the first
{o give young women these important career opportunities.

9 So many teams were decimated by the Puries or led astray by the Maenads that
cheerleading fell into disrepute for 2,000 years, until it was revived in a kinder, gentier
form in the United States. But ifs still a dangerous activity. In an average year, high
school footballers lose 5.6 playing days to injuries, according to the January 1998
Harper’s Index, a cempilation of statistics, Cheerleaders lose 28.8 days, These accidents
are blamed on excessive acrobatics and the passion for building taller and taller
pyramids.

10 Butall enthusiasm is dengerous, especially when i takes a physical form. If
cheerleading is part of education, let’s use it to educate by focusing on the message.
Surely we can do better than waving our pems, deing somersaults and chanting:

Champs take it away
Now Play by Play
Move that ball
11 Let’s face it this is not exactly a stellar example of the sophisticated use of the
English language. To reduce the risk of injury and make the sport more educational and
less distracting for the fans, | propose to substifute verbal skills for physical high jinks.
Reutines should become more static, and chants should beceme more grammatical,

more literary and more conducive to the kinder, gentler society we all hope for in the
next century.

RL.11-12.4; W.11-12.2; W.11-12.2b;
| W.11-12.4; W.11-12,10; L.11-12,4b;

IL.11-12.4¢; L.11-12.4d; L.11-12.6
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ACTIVITY 315
continged

£ SECOND READ: During the secc
reading, students will be returnin
to the text to answer the text-
dependent comprehension

Why don’t you fellows o )

Pick up that ball gf‘_ﬁMMAR@’) USAGE questions. You may choese to hav
. rrien students reread and work on the

And move it carefuily Satire benefits greatty from

To the other end of the field?

12 If we really want to teach good social values, let’s chant this famous verse from

careful diction.

Bouchier creates a satirical
tone by infusing a lighthearted

questions in a variety of ways:

¢ independently
¢ in pairs

Grantland Rice: topic with overty formal

diction. For example, he

says anclent cheerleaders

use “frenzied rites” und

“extravagant gestures” and

that injuries hoppen because
of “excessive acrobatics.” -
The tension created by this P
mismatch in topic and word

choice makes the piece

unexpeacted and funny.

* in small groups

Have students answer the
text-dependent questions. If they
have difficulty, scaffold the questi
by rephrasing them or breaking th
down into smaller parts. See the
Scaffolding the Text-Dependent
Questions boxes for suggestions.

For when the one great Scorer comes
To write against your name
He writes not that you won or lost
But how you played the game.
13 Now there’s a catchy message for the millennium!

14 And why not bring that youthful spirit and those brilliant visuals out of the
stadium and into the workpiace? Cheerleaders should be in every office, with a chant
for every corporate game. In a lawyer’s office, for example, a spirited cry of "Rule of
Law! Rule of Law! Sue! Sue! Sue!” accompanied by some eyepopping dance steps, would
give courage and purpose to desk-bound drones. On Wall Street, a simple chant of “Go
Greenspan! Low Interest! Never mind the Astans!” would create a positive environment
for investment. And cheerleaders would share their boundless enthusiasm with the rest
of us who, in the game of life, so often find curselves on the losing team,

Find two more examples of
how the author uses dictian
to create satire in the piece.

In this activity, students might neq
support examining how authors

Second Read My Notes use diction to create humor.
* Reread the satire to unswer these text-dependent questions. Have small groups complete
*» Write any additional questions you have about the text in your Reader/Writer the Word Choice Analyzer
Natebook. graphic organizer fo analyze
. &L Craftand Structure: In paragraph 1, whot information does the reader Bouchifer’s use of diction tD_CrEUte
E: gjx understand thu.t Bouchier’s persona does not? How does this disparity set the H humor in paragraph 7. Pravide
g tone for the satire? sentence frames: The phrase
% The cheerleaders chont “Offensel Offense!” rather than “A fencel A fence!” “much brogder and shallower” is
= This misunderstanding establishes the persono os ignorant obout the bosics of unexpected because . The
g cheerieading, an irony thot crectes o humarous tore, RL.11-12.6 author’s description ofthe items ¢
& “ \ ; y
§ 2, Craft and Structure: What are two examples of Bouchier’s use of diction to essential equipment” is humorot
S \f} ” create humor in paragraph 77 because____.
g Bouchier uses diction 1o set up and undercut reader expectations with Have students complete the
@ humorous effect. For example, the paragraph begins with o common phrase, Word Cheice Analyzer graph
“broader and ... Readers expect that the next word will be something positive, organizer to analyze Bouchier's
such as deeper, However, tha regder is surprised to encounter g negotive word, use of diction to create humor in
‘ishalimfzez',” m‘sieadv Ehe second sentence introduces q{ETsi' with ?‘he phrase paragraph 7. Reread the paragrap
“essentlal equipment,” but then the reader encounters frivelous ftems such as - .
“oarty dresses and mirocle diets.” RL11-12.6 aloud, and ask gmdmg questions
as students complete the handou!
What unexpected phrases does th
author use to describe cheerleade
culture? When is the author not
being fully serious in his diction?
i Provide students with the
Word Choice Analyzer graph
S IN - A organizer, As thgy reread
paragraph 7 to find examples of
1. Craft and Structure (RL.11-12.6} In 2. Craft and Structure (RL.11-12.6) What are humorous diction, explain that

two examples of Bouchier’s use of diction

to create humor in paragraph 77 Which
words have you seen complete the common
phrase “broader and ...”? What is the effect of
instead finding an unexpected and negative
word? How does the phrase “essential
equipment” undercut the items in the list
that follow?

“tongue in cheek” means saying
something without meaning it, As
students to look for more tongue-
in-cheek writing in the satire.

paragraph 1, what information does the
reader understand that Bouchier's persona
does not? How does this disparity set the

. tone for the satire? What are the cheerleaders
. probably chanting? What does this
misunderstending say about the persona’s
knowledge of cheerleading? What tone does
this irony create?

Fif Be sure students attend to the
Grammar & Usage feature on dicti
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B3 When students have finished
reading Bouchier’s essay, have them
form small groups, and direct them
to fill out the graphic erganizer.
They should identify and interpret
passages in which Bouchier uses
satiric techniques to develop his
point. Some group members may
not find a particular passage to be
humorous, but encourage them to
discuss as many different examples
from the essay as possible.

BIE Have groups select their most
insightful interpretations and share
them with the class,

EEE Review students’ quickwrites.
Ensure that students have provided
supporting text evidence and
commentary for each element in the
definition of satire.

Identifying the Elements of Satire

ACTIVITY 31
- ccontinued .

3, Craft and Structure: What does Bouchier parody in paragraph 117 What s the
My Notes effect of the parody?

i peragroph 11, Bouchisr perodies o cheer. Controsied with the cheer in

paragraph 10, Bouchier's cheer is grammatically ond phitosephically more
sophisticated, stating the idea in o single sentence that players should be

encouraged to move the boll down the fleld gently. The contrast highlights

opposing gualities in the originel, which is grommaotically simplistic and

aggressively sxpressed. RLL11-12.6

Working from the Text

4. Crente a graphlic organizer like the following chart, and quote two or more

passages you found funny. Explain why you thought each was funny and identfy
the satirical techniques being used. Interpret what each had to say about the

subject referenced in the quote. An example has been provided to get you started,

\:( A

i *.. perhaps with . The writer uses © The image seems
! some razor wire and ¢ hyperbole, irony,and | to suggest that
 awarning signsaying | vivid imagery to create | cheerleaders are
‘Danger; Cheerleaders aridiculous picture dangerous,

¢ Ahead.™ ' of cheerteaders as @ :

! i threat that needs to be

. contained. :

Check Your Understanding

Quickwrite: Explain how Dave Bouchier's article fits the definition of satire.
Support your answet with evidence from the text.

3. Croft and Structure (RL.11-12.6) What does Bouchier paredy |
. in paragraph 11? What is the effect of the parody? What does |
{ the writer imitate in paragraph 11? How is this version different
from the cheer in paragraph 107 What does Bouchter’s version
point out about the original? '
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Determining the Meaning of Unknown Words
When you are reading a text and find a werd you do not know, there are severat
ways to determine the word’s meaning.

First of all, look for context clues and use the reading strategy of diffusing.
What meanings and connotations do surrounding words and sentences provide?

Example: What does the word ardent mean in the text below?

The cheerleading industry has many ardent supporters. It is said to build
self-confidence, positive attitudes, and a mysterious quality called spirit,
which seems to involve smiling a lot.

Here, ardent is clearly modifying supporters. The second sentence telts you that
people believe many good things about cheerleading, so you can probably tell
thot ardent means “enthusiastic” or “possionate,”

Also, you can use patterns of word changes that indicate different meanings or
parts of speech. If you know that ardor means “passion; enthusiasm” and you
recagnize -ent us a suffix that transforms a noun to an adjective, you can figure
out the meaning of ardent without looking i up.

Sometimes, however, you need to consult a dictienary to be sure you understand
a word's denotation, or definition, and its connotations, or gssecigtions, You

can also look up d word's etymology, ot history, to learn more about &, For
instance, if you look up the etymology of ardent, you wilt learn that it literally
means “burning.”

Check Your Understanding

Read the text below. Use context clues to determine the meaning of decimated.

The opposing squad, the Puries, were merciless goddesses of vengeance who
would swing inte violent action if their team was losing, ... So many teams were
decimated by the Furies or led astray by the Maenads that cheerleading fell into
disrepute for 2,000 years,

Firs, jot notes based on context clues and your knowledge of word parts and

changes, Then lock up the word in a good dictionary or dictionary of usage, What
was the word’s original, literal meaning? Is it stitl used that way?

My Notes

ADTIVITY 315
continced

EFJ Review the information about
determining the meaning of unknt
words, Students should be

experienced with this skill, but thi
a good opportunity to assess ther

PASSESS

Review students’ responses to the
Check Your Understanding task. T
should understand that the word
decimated, based on the Latin roc
decem, meaning “ten,” originally
meant “killed every tenth man.”
As it is used in the satire, it meant
“destroyed.”

B ADAPT
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Unit 3 » American Forums: The Marketplace of Ideas

If students need additional help
explaining how Bouchier’s article
fits the definition of satire, provid
students with a labeled graphic
organizer; speaker’s adopted
persona; conveys a particular
perspective on d topic; and males
point about the topic. Have studel
worlin pairs or small groups to
gather evidence from the text for
each element of satire.

Alternatively, have students rev
Schroth’s editorial “Abolish high
school football!” in Activity 3.7.
Ask students to create a graphic
organizer (e.q., a T-chart or Venn
diagram) comparing this editorial
to Bouchier’s essay. Students
should consider how they could
make Schroth’s point by being
satiric. Would it be as effective as
straightforward argument?

.




_BPLAN

Materials: various satirical cartoons
{Collect these ahead of time yourself,
or as a homework assignment
instruct students to bring examples
to class.); internet access (One
excellent source for current political
cartoons that often use satire is
http://politicalhumor.about.com/
od/politicalcartoons/ig/
Political-Cartoons/))

Suggested Pacing: 1 50-minute
class period

BTEACH

ER Return to Bouchier’s essay, using
questions 1-4 on the student page to
construct a “reading” of how a writer
uses satire as a rhetorical tool. Elicit
from students statements about

the purpese of Bouchier’s satirical
treatment of cheerleading, (He
mocks cheerleading lightly in an
attempt to goad those who take it
too seriously to lighten up and
recognize it for the good fun it is.)

ACTIVITY

The Satirical Spectrum

R Learning Targets
LEARNING STRATEBIES: e i :
. Analyze cartoons for satirical content and technigues.
Think-Pdir-Share, Discussion i‘»ﬂ “L' y ) q .
".E-.* Compare and contrest cartoons to determine purposes for satire.

Groups, Graphic Organizer "

Satire as a Rhetorical Tool
You will next look at how a writer uses satire as a rhetorical tool. Go back to
Bouchier’s essay in Activity 3,15 and use the following questions to discuss the
tone of the piece.

My Nates

1, Choose one tone word that characterizes the entire piece. What do you think of
the writer’s attitude toward the subject? In two to three sentences, justify your

choice.

The tane s mocking. Th;"oughoui ihis descriptions of cheerleading, Bouchier

consistently uses frony end rdtcude to belittle cheerleading's culturet velue and
significance. He comes across as superior and close-minded.

U‘:& 2, |dentify and explain one element of itony in the text.

“The ancient Greeks must get the credit for being the first to give young wamen

these important coreer opoortunities.” This is irenic because mast people would

agree that leading fons in cheers of support for thelr teams hardly constitutes o
Yeareer opportunity.”

Where Is the tone of the piece most obvious? Give examples and justify

W

YOUr response,

When Bouchier stotes, “Cheerleaders are clearly the corporate leaders and
ihe politicat stars of the fuiure™ in the context of o paragraph about “valuable

praciicat skitls™ like backflips, he is obviously mocking cheerleading’s claim to

develop leadership.

| determining where the fext leaves matters uncertain.
: RL.11-12.4: Determine the meaning of words and

language that is particularly fresh, engaging, or
beautiful. (Include Shakespeare as well as other
authors.} (See grade 11-12 Language standards
4-¢ for additional expectations.)

RL.11-12.6: Analyze a case in which grasping

a point of view requires distinguishing what is
directly stated in a text from what is really meant.
W.11-12.2: Write informative/explanatory texts
to examine and convey complex ideas, concepts,
and information clearly and accurately through

Focus Standards

RL.11-12.1: Cite strong and thorough textual evidence
to support analysis of what the text says explicitly
as well as inferences drawn from the text, including

phrases as they are used in the fext, including
figurative and connotative meanings; analyze the

impact of specific word choices on meaningand
 tone, including words with multiple meanings or
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the effective concepts, and information clearly
and accurately through the effective selection, .




\V.

O

4. Based on your observations, place the text on the continuum below.
Be prepared to justify your answer.

1—2—3—4— 56— 7F—8—9—10

Horatian Juvenalian

The left side of the diogram is characterized by subtie, ployful, good humared,
and sympathetic satire. The right side is harsher, more pointed, and perhaps
intolerant satire, Students may paint out Bouchier's ployful nature and tean
toward Horotian, or they might point oul his overt/scothing oiticisms and lean
toward Juvenalion.

5, Your tedacher wilt share some examples of cartoons with you. You may want to

/ review the satirical techniques you already know as you examine the examples.

How does the visual content contribute to the cartoon’s overall tone? As you
examine the cartoon, consider the following questions:

* What etements of satire are present in the cartoen?
* What is the implied message of the artist?
* [s the cartoon effective in presenting the implied message?

* Where does the cartoon fit in the Horatian to Juvenalian continuum above?
Justify your placement.

My Nuates

CTIVITY 315
continued Bl Next, place students in pairs, ¢
_ each pair a political cartoon, and

have them answer Quastion 5.

EX Revisit the difference between
Horatian and Juvenalian satire, Or
the board, draw the continuum

diagram shown in Question 4, anc

ask students to explain where on-

continuum they would place the

cartoon. Be sure students

successfully justify their answers.

E'¥ Have pairs join with 1-2 other
pairs to form discussion groups of

4—6 and compare their political

cartoons. Direct groups to discuss

where on the continuum they wou

place each of their cartoons. Make

sure students can justify each

placement, One member from eac
group should then share with the

class which cartoon the group felt

was most Juvenalian and their

reasons for that choice.

Use students’ responses to the

i Review the sample cartoons and consider the artist’s purpose for satire in each
Ny cartoon, Then, in en essay, explain how each cartoon seeks to affect the reader’s
¥ Y
perception of the subject. Be sure to:

writing prompt to assess their abi

© 2017 College Board, AH rights reserved.

* Introduce the artist’s purpose in a topic statement.
* Include concrete details and examples from the cartoen to support your clak.
» Use precise language, including metaphor, simile, or analegy, to explain

your ideas.

to identify and analyze satire in a
political cartoon. Make sure that

students understand the connecti

between purpose and satirical

technique, a skill they will need in

preparing the satirical piece for th
Embedded Assessment.

PADAPT

If students are struggling to apply
the concepts of Horatian and

Juvenalian satire to the sample

cartoons, create a T-chart with

“Horatian” on one side and

“Juvenalian® on the other. Asa clc

brainstorm tone words, subjects, .
contemporary examples that coul:
be placed under each category. {F
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 W.11-12.2a: Introduce a topic or thesis

| and distinctions; and information so that each
- new element builds on that which precedes it to
¢ create a unified whole; include formatting (e.g.,

organization, and analysis of content. selection,
: organization, and analysis of content.

statement; organize complex ideas, concepts,
and information to make important connections

headings), graphics (e.g., figures, tables), and

multimedia when useful to aiding comprehension.

W.11-12.2h: Develop the topic thoroughly by
selecting the most significant and refevant facts,
extended definitions, concrete details, quotations,
or other information and examples appropriate to
the audience’s knowledge of the topic.

W.11-12.2d: Use precise language, domain-
specific vecabulary, and techniques such as
metaphor, simile, and analogy te manage the
complexity of the topic.

Additlonal Standard Addressed:
SL.11-12.1a; L.11-12,5; L.11-12.6

example, under “Horatian,” stude
might include silly, playful, comec
cell phone use, cheerleaders,

Saturday Night Live.) This activity
checks students’ understanding b
also helps them begin the proces:
brainstorming topics for the origir
satire for Embedded Assessment ;

;

Unit3  American Forums: The Marketplace of Ideas




Suggested Pacing: 1 50-minute
class period

PTEACH

B Ask students to respond to the
following prompt in a quickwrite:
Why might humeor be a useful tool
when trying to convey a

serious message?

E3 In sharing responses, ensure
students understand that humor
allows writers to make a point
obliquely and to ambush readers
with a new truth as they are laughing.

K3 Ask if students have ever resorted
to CliffsNotes or another similar
publication {e.g., SparkNotes). Why
or why not? What were the benefits of
using such a guide? The drawbacks?

£ 8 Read the Preview and the Setting
a Purpose for Reading sections with
your students. Ask them if they are
familiar with The Onion, and if not,
explain that it publishes satirical
articles written in the style of news
stories.

EJ FIRST READ: Based on the
complexity of the passage and your
knowledge of your students, you
may choose to conduct the first
reading in a variety of ways:

« independent reading
e paired reading

* small-group reading
* read aloud

Consider having a student read the
article aloud using a newscaster’s
voice. This would help illustrate
the humaor.

Text Complexity
Overall: Very Complex
Lexile; 1420L

Qualitative: High Difficulty
Task: Moderate (Analyze)

LEARNING STRATEGIES:
Marking the Text, Graphic
Organizer, Quickwrlte

ERAMMAR &7 LISAGE

Dash

Writers use dashes to force
readers te pay attention to a
particular part of o sentence,
A dash interrupts the flow
of the sentence and signals
far tha reader to slow down
and get ready for what he

or she is going to read next.
Dashes also tend to create
mare drematic tension in a
sentence than commas do.

Notice how the writer uses
dashes effectively in this
text to heighten the irony
and humor. In paragraph 5,
the writer sets the line
George shoots Lennie in
the head between dashes
to emphasize the clash
between what the student
expects to read and what she
is surprised to read.

Find another example in the
text of adash, and practice
saying the sentence aloud
with o partner to note how
the punctuation changes
the pacing end emphasis of
the sentence.

seminal: important
demise: death

commentary: discussion or
explanation
ephemeral: short

Learning Targets

m '/)‘- Anatyze an guthor's use of genre and detail for satirical purposes.
«’i(}'. Explore the impact of ridicule on the perception of a writer's subject.
Y

Preview

In this activity, you will read and analyze an article from the satirical publication
The Onion. The publication calls itself “America’s Finest News Saurce,” and its
motto, Tu stultus es, is Latin for “You are a fool/idiot.”

Setting a Purpose for Reading
* Highlight words, phrases, or sentences you find funny.

¢ Circle unknown words and phrases. Try to determine the meaning of the words
by using context clues, word parts, or a dictionery.

* Put a star next to text that shows the author Is parodying the form of a news article,

oved To Tears by
0f Mice and Men Gliffs Notes

from The Onion

1 CHARLOTTESVILLE, VA—In what she described as “the most emotional
moment” of her academic life, University of Virginiz sophomore communications
major Grace Weaver sobbed openly upon concluding Steinbeck’s seminal work of
American fiction Of Mice And Men’s Cliffs Notes early last weeic.

2 “This book has changed me in a way that only great literature summaries can,”
sald Weaver, who was so shaken by the experience that she requested an extension
on her English 229 essay. “The humanity displayed in the Character Flowchart really
stirred something in me. And Lennie’s childlike innocence was beautifully captured
through the simple, ranch-hand slang words like ‘mentaliy handicapped® and ‘retarded.”

3 Added Weaver: “I never wanted the synopsis to end.”

4 ‘Weaver, who formed an “instant connection” with Lenniek character-description
paragraph, said she began to suspect the novel might end tragically after reading the

" fourth sentence which suggested the gentle giant's strength and fascination with soft

things would “lead to his unfimely demise.”

5 “I'was amazed at how atiached to him I had become just from the critical
commentary,” said Weaver, still clutching the yellow-and-black-striped study guide.
“When I got to the last sentence—'George shoots Lennie in the head'—it seemed so abrupt.
But I found out later that the 'ephemeral nature of life” is 2 major theme of the novel”

i Focus Standards:
RL.11-12.1: Cite strong and thorough textual
evidence to support analysis of what the text
says explicitly as well as inferences drawn from
the text, including determining where the text
leaves matters uncertain.

RL.11-12.6: Analyze a case in which grasping
a point of view requires distinguishing
what is directly stated in a text from what is
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really meant (e.q., satire, sarcasm, irony, or
understatement). ‘
W.11-12,2: Write informative fexplanatory
texts to examine and convey complex ideas,
concepts, and infermation clearly and
accurately through the effective selection,
organization, and analysis of content.

W.11-12.2d: Introduce a topic; organize
complex ideas, concepts, and information so
that each new element builds on that which
precedes It to create a unified whole; include
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ACTIVITY 317
continued

& Weaver was assigned Of Mice And Men—a novel scholars have called “a
masterpiece of austere prose” and “the most skillful example of American naturalism
under 130 pages”—as part of her early twentieth-century fiction course, and purchased
the Cliffs Notes from a cardboard rack at her local Barnes & Noble. John Whittier-
Ferguson, her prefessor for the class, told reporters this was not the first time one of his
students has expressed interest in the novel’s plot summary.

austere: simple or plain

My Notes

7 “If's one of those universal American stories,” said Perguson after being informed

of Weaver’s choice o read the Cliffs Notes instead of the pocket-sized novel. “I look
forward to skimming her essay on the importance of following your dreams and

randomly assigning it a grade.”

8 Though she completed the two-page brief synopsis in one sitting, Weaver said

she felt strangely drawn into the plot overview and continued on, exploring the more
fleshed-out chapter summaries.

§ “There’s something to be said for putting in that extra time with a good story,”

Weaver said. “You just get more out of it. I'm also going to try to find that book about

rabbits that George was always reading to Lennie, so that I can really understand that
important allusion.”

16 Within an hour of completing the Cliffs Notes, Weaver was already telling

friends and classmates that Steinbeck was her favorite author, as well as reciting select

quotations from the “Important Quotations” section for their benefit.

11 “When I read those quotes, found cut which characiers they were attributed to, and
inferred their context from the chapter outlines to piece together their significance, I

was just blown away,” said a teary-eyed Weaver. “And the way Steinbeck wove the theme

of hands all the way through the section entitled *“Hands'—he definitely deserved to win
that Nobel Prize”

12 Weaver’s roommate, Giulia Crenshaw, has already borrowed the dog-eared,
highlighted summary of the classic Depression-era saga, and is expecting to enjoy

reading what Weaver described as “a really sad story about two brothers who love

to farm”

13 “Tloved this book so much, ¥'m going to read all of Steinbeck’s Cliffs Notes,” said
Weaver, “But first 'm going to go to the library to check out the original version Of Mice

And Men starring John Malkevich and Gary Sinise”

© 2017 College Board. Al rights reserved,

formatting (e.qg., headings}, graphics (e.q.,
figures, tables), and multimedia when useful to
aiding comprehension.

Additional Standards Addressed:

RL.11-12.4; W.11~12.2h; W.11-12.4;
W.11-12.10; SL.11-12.1q; SL.11-12.1b;
L.11-12.6

[ Be sure students attend to the
Grammar & Usage feature on the
dash. Students may be tempted
use dashes when commas, period
or colons are more appropriate.
Remind them of these guidelines:

* Use dashes deliberately and
sparingly, only when the
information between the dashes
interrupts the sentence or is onl
loosely related.

* Dashes may be used to frame ar
ironic remark, as in the example
the student page.

* Too many dashes will make the
writing seem choppy and inform

i As students are reading, monit
their progress. Be sure they are
engaged with and annotating the
text, Evaluate whether the selecte
reading mode is effective.

B33 Based on the observations you
make during the first reading, you
may want to adjust the reading

mode. For example, you may decit
for the second reading to read alo
certain complex passages, or you
may group students differently.

Unit 3 ¢ American Forumis: The Marketplace of ideas |




EJ SECOND READ: During the second
reading, students will be returning
to the text to answer the text-
dependent comprehension
questions. You may choose to have
students reread and work on the
questions in a variety of ways:

* independently

* in pairs

¢ in small groups

* together as a class

Have students answer the
text-dependent questions. If they
have difficulty, scaffold the

.questions by rephrasing them or
breaking them down into smaller
parts. See the Scaffolding the
Text-Dependent Questions boxes
for suggestions.

BEH Review the Literary Terms box
with students. Encourage students to
mark the text for diction that reveals
the writer’s tone.

EF2 The Independent Reading Link
gives students the opportunity to
practice writing an original satirical
piece.

B ASSESS

Review students’ responses to
the Check Your Understanding
question. Ensure that students have
included evidence from the text to
support their claims of objectivity or
subjectivity.

Use students’ responses to the
writing prompt to assess their ability
to analyze satirical techniques.

~ PADAPT

If students need additional help
deciding whether the tone of the
piece is objective or subjective, have
them take part in smell discussion
groups about the piece. Tell the group
to consider the following questions:

* |s the outhor writing about an actual
event or a made-up event? Explain.
s What point is the author trying
to make?
* |s this point objective or subjective?

If students have difficulty
analyzing the satirical techniques in
the piece, have them use the graphic
organizer in Activity 3.15 to analyze
at least four humorous passages in
the text.

T Tone of Satire

ACTIVITY 3.7
continued

Second Read
* Reread the satire to answer these text-dependent questions,
« Write any odditional questions you have about the text in your Reader/Writer
Notebook.

Literary Terms
Objective tone refers to a tone
that is more clinical and that
is not influenced by emotion.
Subjective tone refers to

« tone that is obviously
influenced by the authoy’s
feelings or emotions.

1, Craft and Structure: What is the writer's point of view regarding Weaver's choice
to read the CliffsNotes rather than the actual novel? How do you know?

The writer thinks that Weaover's choice to read the Clitfsiotes rother than

the novel is ridicuious, He conveys this point of view by quoting extensively
from Weaver, allowing the disparity between her emotional reaction and the
summarizing brevity of the document to omuse readers. He olso includes an
ironic quolation from Professor Whittier-Ferguson in poregraph 7 obout looking
forward to “skimming [Weaver's] essay” and “randomly assigning it a grade.”

My Notes

RL11-~12.6

. Craft and Structure: in paragraph 12, what is ironic about Weaver's description
of the story?

[

Weaver's description thet Of Mice and Men is about “tws brothers who love to

farm” shows that she doesn’t comprehend the basic plot and charocterization of

the story. For example, Lennie and George are not brothers. It s ironic thot she
is so affected by something she doesn't understand, RL.11-12.6

Check Your Understanding

Is the tone of the piece objective or subjective?

As a group, review the satire techniques on page 258, Then, write a group analysis
of the author's use of the techniques in “Girl Moved To Tears by Of Mice and Men

Cliffs Notes.” Be sure to:

» State the purpose of the satire in a topic statement. What is the quthor

)\ g criticizing?
i » Select relevant exampies of satire from the text. Explain the purpose of each,

¢ Identify and explain the use of parody by connecting to the aedience’s

knowledge of the specific genre conventions of a news article.

INOEPENDENT St

"READINE LiNK

s ____Reud cmd Conhect - i

iR jew the selectlunsmyuuf

- news porifolio, Compose . ="
CLra short mock news story.©

- .'msplred by one of the texts

. “Share yuur news stnry w;th

- group, R

1. Craft and Structure (RL.11-12.6) What is suggest about the writer’s point of view toward
the writer’s point of view regarding Weaver’s Weaver’s choice?

choice to read the CliffsNotes rather than 2. Craft and Structure (RL.11-12.6) In

the actual novel? How do you know? In what paragraph 12, what is ironic about Weaver’s
ways are Weaver’s approach to the novel and description of the story? Are Lennie and George
Professor Ferguson’s approach to Weaver’s brothers? Do they love to farm? How is Weaver’s
essay similar? What do these similarities love of the story ironic?
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Writing a Parody

Learning Targets

\_5(/5’- Examine how porody is used to critique a subject.
\,,;‘ ¢¥® Craft an original parody of a mass-media program.

Introducing Parody

A parody is a specific technique that imitates an author or a work for the purpose
of humaor, The parodist exploits the peculiarities of an author’s expression ot the
characteristics of a typical format.

1. Based on your discussion of this definition, brainstorm a list of parodies you're
familiar with, Think of popular music, television, movies, print sources, etc,

2. As you watch the news excerpt provided by your teacher, make o list of things
in the show that might be ripe for parody. Think about the people you see, the
show's style, the graphics used, the stories reported, etc., that are typical of this
show and of news broadcasts in general,

Preview
In this activity, you will read a parody by Dave Barry and create one of your own
about some aspect of television programming.

Setting a Purpose for Reading
* Highlight words, phrases, or sentences you find particularly funny,
o (Circle unknown words and phrases. Try to determine the meaning of the words
by using context cfues, word paris, or a dictionary,
* In the margin, keep a running list of the different elements of television news
shows Barry is parodying.

ABOUT THE AUTHOR ST L

~:Dave Barryis'a writer und ]uurnclllst whu wrote a weekly humur cnlumn for
“mare than 25 yeurs' He won.a Pulitzer Prlze for commentury ;n 1988 und is the
only humor wrlter to wm thts prestlglous uwurd : B

ACTIVITY

378

LEARMING STRATEGIES:
Marking the Text, Oral
Reading, Drafting

My Notes

© 2017 College Board. All rights reserved,

Focus Standards:

RL.11~12.1: Cite strong and thorough textual

: evidence to support analysis of what the text

| says explicitly as well as inferences drawn from
( the text, including determining where the text
leaves matters uncertain,

RL.11-12.6: Analyze a case in which grasping
. a point of view requires distinguishing
whet is directly stated in a text from what is

really meant (e.g., satire, sercasm, irony, or
understatement).

W.11-12.3: Write narratives to develop real or
imagined experiences or events using effective
technique, well-chosen details, and well-
structured event sequences.
W.11-12.3a: Engage and orient the reader by
setting out a problem, situation, or observation
and its significance, establishing one or
multiple point(s) of view, and introducing a

Unit 3 « American Forums: The Marketplace of ldeas

b PLAN

Materials: recorded or online
segment of a local evening
news broadcast

Suggested Pacing: 1 50-minute
class period

& TEABH

EH Review with the class the
definition of parody. Ask students
expand it to consider what efse a
parodist might mimic.

E3 Prompt students to share
examples of parodies on televisio
(for example: Saturday Night Live
skits, Family Guy, The Colbert
Report, the Scary Movie
franchise, etc,),

ER You will need to record (or have
access to an online source that ca
stream) a segment of TV news for
this step. After students watch the
segment, ask them what element:
they might mimic if they wanted ¢
parody this show or genre. What ¢
some genre conventions and styli:
features they might highlight in
their parody?

EY students will come back to this
page and write an analysis of Dav
Barry's article after they read

the article.

3 Read the Preview and the Setti
a Purpose for Reading sections
with students. Briefly discuss
some of the different elements

of television news shows.

a




E3 FIRST READ: Based on the
complexity of the passage and your
knowledge of your students, you
may choose to conduct the first
reading in a variety of ways:

¢ independent reading
» paired reading

« small-group reading
» read aloud

Text Complexity

Overall: Accessible

Lexile: 1000L

Qualitative: Moderate Difficulty
Task: Challenging (Create)

74 As students are reading, monitor
their progress. Be sure they are
engaged with the text and
annotating words, phrases, and
sentences that are funny. Also,
students should note the elements
of television news being parodied.
Evaluate whether the selected
reading mode s effective.

B3 Based on the observations you
make during the first reading, you
may want to adjust the reading
mode. For example, you may decide
for the second reading to read aloud
certain complex passages, or you
may group students differently.

Consider performing the “script”
portion of Barry's essay as a
Reader’s Theater, Encourage
students to imitate the styles of

the anchors and reporters in the
segment they watched. You might
give a group of volunteers (there are
10 parts, including the announcer) a
chance to practice this.

ACTIVITY 318
continued

My Notes

Writing a Parody

Paro dy

In Depth,

by Dave Barry

vt Shallowly

1 If you want to take your mind off the troubles of the real world, you should watch
local TV news shows. I know of no better way to escape reality, except perhaps heavy
drinking.

2 Local TV news programs have given a whole new definition to the word news. To
most people, news means information about events that affect a lot of people. On local
TV news shows, news means anything that you can take a picture of, especially if a local
TV News Personality can stand in front of it. This is why they are so fond of accidents,
burning buildings, and crowds: these are good for standing in front of.

2 On the other hand, local TV news shows tend to avoid stories about things that
local TV News Personalities cannot stand in front of, such as budgets and taxes and the
ecoromy. If you want to get a focal TV news show to do a story on the budget, your best
bet is to involve it in a car crash,

4 Itravel around the country a lot, and as far as I can tell, virtually all local TV news
shows follow the same format, First you hear some exciting music, the kind you hear in
space movies, while the screen shows local TV News Personalities standing in front of
various News Events, Then you hear the announcer:

ANNOUNCER: From the On-the-Spot Action Eyewitness News Studios, this is the
On-The-Spot Action Eyewitness News, featuring Anchorman Wilson Westbrook, Co-
Anchor-person Stella Snape, Minority-Group Member James Edwards, Genial Sports
Personality Jim Johnson, Humorous Weatherperson D, Reed Stevens, and Norm
Perkins on drums, And now, here’s Wilsor Westbrook.

WESTBROOK: Good evening. Tonight from the On-the-Spot Action Eyewitness News
Studios we have actual color film of a burning building, actual color film of two cars
after they ran into each other, actual color flm of the front of a building in which ene
person shot another person, actual color film of another burning building, and special
reports on roller-skating and child abuse. But for the big story tonight, we go to City
Hall, where On-the-Spot Reporter Reese Kernel is standing live.

KERNEL: Iam standing here live in front of City Hall being televised by the On-the-
Spot Action Eyewitness News minicam with Mayor Bryce Hallbread.

MAYOR: That’s “Hallwoed,

KERMEL: What?

MAYOR: My name is “Hallwood.” You said “Hallbread.”

KERNEL: Look, Hallbread, do you want to be on the news or don't you?
MAYOR: Yes, of course, it’s just that my name is—

KERNEL Listen, this is the top-rated news show in the three-county area, and if you
think I have time to memorize every stupid detail, youd better think again.

MAYOR: T'm sorry. “Hallbread” is just fine, really.

narrator cmd/of c'huractel:s, create a smooth
progression of experiences or events,
: Additional Standards Addressed:

RL.11-12.3; RL.11-12.4; RL.11-12.10;
W.11-12.3b; W.11-12.3¢; W.11-12.3d;
W.11-12.4; W.11-12.5; W.11-12.10;
L1126

H
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ACTIVITY 378 -
continued -7 Teacher Notes

KERNEL: Thank you, Mayor Hallbread. And now back to Wilson Westbrook in the
On-the-Spot Action Eyewitness News Studios. My Notes

WESTBROOK: Thank you, Reese; keep us posted if anything further develops on that
important story, And now; as [ promised earlier, we have actual color film of various objects
that either burned or crashed, which we will project on the screen behind me while I talk
about them, Here is a building on fire. Here is another building on fire. Here is a car crash.
This film was shot years ago, but you can safely assume that objects just like these crashed
or burned in the three-county area today, And now we go fo my Co-Anchorperson, Stella
S$nape, for a Special Report on her exhaustive three-week investigation into the problem of
child abuse in the three-county area, Well, Stella, what did you find?

SNAPE: Wilson, I found that child abuse is very sad. What happens is that people
abuse children. It just awfil. Here you see some actual color film of me standing in
front of a house. Most of your child abuse occurs in houses, Note that T am wearing
subdued colors.

WESTBROOK (reading from a script): Are any efforts under way here in the
three-county area to combat child abuse?

SNAPE: Yes.

WESTBROOK: Thank you, Stella, for that informative report. On the lighter side, On-
the-Spot Action Eyewitness Reporter Terri Tompkins has prepared a three-part series
on roller-skating in the three-county area.

TOMPKINS: Roiler-skating has become a major craze in California and the three-
county area, as you can see by this aciual coloz film of me on roiler skates outside the
On-the-Spot Action Eyewitness News Studio, This certainly is a fun craze. Tomorrow,
in Part Two of this series, we'll see actual color film of me falling down. On Wednesday
we'll see me getting up,

WESTBROOK: We'll look forward to these reports. Our next story is from Minority-
Group Reporter James Edwards, who, as he has for the last 324 consecuiive broadcasts,
spent the day in the minority-group sector of the three-county area finding out what
minorities think.

EDWARDS: Wilson, P'm standing in front of a crowd of minority-group members, and
as you can see, their mood is troubled. (The crowd smiles and waves at the camern.)

WESTBROOK: Good report, James. Well, we certainly had a sunny day here in the
three-county area, dido’t we, Humorous Weatherperson Dr. Reed Stevens?

STEVENS: Ha ha, We sure did, though I'm certainly troubled by that very troubling
report Stella did on child abuse. But we should see continued warm weather through
‘Wednesday. Here are a bunch of charts showing the relative humidity and stuff like that,
Ha ha,

WESTBROOK: Ha ha. Well, things weren’t nearly as bright on the spotts scene, were
they Genial Sports Personality Jim Johnson?

JOHNSON: No, Wilson, they certainly weren't. The Three-County Community College
Cutlasses lost their fourth consecutive game today. Here you see actual color footage of
me watching the garne from the sidelines, The disgust is evident on my face. I intended
to have actual color film of me interviewing the coach after the game, but the team bus
crashed and everyone was killed.

@ 2017 Coltege Board, All rights reserved.

:
e 1. Key Ideas and Details (RL,11-12.2) In on child abuse on page 271? What is his point
= paragraph 3, Barry writes, “all local TV news of view about how local TV news handles this
T shows follow the same format.” How does type of report? Does Stella Snape’s report say
# | he continue this central idea with the titles anything that you don’t already know? When
% and names of the imagined news team? How Westhrook asks about ways to combat child
3 many men and how many women does Barry abuse, how does Snape respond? What does
S describe? Does the team reflect diversity? How?  this exchange reveal about Barry’s point of view
© | 2.Craft and Structure (RL.11~12.6) What is on “serious” news stories?

Barry parodying with Stella Snape’s report

Unit 3 « American Forums: The Marketplace of ldeas !




&3 SECOND READ: During the second
reading, students will be returning
to the text to answer the text-
dependent comprehension
questions. You may choose to have
students reread and work on the
questions in a variety of ways:

* independently

* in pairs

# in small groups

= together as a class

EIf Have students answer the
text-dependent questions. if they
have difficulty, scaffold the
questions by rephrasing them or
breaking them down into smaller
parts. See the Scaffelding the
Text-Dependent Questions boxes for
suggestions.

Writing

ACTIVITY 3.8
continved

a Parody

WESTBROOK: Thank you, im. And now, here is Basil Holp, the General Manager of

My Notes

KUSP-TYV, to present an Editorial Viewpoint:

HOLP: The management of KUSP-TV firmly believes that something ought to be done

about earthquakes. From time to time we read in the papers that an earthquake has hit
somne wretched little country and knocked houses down and killed people. This should

not be allowed te continue, Maybe we should have a tax or something, What the heck,

we can afford it. The management of KUSP-T'V is rolling in money.

ANNOUNCER: The preceding was the opinion of the management of KUSP-TV.
People with opposing points of view are probably in the vast majority.

WESTBROOK: Well, that wraps up tonight’s version of the On-the-Spot Action

Eyewitness News. Tune in tonight to see essentially the same stories,

N

1.

Second Read

Reread the parody to answer these text-dependent questions.

Write any edditional questions you have about the text in your Reader/Writer
Notebook.

Key ideas and Details: in porugraph 3, Barry writes, “olf local TV news shows
follow the same format,” How does he continue this central idea with the titles
and names of the fmagined news team?

Each member of the news team represents g stereatype based on Bany's
observations, Anchors are usually maie with a female co-onchor, and there is
generolly one reporter who is a person of color, The sparts reparter is mole and
“genial®; the weather mon is “humorous.” The names he ossigns do not reflect
any cubture or ethnicity, RL.1I-12.2

Craft and Structure: What is Barry parodying with Stella Snape’s repott on child
abuse on page 2717 What is his point of view about how local TV news handtes
this type of repost?

The report on child abuse porodies o serious news story. Barry's point of

view [s that local TV news spends ¢ lot of thne, an “exhaustive thres-week
investigotion,” only to stare obvious information. The news team touchas on the
importunt part of the story, the efforts to combat child obuse, without glving any
actuat information cbout it. RL11-12.6

. Craft and Structare: What evidence in Edwards’s minotity-group report on

page 271 reveals Barry's point of view regarding this type of report?

Despite spending the doy with minorities for “the lost 324 consecutive
broadeasts,” Minority Group Reporier Edwords describes them as “troubled” as
they snifle and wave, This dispority suggests that local TV news reporting is out
of touch with minority viewpoints, Edwards’s report is also extremely short, one
line in the scripi, suggesting thot minority reporting doesn™t get much thme on
lozal TV news broodeasts, RL.11-12.6

| 3. Craft and Structure (RL.11-12.6) What evidence )

4. Craft and Structure (RL.11-12.6) How

| in Edwards’s minority-group report on page 271
. reveals Barry’s point of view regarding this type
. of report? Does the word foubled accurately

. describe the actions of the crowd? Does this

- disparity show that Edwards is doing a good job
| ora poor job reporting on this group? Why is this
| performance surprising, based on Thompkins’s

. introduction? How does the length of this report
. compare or contrast to others in the parody?
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does Barry use hyperbole in Holp’s editorial
viewpoint to critique the practices of local

TV news shows? What problem does Holp
describe? How does he propose to fix it? From
what source does Holp get his news? What is
the relationship between news and profit as
illustrated by these exaggerations?




CTIVITY 318

. s .
¢ ™ 4, Craft and Structure: How does Barry use hyperbole in Holp's editorial viewpoint Review students mnklr,lgs for the
%/”J/\ < tocritique the practices of local TV news shows? My Notes Check Your Understundmg task.
Holp, noting that he gets his news from newspapers and not from his own news Ensure that Stu_dents provide
station, soys that because the menogement of KUSP-TV is “rolling In money,” it reasons and evidence to support
might be able to do something 1o stop earthiquakes, This hyperbole highlights their rankings. This parody does n

the connection betwean news and profit rather than news and truth-telling. contain much harsh or biting satir
RL11-12.6 Since Barry is primarily writing to
entertain, he and his audience car
Check Your Understanding laugh together at the “truth” abol
Rank Barry's satirical intent on the scale below. justify your ranking. TV news reporting.

Use students’ responses to the
writing prompt to assess their abi

1—2—3—4——35 6—7—8—9—10

Just plain silly Biting sarcasm/criticism
(Horatian) (Juvenalian) to effectively use elements of par
in a written piece.
B ADAPT
)<. o s,
3 N s
\\/ Write a parody of some aspect of TV programming. Choose & partner and a subject i If students need additional help

(a genre like soap operas, sports breadcasts, reakity shows, children’s television ranking Barry’s piece, have them

programs; of a specific show like Oprah or CS/ of 60 Minutes, etc.). Next, write work with partners to decide whel
your parody, using the format of a script. Use the following questions as a busis for the piece is closer to a ranking of !
lanni dy. . S
P unr_"ngyour_pum y ) ) ) or 10 and why. Once this decision
Details: \.Nha‘t Images should you include? What images shor{ld you avond?‘ Put made, students can discuss nuan
your subject in the middle of a circle, and then brainstorm a list of conventions and . . .
of the piece that might place it on

features that might be good parody material, Think about what things in the show

are just a little unnaying, scale between 2 and 5 or 6 and 9.

Tone/purpose: How critical should you be? Is it time for brutal sareasm or playful If students have difficulty writi

wit? Is the show an offense to good taste or just a silly waste of time? Are you out the script, have them use rehears
to destroy or merely to tease? to fine-tune the writing process.
Audience: How familiar is your audience with the show? What Is their attitude Telf pairs to write a rough draft of 3
toward the show? How will these answers affect what you should and should the script and then rehearse it. -
not do in your script? How will the use of irony, overt sarcasm, or ridicule affect For the rehearsal. have pai

. pairs ask

your audience’s response to your parody? You will present your script to your
classmates in a reader’s theater, so keep that cudience in mind.

volunteers to play certain parts.
During the rehearsal, pairs shoule
analyze how effectively the skit
meets the requirements of parody
including details, tone, audience,
organization, diction, and syntax,
Pairs should then use their notes
revise the script.

Organization: Focusing on the formulas of your subject, how should you start,
develop, and end your script?

Diction: What patterns of speech can you identify that would be easy to parody?
How stupid or cliché do you want to make your characters/personalities appear?

Syntax: What about the pacing of the script? Where should it read the
most quickly? Where should the reader hang on every word? How can you
daccomplish this?

© 2017 College Board. All rights reserved,
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% PLAN

Suggested Pacing: 1 50-minute
class period

B TEACH

EE Read the Preview and the Setting
a Purpose for Reading sections with
students. The Preview questions will
provide a focus for reading Twain's
comic speech. Help students
understand the instructions for
annotation,

FJ FIRST READ Introduce students

to Mark Twain's “Advice to Youth,”
perhaps beginning by stating, “Mark
Twain and | have some advice for
you ... .” Using your best “wise old
mentor” voice, read aloud the first
three paragraphs. As students follow
along, have them mark the text as
indicated in the Setting the Purpose
for Reading.

E% You may choose to conduct the
rest of the first reading in a variety
of ways:

» independent reading

+ paired reading

+ small-group reading

* read aloud

Text Complexity

Overall: Accessible

Lexile: 10400

Qualitative: Moderate Difficulty
Task: Moderate (Analyze)

B3 As students are reading, monitor
their progress. Be sure they are
engaged with the text and annotating
words, phrases, and sentences that
are funny and show a surprising
departure from where the text seems
to be going. Also, students should
annotate parts where they “miss the
joke.” Evaluate whether the selected
reading mode is effective.

ACTIVITY

CHEN

Need Some Advice?

LEARNING STRATERIES:
Marking the Text, Graphic
Organizer, RAFT

Preview

* Learning Targets
LAV Analyze satirical techniques used for comic effect.
%% Examine how syntax is used for effect,

In this activity, you will read a satirical essay by Mark Twain called “Advice to

My Notes

Youth.” Before you begin reading, consider the following questions, Be prepared to

discuss your responses.

* What advice do aduits typicatly give teenagers?
¢ Why do adults feel it is necessary to pass on this information?

* |s this advice typically helpful? Do you typically heed that advice? If not,

why not?

Setting a Purpose for Reading

Highlight words, phrases, aor sentences you find particularly funny.

Put a star next to any places where the text tekes a surprising departure from
where It seems to be going.

Put a question mark next to any parts that you can tell are supposed to be

funny, but you don’t quite get the joke.

'ABOUT THE AHTHOR

Satire

by Mark Twain

'SumuelC{emens, whose pen nume ‘was MurkTwum was bem in 1835 in:
- Missouri: H1s most Fnrnuus novel TheAdvenrures ofHuckIebenyHnn cuused
g revolution in American lsteruture Dur;ng his tlfe he was ulsu famnus fur h:s
: humorous lectures, essuys, und sceymgs S 3 i

Circle unknown words and phrases. Try to determine the meaning of the words
by using context clues, word parts, or a dictionary.

Advice 1o Youfh

(1882)

1 Being told I would be expected to talk here, T inquired what sert of telk T ought

didactic: that teaches moral values

to make. They said it should be something suitable to youth—something didactic,
instructive, or something in the nature of good advice, Very well, I have a few things in

my mind which I have often longed to say for the instruction of the young; for it is in

urgingly—

one’s tender early years that such things will best take root and be most enduring and
most valuable. First, then. I will say to you my young friends—and I say it beseechingly,

Focus Sfuhdards:

RL.11-12.1: Cite strong and thorough textual
evidence to support analysis of what the text
says explicitly as well as inferences drawn from
the text, including determining where the fext
leaves matters uncertain.

RL.11-12.6: Analyze a case in which grasping
a point of view requires distinguishing

' what is directly stated in a text from what is
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really meant (e.g., satire, sarcasm, irony, or

understatement).

RL.11-12.10: By the end of grade 11, read

and comprehend literature, including stories,
dramas, and poems, in the grades 11-CCR text
complexity band proficiently, with scaffolding
as needed at the high end of the range.

Additional Standards Addressed:

RL.11-12.3; RL.11-12.4; RL.11-12.5;
W.11-12.4; W.11-12,5; W.11-12.10;
L.11-12.3¢; L.11-12.6
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ACTIVITY 3149
continued

2 Always obey your p‘a.rents, when they are present. This is the best policy in the long
run, because if you dort, they will make you. Most parents think they know better than My Notes
you do, and you can generally make more by humoring that superstition than you can

by acting on your own better judgment.

3 Be respectful to your superiors, if you have any, also to strangers, and sometimes
to others. If a person offends you, and you are in doubt as to whether it was intentional

ot not, do not resort to extreme measures; simply watch your chance and hit him with a

brick. That will be sufficient. If you shall find that he had not intended any offense, come
out frankly and confess yourself in the wrong when you struck him; acknowledge it

like 2 man and say you didn't mean to. Yes, always avoid violence; in this age of charity

and kindliness, the time has gone by for such things. Leave dynamite to the low and
unrefined.

4 Go to bed early, get up early—ithis is wise, Some authorities say get up with the sun;

some say get up with one thing, others with ancther. But a lark is really the best thing to

get up with. Tt gives you a splendid reputation with everybody to know that you get up
with the lark; and if you get the right kind of Jark, and work at him right, you can easily

train him to get up at half past nine, every time—it’s no trick at all.

5 Now as to the matter of lying. You wan to be very careful about lying; otherwise

you are nearly sure to get caught. Once caught, you can never again be in the eyes of
the good and the pure, what you were before. Many a young person has injured himself

permanently through a single clumsy and ill finished lie, the result of carelessness born
of incomplete training. Some authorities hold that the young ought not to lie at all. That
of course, is putting it rather stronger than necessary; still while I cannot go quite so far
as that, I do maintain, and I believe T am righ, that the young ought to be temperate in maintain; declare strongly
the use of this great art until practice and experience shall give them that confidence,

elegance, and precision which alene can make the accomplishment graceful and

profitable. Patience, diligence, painstaking attention to detail—these are requirements;

these in time, will make the student perfect; upon these, and upon these only, may he

rely as the sure foundation for future eminence, Think what tedious years of study, eminence: success
thought, practice, experience, went to the equipment of that peerless old master who peerless: withoui equal
was able to impese upon the whole world the lofty and sounding maxim that “Truth
is mighty and will prevail’—the most majestic compound fracture of fact which any

of woman born has yet achieved. For the history of our race, and each individual’s

experience, are sewn thick with evidences that a truth is not hard to kill, and that 2
lie well told is immortal. There is in Boston a monument of the man whe discovered

anesthesta; many people are aware, in these latter days, that that man didn't discover it

at all, but stole the discovery from another man, Is this truth mighty, and will it prevail?
Ah ne, my hearers, the monument is made of hardy material, but the lie it tells will

outiast it a million: years. An awlkward, feeble, leaky lie is a thing which you ought to

make it your unceasing study to avoid; such a lie as that has no more real permanence
than an average truth. Why, you might as well tell the truth at once and be done with it.

A feeble, stupid, preposterous lie will not live two years—except it be a slander upon preposterous; silly
somebody. It is indestructible, then, of course, but that is no merit of yours. A final slander: harmful statement about
word: begin your practice of this gracious and beautiful art early—begin now. fT had someone

begun earlier, I could have learned how.

& Never handle firearms carelessly. 'The sorrow and suffering that have been caused

through the innocent but heedless handling of firearms by the young! Only four
days ago, right in the next farm house to the one where I am spending the summer, a

grandmother, cld and gray and sweet, one of the loveliest spirits in the land, was sitting

at her work, when her young grandson crept in and got dewn an old, battered, rusty

© 2017 College Board, All rights reserved.

1. Craft and Structure (RL,11-12,6) How does How does Twain first use it? What difference in

Twain satirize typical advice about oheying meaning does the last sentence reveal?

one’s parents in paragraph 2? For what reasons 3, Key Idea and Details (RL.11-12.1)} Which

are children typicatly teught to obey their words and phrases in paragraph 5 express
parents? Why does Twain tell children to obey the likelihood of learning to tell the perfect
their parents? “immortal” lie? What is Twain’s real message?
2. Craft and Structure (RL.11-12.4) How does What is likely to happen if a liar is not “very
Twain change the meaning of “get up with the careful”? What kind of study is required to tell a

! lark” in paragraph 4 to create humor? What does  great lie? What is a “feeble” lie no better than?

!s Twain himself able to do what he describes?

Unit3 = American Forums: The Marketplace of ld2as

Explain in more detgil the instruct
about putting question marks nex
to parts where students “miss the
joke.” Tell students that as they re
they will realize that Twain is writi
a satire that makes a series of poi
meant to be humorous. However,
some of these points will not seen
funny, even though the author me
them to be. There are many reaso:
for this disparity between intent a
effect. Twain might use words tha
are unfamiliar, thereby killing the
joke. Also, at times, Twain’'s writin
style is lengthy and complex. At
such places, the student might los
the author’s train of thought and
miss the humor. Twain might also
reference something that student:
are not familiar with. For example,
they might not realize that Twain i
the author of Innocents Abroad.

EZ Bosed on the observations you
make during the first reading, you
may want to adjust the reading

mode. For example, you may deci
for the second reading to read alo
certain complex passages, or you
may group students differently.

v




reading, students will be returning
to the text to answer the text-
dependent comprehension
questions. You may choose to have
students reread and work on the
questions in a variety of ways:

= independently

* in pairs

¢ in small groups

» tpgether as a class

Have students answer the
text-dependent questions. If they
have difficulty, scaffold the
guestions by rephrasing them or
breaking them down into smaller
parts. See the Scaffolding the
Text-Dependent Questions boxes
for suggestions.

{3 SECOND READ: During the second

ACTIVITY 34
" continued

Need Some Advice?

. WORD
§CONNECTIONS

Roots and Affixes

The word inestimable is formed
fram the prefixin-, meaning
“not,” the root estim, meaning
“tg value,” and the suffix -gble,
meaning *oble to be.” Thus,
something inestimable is
tmpossible to put a value an,
The words estitnate and esteem
also derive from the same

\\Latin root,

\

My Notes

precepts; rules

gun which had not been touched for many years and was supposed not to be loaded,
and pointed it at her, laughing and threatening to shoot. In her fright she ran screaming
and pleading toward the door on the other side of the room; but as she passed him he
placed the gun almost against her very breast and pulled the trigger! He had supposed
it was not loaded. And he was right—it wasn’t. So there wasn’t any harm done, It is

the only case of that kind I ever heard of. Therefore, just the same, dor’t you meddie
with cld unloaded firearms; they are the most deadly and unerring things that have
ever been created by man, You don't have to take any pains at all with them; you don’t
have to have a rest, you don’t have to have any sights on the gun, you der’t have to take
aim, even. No, you just pick out a relative and bang away, and you are sure to get him,
A youth whe can’t hit a cathedral at thirty yards with a Gatling gun in three quarters
of an hour, can take up an old empty musket and bag his grandmother every time, at

a hundred. Think what Waterloo would have been if one of the armies had been boys
armed with old muskets supposed not to be loaded, and the other arnty had been
composed of their female relations, The very thought of it makes one shudder.

7 ‘There are many sorts of books; but good ones are the sort for the young to
read, Remember that. They are a great, an inestimable and unspeakable means of
improvement. Therefore be careful in your selection, my young friends; be very careful;
confine yourselves exclusively to Robertson’s Sermons, Baxter’s Saint’s Rest, The
Innocents Abroad, and works of that kind.

8 But I have said enough. I hope you will treasure up the instructions which I have
given you, and make them a guide to your feet and a light to your understanding, Build
your character thoughtfully and painstakingly upon these precepts, and by and by,
when you have got it built, you will be surprised and gratified to see how nicely and
sharply it resembles everybedy else’s.

Second Read
s Reread the satire to answer these text-dependent questions.

s Write eny additional questions you have about the text in your Reader/Writer
Notebook.

=¢X{,-1. Craft and Structure: How does Twain satirize typicol advice about obeying one’s

A

parents in paragraph 2?

Twain satirizes this advice by echoing typical advice and then undercutting it
with unexpected reasons. Usually, children are {old (o obey Lhel porents out of
respect for thelr support and wisdom. Twain telis children to ehey their parents
for selfish reasons: “to moke more by humoring” the supersiition that the
porents know more than the children, BL11-12.5

0

4. Craft and Struciure (RL.11-12.6) How does the last sentence
suggest Twain’s purpose for the satire? Whom will you
resemble if you follow Twain’s advice? On the surface, what
does Twain advise people to do? Are you able to think of people
who act as he describes? Does Twain really want youth to follow
his advice?
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AGTIVITY 339 :
continued - Teacher Notes

2. Craft and Structure: How does Twain change the meaning of “get up with the
lark™ in poragraph 4 to create humor? My Notes
;(' ' When Twain first recommends getting up with “olork,” the reader gssumes
\\ he's using the usael meoning of the Idiom “get up with the lark,” to get up
’ at the same time as the birds do, usuaily quite early in the moring, In the
tast sentence of the paragroph, Twoin reveals that his meaning is literal, not
figurative, He is talking cbout a specific lork, which he suggests training to sleep
inlater so one doesn’t have to get up so eorly. RL11-12.4

3. Key Ideas and Details: Which words and phrases in paragraph 5 express
the likelihood of learning to tell the perfect “immortal” lie? What is Twain’s
real message?
Twoin points o picture of the difficulty of lying, first warning “you are nearly
sure to get cought” i you are not “very careful.” He says “the yvoung cusht fo
e temperate tn the use” of lies until they can do it profitably, He describes
“tedious years of study, thought, practice, experienca” and “unceasing study”
to avoid “feable” lies, saying “why you might o5 well tell the truth.” At the end
of the poragroph he reveals he connot He as he describes. Twoin®s messoge is
that ving well Is an impaossible task, RL.11-12.1

4, Craft and Structure: How does the last sentence suggest Twain’s purpose for
the satire?
Twain says if children follow his advice, their characters will "resemble
everybody else’s.” Following his odvice os stofed would mean manipulating
sne’s parents, hitling people who might bave meant {o offend, perfecting the
“lmmortal” He, and shooting relotives occidentally. Boing these things would nat
make one o good person, but they describe what “everybody [elsel” does. Twein
humorously advises chiidren to be better than everybody else, RL11-12.6

@ 2017 College Board. All rights reserved,
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B Ask students what makes this
piece funny, and then guide them to
a discussion of how Twain structures
sentences for comedic effect. The
piece relies heavily—though not
exclusively—on loose sentences, i.e.,
sentences in which the first clause is
often a cliché that seems complete
but is followed by a modifying clause
or phrase that changes or undercuts
the meaning.

E} Read the Language and Writer’s
Craft feature on cumulative or loose
sentence patterns aloud with
students. After the reading, have
students work with a partner to
complete the graphic organizer by
identifying more examples of loose
sentences in the text.

In this activity, students might need

support understanding and writing

cumulative sentences.
4 Display both example
2 i sentences on the
board, and work together to
identify the main idea and detail
phrases in each. Distribute the Idea
Connector graphic crganizer.
Provide the following main ideas
for “Sentence One” and have
students use the organizer to
complete the cumulative sentence
patterns: Something all young
people should know is
Something all grown-ups should
know is .

# Call on student volunteers fo

2 point out the main idea and
phrasal details in the examples.
Have students work collaboratively
to complete the Idea Connector
graphic organizer to combine ideas
together in different ways far their
“Advice to Youth” paragraphs.

Explain that cumutotive
or loose sentences are a
popular tool for humor and satire
writers such as Mark Twain and
Jonathan Swift, Have students
explore this technique by
researching it in Strunk and
White's The Elements of Style.
Have them report their findings,
and additional examples from
literature, to the class.

ACTIVITY 31

continued -

My Notes

Need Some Advice?

Working from the Text

5. Didactic (Greek, didaktikos: apt at teaching) is a term often used to describe a
speaker’s or writer’s tone when that speaker or writer is attempting to educate
or inform an audience. Provide an example of textual evidence for why Twain's
piece could be described as didactic.

Check Your Understanding
Quickwrite; Where does “Advice to Youth” fall on the Horatian to juvenalian
continuum? tdentify textual support to justify your answer.

Cumulative (or loose) sentences are sentences in which the main idec is
followed by a series of phrases that supply further details about a person,
place, event, or idea, Writers tend to use them to make their writing informal
or conversational. Consider this example in which the main idea or clause Is
in italics, followed by a series of phrases.
“We reached New York that morning efter a turbulent flight and some
exciting experiences, tired but exhilarated, full of stories to tell our friends
and neighbors,”

In “Advice to Youth,” Mark Twain uses cumulative sentences for comedic
effect. Notice how this works in the second sentence of his speech:

“They said it should be something suitable to youth—something didactic,
instructive, or something in the nature of good advice,”

By listing out the “suiteble” qualities that “they” suggest, Twain seems to
wink knowingly at the audience in a conversational way,

% |n the graphic below, identify ot least three peces of advice
Twain renders to his audience. Write the main claise in calumn one, write
the main or modifying phrase or clause In column twe, and explain the effect
of this loose sentence pattern in column three. In seme cases, Twain may add
multiple modifying clakses, so beware!

1 Alwaoys obey your : :
Doparents.. : : conditional ond :
: : * therefore camic
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CTIVITY 318 3
cantinued E EI} Direct students to use a RAF
- to generate a role for themselves
and an audience to whom they w
write a short advice cotumn, as
My Notes directed in the writing prompt. If

Write your own lecture of advice to a particular audience. Use a RAFT to selecta . .
role for you to play and an audience to whom to impart your great wisdom (your V‘?“ think ?hey ne,ed heip‘commg
with creative choices, guide then

topic). Be sure to:
» Select @ topic that is specific to your audience, through this writing as a class.
Have students share examples

+ Use an appropriate format in which to deliver your message to your audience .
{e.q., an editorial, a letter, eic.} and follow the format’s conventions. when they are finished.

* Use loose sentence patterns to create a humorous effect. - 4 o % :
ASSESS

Review students’ quickwrites for {
Check Your Understanding task. T
reinforce this activity, have stude!
rank each example of textual supj
on the Horatian to Juvenalian
continuum from Activity 3,18,

Students’ responses to the
writing prompt should demonstra
an ability fo use an appropriate
format to convey a written satiric
message and to follow the format
conventions.

B ADAPT

if students have difficulty selectin
audiences for their lectures, have
them list three topics they want te
treat in a satiric manner. Then hay
them choose at least one appropr
audience for each topic and provic
reasons why the audience is

appropriate. Have students select

the best topic/audience for their
lectures from these lists,

@ 2017 College Roord. All rights reserved.
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_BPLAN

Materials: poster paper
Suggested Pacing: 1 56-minute
class period

CPTEACH

EH Twain is as well known for his
biting Juvenalian satire as he is for
his more comic Horatian satire. For
example, “Advice to Youth” isa
more Horatian, or lighthearted,
commentary on adult expectations of
and advice to young people, However,
in the following text, “The War
Prayer,” Twain presents a much more
Juvenalian, or pointed and biting,
commentary on war. The last few
satires in the unit are more Juvenalian
fn their technique and purpose. Be
sure students understand the larger,
raore serious purposes of these
satires and their bitter tones.

FJ Read the Preview and the Setting
a Purpose for Reading sections with
students, Help them understand the
instructions for annotation.

[ER FIRST READ: Based on the
complexity of the passage and your
knowledge of your students, you
may choose to conduct the first
reading in a variety of ways:

» independent reading
* paired reading

¢ small-group reading
* read aloud

i Text Complexity
Overall: Very Complex
Lexile; 1240L

Qualitative: High Difficulty
Task: Challenging (Evaluate)

B As students are reading, monitor
their progress. Be sure they are
engaged with the text and annotating
words, phrases, and sentences they
find funny and noting satirical
techniques. Evaluate whether the
selected reading mode is effective.

EE Based on the observations you
make during the first reading, you
may want to adjust the reading mode.
For example, you may decide for the
second reading to read aloud certain
complex passages, or you may group
students differently.

ACTIVITY

3.20

Twain in Twain

LEARNING STRATEGIES:
Marking the Text, SOAP3Tone

My Notes
N

learning Targets

{' $ Compare and contrast two satirical texts to analyze their purpose and the
techniques used.

5 “¥% Evaluate the author’s choice of tone to appeal to an audience.

Preview
In this activity, you will read another satirical piece by Mark Twain to analyze how
the master of American humor used tone to appeal to an audience.

Setting ¢ Purpose for Reading

¢ Highlight words, phrases, or sentences you find particularly funny.

+ Identify and keep notes about the satirical techniques Twain uses.
* Circle unknown words and phrases. Try to determine the meaning of the words

by using context clues, word parts, or a dictionary.

by Mark Twain

1 Itwas a time of great and exalting excitement, The couniry was up in arms, the

. war was on, in every breast burned the holy fire of patriotism; the drums were beating,
ot 4 the bands playing, the toy pistols popping, the bunched firecrackers hissing and

S
@Ww

Word Relationships
The verh invoke, meaning "to
ask for help,” usually from
o god, is derived from the
Latin word invocare, meaning
“to call.” Other words based
on invocare are invoker,
\\Invacaﬂon, and invocatory.

Ha spluttering; on every hand and far down the receding and fading spread of roofs and
:\; alconies a fluttering wilderness of flags flashed in the sun; daily the young volunteers
"'V “marched down the wide avenue gay and fine in their new uniforms, the proud fathers
and mothers and sisters and sweethearts cheering them with voices choked with
happy emotion as they swung by; nightly the packed mass meetings listened, panting,
to pairiot cratory which stirred the deepest deeps of their hearts, and which they
interrupted at briefest intervals with cyclones of applause, the tears running down their
cheeks the while; in the churches the pastors preached devotion to flag and couniry,
and invoked the God of Battles beseeching His aid in our good cause in outpourings of
fervid eloquence which moved every Hstener. It was indeed a glad and gracious time,
and the half dozen rash spirits that ventured to disapprove of the war and cast a doubt
upon its righteousness straightway got such a stern and angry warning that for their
personal safety’s sake they quickly shrank out of sight and offended no more in that way.

martial: military

sabers: heavy cavalry swerds with
carved blades
tumult: naise and confasion

2 Sunday morning came—next day the battalions would [eave for the front; the
church was filled; the volunteers were there, their young faces alight with martial
dreams—visions of the stern advance, the gathering momentum, the rushing charge,
the flashing sabers, the flight of the foe, the tumult, the enveloping smoke, the fierce
pursuii, the surrender! Then home from the war, bronzed heroes, welcomed, adored,
submerged in golden seas of glory! With the volunteers sat their dear ones, proud,
happy, and envied by the neighbors and friends whe had no sons and brothers to send

forth to the field of henor, there to win for the flag, or, failing, die the noblest of noble

Focus Standards:
RL.11-12.5: Analyze how an author’s choices

concerning how to structure

text (e.q., the choice of where to beginorend a
story, the choice to provide a comedic or tragic
: resolution) contribute to its overall structure
i and meaning as well as its aesthetic impact.

RL.11-12.6: Analyze a case in which grasping
a point of view requires distinguishing

what is directly stated in a text from what is
really meant (e.q., satire, sarcasm, irany, or
understatement).

SL.11-12.1a: Come to discussions prepared,
having read and researched material under
study; explicitly draw on that preparation by
referring to evidence from texts and other
research on the topic or issue to stimulate a
thoughtful, well-reasoned exchange of ideas.

5L.11-12.1c: Propel conversations by posing
and responding to questions that probe

specific parts of a
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deaths, The service proceeded; a war chapter from the Old Testament was read; the
first prayer was said; it was followed by an organ burst that shook the building, and
with one impulse the house rose, with glowing eyes and beating hearts, and poured cut
that tremendous invocation—“God the all-terrible! Thou who ordainest! Thunder thy
clarion and lightning thy sword!”

3 Then came the “long” prayer. None could remember the like of it for passionate
pleading and moving and beautiful language. The burden of its supplication was, that
an ever-merciful and benignant Father of us all would watch over our noble young
soldiers, and aid, comfort, and encourage them in their patriotic work; bless them,
shield them in the day of battle and the hour of peril, bear them in His mighty hand,
make them strong and confident, invincible in the bloody onset; help them to crush the
foe, grant to them and to their flag and country imperishable honor and glory—

4 An aged stranger entered and moved with slow and noiseless step up the main
aisle, his eyes fixed upon the minister, his long body clothed in a robe that reached to
his feet, his head bare, his white hair descending in a frothy cataract to his shoulders,
his seamy face unnaturally pale, pale even to ghastliness. With all eyes foliowing him
and wondering, he made his silent way; without pausing, he ascended to the preacher’s
side and stood there waiting. With shat lids the preacher, unconscious of his presence,
continued with his moving prayer, and at last finished it with the words, uttered in
fervent appeal, “Bless cur arms, grant us the victory, @ Lord our God, Father and
Protector of our land and flag!”

5 The stranger touched his arm, motiened him to step aside—which the startled
minister did—and took his place. During some moments he surveyed the spellbound
audience with solernn eyes, in which burned an uncanny light; then in a deep voice
he said:

& “Tcome from the Throne—bearing a message from Almighty God!” The words
smote the house with a shocl; if the stranger perceived it he gave no attention. “He has
heard the prayer of His servant your shepherd, and will grant it if such shall be your
desire after I, His messenger, shall have explained to you its import—that is to say, its
full import. For it is like unto many of the prayers of men, in that it asks for more than
he who utters it is aware of—except he pause and think.

7 "God’s servant and yours has prayed his prayer. Has he paused and taken thought?
Is it one prayer? No, it is two—one uttered, the other not, Both have reached the ear of
Him Wheo heareth all supplications, the spoken and the unspoken. Ponder this—keep
it in mind. ¥ you would beseech a blessing upon yourself, beware! lest without intent
you invoke a curse upon a neighbor at the same time. If you pray for the blessing of rain
upon your crop which needs it, by that act you are possibly praying for a curse upon
some neighbor’s crop which may not need rain and can be injured by it.

8 “You have heard your servant’s prayer—the uttered part of it. I am commissioned
of God to put into words the other part of it—that part which the pastor—and also
you in your hearts—fervently prayed silently. And ignorantly and unthinkingly? God
grant that it was so! You heard these words: ‘Grant us the victory, G Lozd our Ged!
That is sufficient, The whole of the uttered prayer is compact into those pregnant words.
Elaborations were not necessary. When you have prayed for victory yon have prayed
for many unmentioned results which follow victory—must follow it, cannot help but
follow it. Upon the listersing spirit of God fell also the unspoken part of the prayer. He
commandeth me to put it into words. Listen!

ACTIVITY 3.20 ;
- continyed - Teacher Notes

My Notes

supplication: plea

cataract: waterfall

smote;: struck hard

commissioned: assigned the task

© 2017 Collage Board. All rights reserved.

o NDA
! reasoning and evidence; ensure a hearing
for a full range of positions on a topic or
issue; clarify, verify, or challenge ideas and
conclusions; and promote divergent and
creative perspectives.

Additional Standards Addressed:
RL.11-12.1; RL.11-12.2; RL.11-12.3;
RL.11-12.4; RL.11-12.10; 51.11-12.5;
L.11-12.3a
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I3 SECOND READ: During the second
reading, students will be returning
to the text to answer the text-
dependent comprehension
questions. You may choose to have
students reread and work on the
questiens in a variety of ways:

* independently

* in pairs

» in small groups

* tagether as a class

Have students answer the
text-dependent questions. if they
have difficulty, scaffold the
questions by rephrasing them or
breaking them down into smaller
parts. See the Scaffolding the
Text-Dependent Questions hoxes
for suggestions.

Twain in Twain

ACTIVITY 3.2
. continued

My Naotes

unavailing: useless

protract: prolong

beset: troubled
contrite: remorseful or apologetic

3“0 Lord our Father, our young patriots, idols of our hearts, go forth to battle—be
Thou near them!| With them-—{n spirit—we also go forth from the sweet peace of cur
beloved firesides to smite the foe. O Lord our God, help us to tear their soldiers to
bloody shreds with our shells; help us to cover their smiling fields with the pale forms
of their patriot dead; help us to drown the thunder of the guns with the shrieks of their
wounded, writhing in pain; help us to lay waste their humble homes with a hurricane
of fire; help us to wring the hearts of their unoffending widows with unavailing grief;
help us to turn them out roofless with litile children to wander unfriended the wastes of
their desolated land in rags and hunger and thirst, sports of the sun flames of summer
and the icy winds of winter, broken in spirit, worn with travail, imploring Thee for
the refuge of the grave and denied it—for our sakes who adore Thee, Lord, blast their
hopes, blight their lives, protract their bitter pilgrimage, make heavy their steps, water
their way with their tears, stain the white snow with the blood of their wounded feet!
‘We ask it, in the spirit of love, of Him Who is the Source of Love, and Who is the ever-
faithful refuge and friend of alf that are sore beset and seek His aid with humble and
conirite hearts, Amen,

(After a pause.)
16 “Ye have prayed it; if ye still desire if, speak! The messenger of the Most High
waits!”
11 Ttwas believed afterward that the man was a lunatic, because there was no sense in
what he said.

Second Read
= Reread the satire to answer these text-dependent questions.

* Write any additional questions you have about the text in your Reader/Writer
Notebook,

1. Craft and Structure: How do Twain’s descriptions create a caricature in
paragraph 17 What point of view does this description suggest?
Tweain crevtes a caricature of o patristic town by vividly describing people
pvercome by happy patrictic emotion. The town puts on grand displays, ond the
minister pregrhes patrictic sermons. The mood s “glod and gracious.” A few
whio “disapprove of the wor™ are quickly run off. The happy mood is out of touch
with the reality that the soldiers are going o war and could die, suggestino o
point of view criticol of unguestioning patriotism, RL11-12.6

2, Key Ideas and Details: in paragraph 2, what evidence shows the townspeople’s
expectations for the war?
The young voluntears imagine g grond hotile—"the stern advence ...
the flashing sabers”—an inevitable victory —“the Hight of the foe .., the
surrender!” —and o glorious return — “home from the way, bronzed heroes,
welcomed, adored.” Their fomities also imogine they will “win for the flog”
or briefly entertaln o remote possibility these young volunteers will "die the
noblest of noble deoths,” RL.11-12.1

8 Bl
1. Craft and Structure (RL.11-12.6) How do
Twain’s descriptions create a caricature in
paragraph 1? What point of view does this
description suggest? How does Twain describe
people, displays, events, and emotions

in paragraph 17 What caricature do the
descriptions create collectively? How are those
who disapprove of war treated? What point of
view on patriotism does this evidence suggest?
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2. Key Ideas and Details (RL.11-12.1) In
paragraph 2, what evidence shows the
fownspeople’s expectations for the war? How
do the young volunteers imagine the battle,
its outcome, and their return? What do their
families imagine will happen to the soldiers?

3. Key Ideas and Details (RL.11-12.1) Who or
what is the messenger who enters the story
beginning with paragraph 4? Support your
response with text evidence. How does the
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3. Key Ideas and Details: Who or what is the messenger who enters the story
beginning with paragraph 4?7 Support your response with text evidence,
The mysterious mon cails himself God’s messenger ond says he is
“commissioned of God.” Angels are troditionally described as messengers,
so he is most likely on ongel. However, the description of his long white holr
and the “uncanny light” in his eyes clso resembles some depictions of God.
RL.11-12.1

4. Key Ideas and Detaoits: Summarize the man’s message to the townspeople as
stated in his prayer in paragraph 9, What theme does his message suggesi?
The messenger says God hears the town’s prayer, but he wanis them to
understand its full impact before granting it. One person's prayer may have
unwaonied consegquenctes for other pesple, In the case of wor, a glorious victory
for the tewn’s side means horrible consequences for enemy soldiers and
civillans. This worning suggests one should always consider the effects of one’s
prayers on others. RLL11-12.2

v

. Key Ideos and Details: What can you infer about human nature from the town's
reaction to the messenger in paragraph 127
People tend {o care only about themselves and their concerns. Even
after hearing oll of the awful consaquences of their prayer for victory, the
townspeople dismiss God's messencer os a lunatic. Their perspective does not
seem {6 change ot all RL.11-12.1

Working from the Text

6. Once you have finished reading the piece, canduzct a comparative SOAPSTone,
locking at the different ways in which Twain treats these drastically different
topics. To help you organize your thoughts, you might fold your paper
tengthwise, use the first column to complete @ SOAPSTone on “Advice to
Youth” and the second column for “Fhe War Prayer.” Be prepared to discuss
your Tesponses. ’

7. As a foflow-up to the comparative SOAPSTone actlvity, discuss the fellowing
questions:

+ How is the type of satire being used appropriate for the subject and purpose?

* How do the terms Horatian satire and fuvenalian satire apply to the two
satires by Twain?

Check Your Understanding

Transfer your answers to a poster and include a visual element that symbaolizes the
differences between the texts, Present your poster to the class,

ACTIVITY 3.20
continued

My Notes

":Reada
Select o text fromyournews *. -
- portfatio; Explain in:writing -~
~how the writer uses toneto .-

‘advance his or.her opinioh. .- :

nd .R:e“sbon_d" SRR

EJ After students finish reading,
place them in groups of no more tl
four people. Instruct students to ¢
a SOAPSTone for both “The War
Prayer” and “Advice to Youth” in
which they look at the different wi
Twain treats these drastically
different topics. For example, the
tone in “Advice to Youth” makes u
of parody and is lighthearted and
playful (Horatian}. However, the
in “The War Prayer” is solemn,
disheartened, and indignant,
reflecting Twain's distaste for the
unthinking glorification of war

as honorable and the jingoistic
mentality that “God is on our side

B3 Instruct students to transfer th
information to poster paper and ke
include visual elements that
symbolize and contrast the
differences between the texts. Ha
students present their findings to
class. Then lead a class discussion
in which students respond o the
Essential Question: How does @
writer use tone to advance an
opinion? Evaluate infermation on
posters as well as the content of
students’ discussions.

EEi To provide students with mor
practice identifying tone in a new:
source, have them complete the
Independent Reading Link,

B ASSESS

Review students’ posters created
for the Check Your Understanding
task. To reinforce the activity, hav
students select phrases or senten
from each Twain piece and use the
to support the visuals in the poste

| BADAPT
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i narrator describe the mysterious man? How

What should one always consider when praying or
does the man describe himsetf and his purpose?  wishing for something?
Which beings from the Christian tradition might 5 gey Ideas and Details (RL.11-12,1) Whot can |
these details suggest? you'infer abeut human nature from the town’s
| 4. Key ldeas and Details (RL.11-12.2) Summarize  reaction to the messenger in paragraph 12?7
the man’s message to the townspeople as stated ~ What awful consequences for the enemy does
in his prayer in paragraph 9. What theme does the messenger warn of in paragraph 97 From
his message suggest? If the people pray for their  the townspeople’s reaction, does it seem as if
soldiers to defeat the enemy, what is the people’s  they will change their prayer? What does this

. unstated prayer regarding the fate of the enemy? reaction suggest about human nature?

Unit 3 ¢ American Forums: The Marketplace of Ideas

If students’ posters do not reflect
understanding of the task, have
students look at examples of
movie posters for various types of
comedies, Have them use an OPTI
chart to analyze the posters. Ther
tell students to use some of these
same elements in their own poste

’




PPLAN

Materials: Optional: Internet access
Suggested Pacing: 1 50-minute
class period

BTEACH

EJ For the writing prompt at the end
of this activity, students will need to
brainstorm a list of controversial
public issues. You may choose to
conduct this brainstorming session
before they read the articles or after.

B3 Explain that writers often use
satire to critique public policy but
that the texts may vary dramatically
in tone.

El Read the Preview and the Setting
a Purpose for Reading sections with
your students. Help them understand
the instructions for annotation,

E} FIRST READ: Based on the
complexity of the passage and your
knowledge of your students, you
may choose to conduct the first
reading in a variety of ways:

» independent reading

* paired reading

* small-group reading

#= Text Complexity
Overall: Complex

Lexile: 1210L

Qualitative: Moderate Difficulty
Task: Moderate (Analyze)

EJ As students are reading, monitor
their progress. Be sure they are
engaged with the text and annotating
words, phrases, and sentences that
seem funny and contribute to the
satiric tone and purpose of the essay.
Evaluate whether the selected
reading mode is effective,

[ Based on the observations you
make during the first reading, you
may want to adjust the reading
mode. For example, you may decide
for the second reading to read aloud
certain complex passages, or you
may group students differently.

The Satirical Critique

.'.AETIVITY :

321

Learning Targets
il 4 Examine how tone is connected ko a writer’s purpose.
f}-" Evaluate the effectiveness of a satirical text.

LEARNING STRATEBIES:
Marking the Text, Brainstormin

o=t

Preview
in this activity, you will read two satirical pieces and use them as guides to begin
work on your own,

My Notes

Setting a Purpose for Reading

» Highlight words, phrases, or sentences you find particularly funny.

» Underline words and phrases that contribute to the satiric tone and purpose of

each essay.
* Circle unknown words and phrases. Try to determine the meaning of the words

by using context clues, word parts, or a dictionary.

Gambling in Schools

by Howard Mohr

1 [When Minnesota jumped into [egalized gambling, it was off the deep end without

a lifeguard. First it was Canterbury Downs, a clean, well-lighted horse track that seemed
more like a Lutheran church with betting windows. Then came Powerball, Daily Three,

Gopher Five (named after the official state rodent), and Scratch-Offs. Af the same fime

Native American casinos were springing up in the land of sky blue waters, raking it in
with blackjack and siot machines and high-stakes bingo. What could possibly be next?]

# Parents and teachers who have been worried sick about finding enough money
just to maintain public schools at a minimal fevel, wozry no mere. The Minnesota
Legislature last week approved the Education Gambling Bill. The bill aliows Video
Gaming Devices {VGDS) in K-12 classrooms. Only two machines per classroom wiil

minimal: basic

be permitted, unless the class size exceeds thirty, in which case one additional VGD

machine will be permitted for each additional ten students. Class size, however, will not
be a problem once the gambling revenue begins pouring in.

2 Students in math classes will be instructed in probability, statistics, and hot streaks.

The VGDs in kindergarten classrooms will operate with nickels only. All students will

be expected to do their assignments and homework before gambling, unless they're on
aroll.

&4 Powerball and Gopher Five tickets will be sold only in the lunchroom during the

noon hour. But the attractive neon Minnesota lottery signs will be permitted at the

main entrance of the school and near the scoreboard at games.

5 Pulltabs and Scratch-Offi are specificaily outlawed in the bill because they make a
lobby: group that works to big mess, according to the powerful Janitor’s Lobby.

influence lawmakers

: R1,11-12,6: Determine an author’s point of

as needed by planning, revising, editing,

rewriting, or trying a new approach, focusing on
addressing what is most significant for a specific
purpose and audience, (Editing for conventions
should demonstrate command of Language
standards 1-3 up to and including grades 11-12.)

Additional Standards Addressed:
RIL11-12,1; RI.11-12.5; W.11-12.4;

W.11~12.6; W.11-12.7; W.11-12.10;
SL.11-12.10; L.11-12.6

Focus Standards:

view or purpose in a text in which the rhetoric
is particularly effective, analyzing how

style and content contribute to the power,
persuasiveness, or beauty of the fext.

W.11-12.5: Develop and strengthen writing
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ACTIVITY 3.21
continued

& Off-track horse betting will be handled in the Principal’s office, with a $2 and $5
window initially, but with the option of a $100 window after the first year. Race results
will be available in convenient locations. The first half hour of the school day will be a

“handicapping homeroom,” but students will be encouraged to arrive early if they are

psyched up and have the feeling that this is the day.

handicapping: picking which
horse will win a race

7 Each school system may publish and sell its own Tip Sheet or it can hirea

professional tipster, such as “Gimp” Gordon or “Fast-Forward” Freddy, o bea

counselor and role model.

& Betting on high school sports will be forbidden, but the morning line for collegiate
and prefessional sports will be broadcast on Channel One and posted in the principal’s

My Notes

office near the sports betting window. As a safeguard, students will not be allowed 1o bet

on sporting contests unless they have successfully passed Math I1, “Point Spreads and

Injuries”

% Poker games will be operated as an extracurricular activity from the final bell until

four a.m. The School will be the “house” and provide the dealers. There will be a 10

percent rakeoff for each pot up to a maximum of $10 per hand. Only Five-Card Draw,
Stud, and Hold-Em will be permitied. Midnight Basebali, Spit in the Ocean, or Mission

Impossible will not be permitted because they are silly games of chance and would send

the wrong message to students.

10 Gambling will obviously bring new life and big money to the schools, but there are

other advantages:

1: Students will be prepared for jobs in the gambling industry after graduating.
2: Part-time jobs will be created in: the schools for change walkers, dealers, security

officers, and so on.

3: A wider variety of people will be atiracted to the teaching profession.

4: Discipline will be better because the hope of getting something for nothing is

one of the oldest drives for excellence.

11 A bigger gambling issue faces the Legislature soon: Should gaming be permitted
in hospitals and medical centers? And if so, how much and what kind? Would patients

be able o bet the ponies from their beds? Could nurses deal blackjack in the sunroom?

Could you go double eor nothing with your physician?

Second Read

¢ Reread the satire to answer these text-dependent questions.
¢ Write any odditional questions you have about the text in your Reader/Writer

Notebook,

Jury

might get involved with gambling?

Mohr tells parents and teachers o “worry no more” about finding maney
to “maintein public schools of a minimum level” because gombling s being

Key |deas and Details: What evidence in paragraph 2 indicates why schools

ailowed in schools, and he says closs size will not be o problem when “gambling

revenue begins pouring in.” This commentary indicates that money is an
incentive for schools to get involved with the gambling industry. R1L11-12.1

© 2017 College Board, All rights reserved.

1. Key Ideas and Details (R1.11-12.1) What
evidence in paragraph 2 indicates why schools
might get involved with gambling? What

: should parents and teachers “worry no more”
! about, and why? What does this worry indicate

about why schools might get involved with the
gambling industry?

2. Craft end Structure (Ri.11-12.6} How is
the lost sentence in paragraph 9 ironic? What

Baseball, Spit In the Ocean” and “Mission

Impossible” are “silly games of chance,” what
are other forms of poker such as “Five-Card Draw,
Stud, and Hold-EM”? What does Mohr's comment
suggest about all gambling?

3. Craft and Structure (R1.11-12.6) How does
the shift to hospitals and medical centers in
paragraph 11 show Mohr’s point of view on
gambling as a means of financial support for

public services? How does gambling affect

74 SECOND READ: During the sect
reading, students will be returnin:
to the text to answer the text-
dependent comprehension
questions. You may choose to hav
students reread and work on the
questions in a variety of ways:

* independently

* in pairs

* in small groups

» together as a class

E¥ Have students answer the
text-dependent questions. If they
have difficulty, scaffold the
questions by rephrasing them or
breaking them down Into smaller
parts. See the Scaffolding the
Text-Dependent Questions boxes
suggestions.
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EIFIRST READ: Based on the
complexity of the passage and your
knowledge of your students, you
may choose to conduct the first
reading in a variety of ways:

* independent reading
* paired reading
* small-group reading

Text Complexity

Overall: Complex

Lexile: 1290L

Qualitative: Moderate Difficulty
Task: Moderate {(Analyze)

B As students are reading, monitor
their progress. Be sure they are
engaged with the text and
annotating words, phrases, and
sentences that seem funny and
contribute to the satiric tone and
purpose of the essay. Evaluate
whether the selected reading mode
is effective.

EEE Based on the observations you
make during the first reading, you
may want to adjust the reading
mode. For exampie, you may decide
for the second reading to read aloud
certain complex passages, or you
may group students differently.

EF2 Be sure students attend to the

Grammar & Usage feature on
verbal phrases.

- CAETIVITY 3.21
~eontinued .

The Satirical Critique

My Naotes

BRAMMAR (5 LISAGE
Werbul Phrases

A gerund is a verb ending
with -ing and functioning

as a noun. For example, the
gerund of the vetb poison is
polsoning. A gerund phrase
consists of a gerund, its
object, and its modifiers.
Notice the gerund phrose
functionfng as tha subject in
tha first sentence of this text:
“Poisoning the earth can be
difficult ...”

A participle is a word formed
from a vert that can also

be used as an adjective.

For example, the verb rise
may be used as a past
adjective {the risen sun) ora
present adjective (the rising
sun). A participial phrase
consists of a participle and
any modifiers, Notice this
participiat phrase from the
text: “Keeping this in mind,
we should generate ...”

Find two more examples

of gerund phroses and
participial phrases in the text,

2, Craft and Structure: How is the last sentence in paragraph 9 ironic? What
critique of gambling does it suggest?
It is fronic to condemn three specific types of poleer as being “silly games of
chance” when so many other gomes of chanee, including other types of poker,
are being ollowed In school. It suggests that olt typas of gambling ore “silly
games of chance.” RL11-12.6

Craft and Structure: How does the shift to hospitals and medical centers in
paragraph 11 show Mehr's point of view on gumbling as a means of financial
support for public services?

W

By cieating o scenarle where gombling Lukes over schoois, hosplials, and
medical centars, Mohr shows his point of view that gambling should not be
invoived with public services in any way, even fo support them financially.
Toking money from the gombling industry moy cllow unwanted influences, as
iHustrated by the many negative ways gombling rokes over schools in the satire,
Rl11-12.6

How to Poison t rt

by Linnea Saukko

1 Poisoning the earth can be difficult because the earth is always trying to cleanse
and renew itself. Keeping this in mind, we should generate as much waste as possible
from substances such as uranium-238, which has a halflife {the time it takes for half
of the substance to decay} of one million years, or plutonium, which has a half-life of
only 0.5 million years but is so toxic that if distributed evenly, ten pounds of it could kiil
every person on the earth. Because the United States generates about eighteen fons of
platonium per year, it is about the best substance for long-term poiscning of the earth.
It would help if we would build more nuclear power plants because each one generates
only 500 pounds of plutonium each year. Of course, we must include persistent toxic
chemicals such as polychlorinated biphenyl (PCB} and dichicrodiphenyltrichloroethane
{DI>T) to make sure we have enough toxins to poison the earth from the core o the
outer atmosphere. First, we must develop many different ways of putting the waste from
these nuclear and chemical substances in, on, and around the earth.

2 Putting these substances in the earth is a most important step in the poisoning
process. With deep-well injection we can ensure that the earth is poisoned all the way
to the core. Deep-well injection involves drilling a hole that is a few thousand feet
deep and injecting toxic substances at exiremely high pressures so they will penetrate
deep into the earth. According to the Environmentai Protection Agency (EPA), there
are about 360 such deep injection wells in the United States. We cannot forget the
groundwater aquifers that are closer to the surface, These must also be contaminated.
This is easily done by shallow-well injection, which operates on the same principle as
deep-well injection, only closer to the surface. The groundwater that has been injected
with toxins will spread contamination beneath the earth. The EPA. estimates that there
are approximately 500,000 shallow injection wells in the United States.

| schoals, hospitals, and medical centers in the
: satire? Are these effects largely positive or

negative?
&, Craft and Structure (R1,11-12,5) How does
Saukko’s choice to structure her satire as a

how-to list create an unemotional tone? Skim
. and scan paragraph 1, Which words, if any,

describe emotions? How emotional is the tone
of this “how-to” instruction?

5, Craft and Structure (R1,11-12.5) What phrase ;
near the end of paragraph 1 describes Saukke’s
organization of the text? How effective is this
organization? Where does Saukke ironically
suggest putting waste and toxic substances

at the end of paragraph 17 How does this list

of prepositions reflect the order of thought in
paragraphs 2-77 Is this order logical? Why or
why not?
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3 Burying the toxins in the earth is the nexi best method. The toxins from landfills,
dumps, and lagoens slowly seep into the earth, guaranteeing that contamination
will last a long time. Because the EPA estimates there are only about 50,000 of these
dumps in the United States, they should be located in areas where they will leak to the
surrounding ground and surface water.

4 Applying pesticides and other poisons on the earth is another part of the poisoning
process. This is good for coating the earth’s surface so that the poisons will be absorbed
by plants, will seep into the ground, and will run off into surface water.

5 Surface water is very important to contaminate becanse it will transport the
poisons to places that cannot be contaminated directly. Lakes are good for long-term
storage of pollutants while they release some of their contamination to rivers. The only
trouble with rivers is that they act as a natural cleansing system for the earth. No matter
how much poison is dumped into them, they will try to transport it away to reach the
ocean eventually.

& 'The acean is very hard to contaminate because it has such a large volume and a
natural buffering capacity that tends to neutralize some of the contamination. So in
addition to the pollution from rivers, we must use the ocean as a dumping place for as
many toxins as possible. The ocean currents will help transport the pollution to places
that cannot otherwise be reached.

7 Now make sure that the air around the earth is very polluted. Combustion and
evaporation are major mechanisms for doing this, We must continuously pollute
becanse the wind will disperse the toxins while rain washes them from the air, But this
is good because a few lakes are stripped of all living animals each year from acid rain.
Because the lower atmosphere can cleanse itself faitly easily, we must explode nuclear
tests bombs thai shoot radioactive particles high into the upper atmosphere where they
will circle the earth for years. Gravity must pull some of the particles to earth, so we
must continue exploding these bombs.

& Soit is that easy. Just be sure o generate as many poisonous substances as possible
and be sure they are distributed in, on, and around the entire earth at a greater rate than
it can cleanse itself, By following these easy steps we can guarantee the poisoning of
the earth.

Second Read
¢ Reread the satire to answer these text-dependent questtons.
¢ Write any additional questions you have about the text in your Reader/Writer
Notebook.

4, Craft and Structure: How does Saukke's choice to structure her satire as a
how-to list create an unemotional tone?
Presenting the information as ¢ how-10 st alows Soukde to convey the
information objectively and factucily, without o ot of emaotion: “we should
generate os much waste as possibie from substances such s uranium-238,
which has o haif-life .. of one mitlion years.” Interestingly, the writer's lock of
emotion may have the effect of creoting shock or horror in her readers,
Ri11-12.5

CTIVITY 3.21
continued

My Notes
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i H

! 6. Craft and Structure (R1.11-12.6) How is the
¢ phrase “poisoned all the way to the core” in

! paragraph 2 an example of hyperbole? What

| effect does it have on the reader? How deep

| does Saukko say deep-well injection goes? How
. faris it to the center of Earth? How is “poisoned
all the way to the core” an overstatement?

point of view?

How does this hyperbole affect the reader’s
response to Saukko’s argument?

7. Craft and Structure (R1.11-12.6) How does
Saulcko use irony throughout the text to show
her point of view? Review the definition of irony.
How are Sauklko’s words different from her true

EEJ SECOND READ: During the

second reading, students will be
returning to the text to answer the
text-dependent comprehension
questions. You may choose to hav
students reread and work on the
questions in @ variety of ways:

« independently

¢ in pairs

» in smali groups

* together as a class

5L.0 Have students answer the
text-dependent questions. If they
have difficulty, scaffold the
questions by rephrasing them or
breaking them down into smaller
parts. See the Scaffolding the
Text-Dependent Questions boxes
for suggestions,

Unit 3 ¢ American Forums: The Marketplace of ideas

i




The Satirical Critique

_ACTIVITY 3.21)
Teacher Notes . continued. |

5. Craft and Structure: What phrase near the end of paragraph 1 describes
My Notes Saukko’s organization of the text? How effective is this organization?
in the last sentence of paragraph 1, Saukko ronicatly suggests putting
pofsonols substances “in, on, and arolind the earth.” She goes on o describe
the methods of poisoning the zorth in that order—first woys of peisoning the
deep earth, then Earth's surface and bodles of water, ond finclly the aiy ond
atmosphere. Moving from inside Earth {0 outside the atmosphere creotes an
effactive, logicat progression of thought. RL11-12.5

Craft and Structure: How is the phrase “poisoned all the way to the core” in
paragraph 2 an example of hyperbole? What effect does it have on the reader?
The phrase “noisoned all the way Lo the core” is on overstatement of the
depth of deep-well injection, Soukke describes the wells as “a few thousand
feet deep,” wherens the distonce to the center of the earth is measured in
thousands of miles. The prospect of Earth being poisoned all the way through
is frightening. Howaever, recognizing the hyperbole also undermines the foirly
factuol basls of other ironic statersents, RLL11-12.6

o

7. Craft and Structure: How does Saukko use irony throughout the text to show
her point of view?
Saukko uses irony directly, saying the opposite of what she really thinks. By
iranically expleining, step-by-step, how 1o poisen all areos of Earth, she clearly
expresses her point of view that people should be oware of the mony different
ways they are peisoning Eorth snd try to ovoid it. RL11-12.6

_ Working from the Text
E’{}\ 8. Which satire is more effective in making its point? Why?

9. Meet with others who chose the same essay. Be prepared to debate with a
member of the group who chose the other essay, using effective reasoning
and evidence from the text to prove your claim. Be able to point to satirical
techniques and purpose.
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Writing a Satire

The first task of writing a satire is to choose a topic you are informed and
passionate about. Think of some of the topics written about in this unit:
shallowness, football, war, gambling, and pollution,

Imagine that your school has a persistent problem with students being late
to class. Evaluate how the steps below can get you started on a satiricat piece
of writing.

' Step 1: Identify the topic.

Students belng late to class (tardiness)

Step 2: State the problem in hyperbolic terms,
The staggering fack of students at the beginning of class leaves teachers parakyzed.
(The diction averstates the severity of the problem: “paralyzed” and “staggering.”)

Step 3: Propose an fronic solution.

If students are late, they must stand outside the door for 20 minutes,

(This action does not solve the problem of students not being in class to learn.)
ist offense: Students will corry around a 40-1b clock for the remainder of the day.
2nd offense: Students wilk receive jail time.

(The punishment does not fit the “crime,”)

Step 4: Use wit {wordplay, clever language, or rheforical analogy).

Punishment will be doled out in a timely manner, (Word play)
This problem is a ticking time bomb! (Rhetorical analogy)

Step 5: Downplay the severity of the punishment using litotes.
Missing class and being ridiculed is a small price to pay to promote punctuality.

Sample paragraph using the above process:

It has come to my altention that students have been late to class at an alarming
level. The staggering lack of students af the beginning of class leaves teachers
paralyzed., To address this problem, we are adopting a new tardy policy. Following
the first offense, students will carry around a 40-ib clock for the remainder of the
day. Following the second offense, students witl receive a night in jail, during
which time they witl be able to think about what they have done wrong. We
promise to dole out this punishment in a timely manner because we have identified
this issue as o teking time bomb!

Check Your Understanding

Brainstorm a list of controversial public issues you could satirize,

My Notes

ACTIVITY 3.21
Continued

© 2017 College Board. All rights reserved.

EEE Ask students to decide which
essay makes its point more
effectively and why.

ET™ Form two groups, Assign the
Meohr essay to one group and the
Saukko essay to the other group.
Give each group 10 minutes to bui
a case for the effectiveness of the
assigned essay. After 10 minutes,
ask two students from each groug
come forward and debate the issu
Consider giving each student a
minute and « half. Then bring two
more students from each side
forward fo argue new evidence.

After the debate, lead the cla:
in generating a list of critéria with
which to evaluate the effectivenes
of a satirical piece. Record and po
this list In your classroom to refer
throughout the remainder of the u
This list will also be used in peer
critiques to guide comments

and revision.

The Working from the Text sectior
an attempt to jump-start students
the Embedded Assessment, whict
comes next. For the writing promg
have students brainstorm a list of
other school-related or societal
issues that could serve as topics f
the satirical pieces they will write.
If this brainstorming session was
conducted at the beginning of the
activity, have students review the
lists at this point.
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ETH Have students complete the
Independent Reading Checkpoint.

In this activity, students might
need support prewriting, drafting,
and editing a satirical narrative.

uide students to selecta
2 controversial topic dlready
addressed in this unit, such as
gambling or pollution. Encourage
them to use the corresponding text
as a writing model. Have small
groups complete the Conflict Map
graphic organizer to brainstorm
about their topic. Have groups trade
drafts and use the Peer Editing
graphic organizer to help provide
feedback. Students should then
compose final drafts based on the
feedback.

E Review the writing
BgaEe! prompt and call on
volunteers to share and discuss
possible writing topics, Have pairs
complete the Conflict Map graphic
organizer as prewriting support,
Have partners trade drafts and use
the Peer Editing graphic organizer
to provide feedback before
composing the final draft.

B Have students use the

gmuianis] Conflict Map graphic
organizer as prewriting support end
the Peer Editing graphic organizer
as o revision tool. Durfng the
revision stage, encourage students
to focus on Steps 4 and 5 of
“Writing a Satire,” in which they
revise their word choices o use
techniques to make their point.

B ASSESS

Use the students’ lists of ideas to
determine if they are ready to begin
writing a satire. Their lists should
include topics they will be able to
satirize effeciively.

Students’ responses to the writing
prompt should show that they can
effectively and humorously use
hyperbote and ironic solutions.

ACTHVITY 3.21
continuad

My Notes

The Satirical Critigue

Choose one contreversial topic from your brainstorm to develop. Draft a satirical
natrative paragraph based on it. Be sure to;

« Establish the setting, characters, problem, and narrative point of view.

« State the problem in hyperbolic terms.

* Propose an ironic solution.

* Use fun, precise words, telling details, and sensory language to create
vivid images,

== Independent Reading Checkpoint

Review the completed portfolio based on your self-selected news source, Which
articles discuss controversial issues or make debatable claims? Review the
guidelines for submiiting a letter to the editor to the source, Write a letter to the
editor in response to the article. Be sure to succinctly state your claim, reasons,
evidence, and response to counterclaims. If possible, submit your letter to the
news source,

>ADAPT

if students have difficulty writing the
satiric paragraph, have them view
classroom-appropriate examples of satiric
skits from programs such as Saturday
Night Live. As they watch, tell them to note
the topics being discussed and examples of

hyperbole and irony.
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Writing a Satirical Piece

Plenaing and
Prewriting:

Toke time to create o
plas for choosing ¢
topic and audience,

¢ satiric treatment?

part of the satire?

EMBEODED
ASSESSMENT 2

What has guided your choice of topics? Do you have the information to sustain
{ & Will your piece be more Horatian or Juvenatian? What techniques of satire apply

well to that form (hyperbole, parody, irony, ridicule, etc.)?
% Ifyou use parody, what typical conventions of the format do you plan to use as

{ & Towhom will you address your satire and why? What is your satirical purpose—

Urafting:

Decide how you will
incorporate elements
of sutire.

Evaluating and
Revising:

L{reate opporiunities
to review and revise,

Checking and Editing
for Publication:

Be sure your werk s
the best it can be,

Reflection

ow can you revise to add additonal satirical language elements (loose and

: cumulative sentences, irony, hyperbole, and litotes)?

¢ ¥ What sort of strategies could you and a peer use to provide each other with
feedback (e.g., evaluate with the Scoring Guide, use the SOAPSTone strategy)?

what effect do you hope to have on this eudience?

How will you demonstrate the flaws or foibles of your satire’s subject?

il As you draft your esssay, kow will you stick to the conventions that you
identified for your satire in your prewriting?

¢ What sort of tone is appropriate for the audience and purpose you identified?

How will you check for grammatical and technical accuracy?
* What sort of outside resources can help you to check your draft (e.q., a format
guide, a dictionary, etc)?

After completing this Embedded Assessment, think about how you went about accompkishing this

assignment, and respond to the following:

* Satire requires a sort of balancing act, méxing humor that draws in your audience with criticism that
points out a particular flaw. How did you approach the challenge of balancing these twe different

elements?
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kF'rocus Stunﬂurds:

W.11-12.4: Produce clear and coherent writing
in which the development, organization, and style
are appropriate to task, purpose, and audience.
(Grade-specific expectations for writing types are

. defined in standards 1-3 above.}
| W.11-12.5: Develop and strengthen writing

as needed by planning, revising, editing,
rewriting, or trying a new approach, focusing

on addressing what is most significant for a

specific purpose and audience. (Editing for
conventions should demonstrate command of
Language standards 1-3 up to and including
grades 11-12.)

W.11-12,10; Write routinely over extended
time frames (time for research, reflection, and
revision) and shaorter time frames (a single
sitting or a day or two) for a range of tasks,
purposes, and audiences.

L.11-12.2b: Spell correctly.

Suggested Pacing: 2 50-minute cl
periods

EE Planning and Prewriting: Remi
students to review the Scoring Gu
criteria to ensure they understand
the expectations for this assessm:

B3 As students choose thelr tople:
suggest that they use topics, idea
and/or drafts from earlier activitie
as points of departure for this tas!
More advanced students might be
prompted to identify a new topic.

EY Drafting: Encourage students t
come up with two or three adjecti
describing the tone they want to v
They should also decide on an
organizational plan for the piece:
lesser to greater foibles?

2 Evaluating and Revising: As po
of revising, have students list
existing satirical etements they he
already used and identify places
where they could make those mor
effective or where they could add
others. Give students adequate
opportunities to give and

receive feedback.

EE checking ond Editing for
Publication: Point out that they wi
lessen the effectiveness and “bite
of their satire if their essays inclu
errors. When sneering at someong
one has to be careful not to give tl
person a reason to sneer back!

£3 When students are ready to
submit thelir work, consider using
their pieces to create a satirical
broodcast. Reserve o few class
periods to record them reading or
performing their satirical pieces.
The shows Saturday Night Live an
A Prairie Home Companion provid
useful models for formatting the
presentations.

Reflection Students might benefi
from a think-pair-share about sat
and tone. Were any of the pieces
“too” harsh? Does effective satire
need to pull any punches? Why

or why not?
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Portfolio Be sure students address
the Reflection question as a separate
part of the Embedded Assessment
assignment so they can include it
separately. At this point you may
want to ask students to go to their
portfolios and find previous unit
reflection questions so that they

can get a sense of their growth as
academic thinkers and preducers.

All notes for and drafts ef the piece
should be collected and presented
together to show the process
students completed in successfully
accomplishing the tasks.

When you score this Embedded
Assessment, you may wish fo
download and print copies of the
Scoring Guide from SpringBoard
Digital. In this way, you can

have a copy to mark up for each
student’s work,

-EMBEBDDED

ASSESSMENT 2
continued

Writing a Satirical Piece

SCORING GUIDE

ldeas The satire The satire The satire The satire
* offers insight into ¢ presents a topic * presents atopicthat : e presents a topic that
atopic that is that is generally is not fully relevant, is irrelevant
relevant, current, and relevant, current, and current, or debatable § » includes o vague or
debatable debatable * grguas a position unclear position
* argues d convincingly ; » argues aclear * demonsirates + fails te demonstrate
persuasive position position techniques of satire techniques of satire
¢ skillfully demonstrates | » demonstrates that are somewhat that are somewhat
techniques of satire techniques of satire suitable for the topic. suitable for the topic.
that are ideal for tirat are suitable for
the topic. the topic.
Struciure The satira The satire The satire The satire
= presents ideas inan = logically arranges * arranges ideas to * grranges ideas ina
arrangement that is ideas to support the somewhat support way that detracts
most conducive to the | writer’s position the writer's position from the writer's
writer’s position * is organized * is mostly organized position or
s is aptly organized appropriately using using typical may be irrefevant
using typical typical conventions of { conventions of * i5 organized in a way
canventions of the format. the format. that does not match
the format, the typical conventions
of the format.
tse of The satire The satire The satire The satire
Languoge * uses language + yses language » uses longuage s does not use
elements (e.g., elements (e.q., elements less language elements
skillfully incorporating ;  incorporating loose effectively * does not match tone
loose and cumulative and cumulative * sfruggles to moich and satirical effect to
sentences, irony, sentences and tone and satirical the intended audience
hyperbole, and satiticol techniques) effect to the intended and purpose
litotes, etc.) appropriately audience and purpose | # includes errors in
extremely effectively : » applies appropriate s includes some orrors writing conventions
» insightfully matches tone and satiricat in conventions that sericusly
tone and satirical effect for the injended :  that interfere with interfere with
effect to the intended audience and purpose ;| the meaning. its meaning.
audience and purpose ; * may contain minor
» contgins almest no errors in writing
errors in standard conventions that do
writing conventions. not interfere with
. understanding.
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. L.11-12.30: Vary syntax for effect, consulting
| references (e.q., Tufte’s Arfful Sentences) for
. guidance as needed; apply an understanding
| of syntax to the study of complex texts
[ when reading.




